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	This is Louie. He will remind you to memorize the material that he is pointing to.
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Let’s start by being honest. Most students (and teachers) hate to study grammar because they find it to be confusing and thus basically useless. I understand and sympathize with that feeling. You have probably been told, over and over and over again, that subjects must agree with verbs. In essence, you know that. But can you identify subjects and verbs in the first place? Thus most of the grammatical rules that you have been taught are fundamentally useless. We are going to take a different approach. I want you to learn to identify the prepositional phrases, subjects, verbs, complements, and clauses in any text, including your own writing. If you learn to do that, most of the other rules you have been taught will make sense (or be recognizable as nonsense). In the process, you should also begin to understand why some grammatical errors are serious, some are minor, and some are not errors at all. You will also be able to understand a fair amount about the stylistic differences in writing. To do all this, however, you will probably have to put in some time and effort, and you will have to do all (or almost all) of the Lessons when they are due. 

KISS Grammar is different than any other grammar that I know of. It is not just a grammar; it is an explanation of how our brains decode and code words into sentences. Thus it is a study on how our minds work. If you are attached to the web, you can look at the KISS Psycholinguistic Model. Almost everything in KISS is based on this model.

The KISS Approach works on a series of “Levels” You will begin by learning to identify S/V/C patterns (subjects, finite verbs, and complements) and prepositional phrases. Then, since every S/V/C pattern is the core of a clause, you will find that your ability to identify S/V/C patterns will make it much easier, and much more meaningful, to identify clauses. We will look at other grammatical constructions, but the point here is that you really have to master these constructions in sequence. If you do not learn to identify prepositional phrases, you will find it much more difficult to identify S/V/C patterns, and if you cannot identify S/V/C patterns, you will probably be totally lost when we get to clauses. Note that in this approach, we add constructions; we do not study and then forget them. 

We should note here that every student, every speaker of English, has an excellent unconscious command of prepositional phrases, S/V/C patterns, and clauses. You use them all the time, and most of the time you use them very well. What we need to do is to make your unconscious knowledge conscious so you can understand why some errors are errors, etc. In essence this means that all you need are some very simple definitions and then practice (exercises) in applying these definitions. You will almost certainly find that if you put your mind to it, you will experience the “Eureka” phenomenon—suddenly prepositional phrases will become very obvious. Your brain will have made the connection between its unconscious command and what we consciously call “prepositional phrases.” The same will happen with S/V/C patterns, and then with clauses. 

In essence, you have a choice. The sooner you put your mind to these Lessons, the easier the later ones will be. As in a famous commercial, “You can pay now, or pay later.” Paying later, however, means that you pay more and get less value. Students who do not keep up can take forever to do some of the later Lessons and still do very poorly on them.

Our Reasons for Studying Syntax

I have two primary reasons for wanting you to study grammar using this approach. First, and foremost, grammar is essential to meaning. Consider the difference between

“Jonah ate the whale.” and “The whale ate Jonah.”

The words are identical, but the meanings are certainly different. And the difference depends entirely on the difference in grammatical structure. Once you can identify S/V/C patterns and clauses, we will be able to explore other ways in which grammar affects meaning. You will also be able to see how, as students’ sentences automatically become more complex with age, an inability to control grammatical structures leads some people to write (or say) things other than what they meant.

My Most Important Advice

Don’t do the homework just to get it done. Focus on it. That means try to memorize what you are asked to memorize, and try to understand what you are being asked to do. When you are doing exercises on prepositional phrases, use the list of prepositions. When you get to exercises on clauses, have the instructional material on clauses out as you do the homework. You’ll probably find that it not only helps you do the exercises correctly, but that you will begin to remember (and understand) what you are doing.

You probably will not be doing most of the exercises in this book. The book includes analytical exercises, exercises on logic, punctuation, and style. Your teacher will decide which exercises you will do.

Lesson 1 - Subjects, Verb, and Complements

Identifying Subjects, Verb, and Complements
Subjects and finite verbs are the most important part of any sentence. Thus it is essential that you learn how to recognize them. In essence, a “subject” names something (i.e., it names the “subject” of the sentence), and a verb makes a statement or question about that subject: In the following table, subjects are in green and are underlined once; finite verbs are in blue and are underlined twice. Note that many finite verbs consist of phrases (several words that work as a group). 
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	To find a subject, you ask a question with “Who or what” in front of the verb; to find a complement, you ask a question with “whom or what” after the verb.


	Birds fly.

Do birds fly?

April is the cruelest month (C).

Is April the cruelest month (C)?

Bert likes baseball (C).
Does Bert like baseball (C)?

We will be studying grammar (C).
	The little words are the most difficult (C).
Sarah was going to the museum.

Firefighters must be very brave (C).
Swimming can be good exercise (C).
Jane will have to work on Friday

The book was written by a child.

Pizza (C) he hated.


Remember that complements must answer the questions “Whom?” or “What?” They cannot answer questions like “When?” “Where?” or “How?” Sometimes, such as in “Birds fly.” there is no complement. Sometimes, as in “Pizza” he hated.” the complement can come before the subject and verb.

Any grammatical construction can be compounded.

“Compound” simply means that there can be more than one subject, verb, complement, etc. in a pattern. Compounds are usually joined by “and,” “or,” or “but.”

Luck and temper rule the world (C). (La Rochefoucauld)
We hang the petty thieves (C) and appoint the great ones (C) to public office. (Aesop)

Dave likes baseball (C), football (C), and basketball (C).

Subjects and verbs are often contracted by using an apostrophe:
It's a question (C) of money.

They’re going to play baseball (C).
Mistakes with these apostrophes can be very serious because “it’s” and “its” mean two different things. One is a subject/verb pattern, and the other is not. “They’re,” “there” and “their” mean three different things. (Which one of the three is a subject/verb pattern?)

The Importance of Identifying Verbs
Once you can identify the verb, you can find the subject by asking a question—“Who or what + the verb?” To find the complement, you simply make another question by putting “Whom or what” after the verb. You may have some trouble identifying verbs, but after this lesson I expect you to remember that:
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“Am,” “is,” “are,” “was,” and “were” should always be underlined twice
The verbs that I expect you to underline twice are called “finite verbs.” They are the verbs that form sentences. In context, verbs are either finite or verbals. Verbals are verbs that function as nouns, adjectives, or adverbs. You’ll learn how to distinguish the two types in Lesson Eight. For now you might like some examples of verbals:
Verbs as subjects:

Swimming is his favorite exercise (C).

To win is not everything (C).

Verbs as complements:

They like playing (C) baseball.

John wanted to get (C) a good job.

Apostrophes in Contractions

Apostrophes are used to make contractions in verbs. In KISS, the contractions are counted as part of the verb.
	I’ve had a nice life. (C)
She’d play baseball (C).
	That plant isn’t good (C) to eat.

The dog couldn’t find the bone (C).


Name: ____________________________ 

Ex. 1 – Interesting Quotations
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In the following sentences, underline every subject once, every finite verb twice, and put a “C” over every complement. (Remember that there are mistakes you are expected to make, and there are other mistakes that you are expected never to make.)

1. Laughter is the shortest distance between two people. (Victor Borge)
2. Good luck has its storms. (George Lucas)
3. Everything in life is luck. (Donald Trump)
4. Life without music would be a mistake. (Friedrich Nietzsche)
5. You live and learn. At any rate, you live. (Douglas Adams)
6. A man in a passion rides a mad horse. (Benjamin Franklin)
7. Words make love with one another. (Andre Breton)
8. Opportunity has hair in front but is bald behind.  (Phaedrus)
9. We hang the petty thieves and appoint the great ones to public office. (Aesop)
10. The future is here. It’s just not widely distributed yet. (William Gibson)
11. I couldn’t help it. I can resist everything except temptation. (Oscar Wilde)
12. Nothing’s beautiful from every point of view. (Horace)
13. The Devil can cite Scripture for his purpose. (William Shakespeare)
14. I’m a charming coward; I fight with words. (Carl Reiner)
15. It’s not the size of the dog in the fight, it’s the size of the fight in the dog. (Mark Twain)
Lesson 2 – Nouns, Pronouns, Adjectives and Adverbs
	Vincent van Gogh's 
(1853-1890) 
Self-Portrait 
with Bandaged Ear 
1889 
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	Identifying Nouns, and Pronouns


Nouns
Words that name people, places, or things are nouns: 

dad, sister, friend, Mr. Jones, 
park, school, New York, 
tree, apple, car, air, idea, health

Many nouns name things that you can see, but others name things such as “air,” “idea,” “virtue,” “democracy,” or “health” that cannot be seen. In Lesson One, you learned about subjects, verbs, and complements. You also learned that verbs can function as subjects and complements, which means that they are functioning as nouns. 

Pronouns
Pronouns are words that act like nouns but do not name specific people, places, or things. They are often used to take the place of nouns: 

Karla and George went to the store. 
They went to the store.

Pronouns can stand in for a noun anywhere in a sentence. 

The following words can be pronouns. You need not remember the top row (“Subjects,” etc.). It is there to suggest how the different pronouns function in sentences. 

	Subjects
	Objects
	Possessive
	Intensive

	I 
we 
you 
he 
she 
it 
they 
who
	me 
us 
(you) 
him 
her 
(it) 
them 
whom
	mine 
ours 
yours 
his 
hers 
its 
theirs
	myself 
ourselves 
yourself (yourselves) 
himself 
herself 
itself 
themselves


Other words that can function as pronouns are: 

which, what, this, that 
some, someone, something, somebody 
any, anyone, anything, anybody
Some of these words, like “his,” her,” “this,” “that,” “some,” or “any” can be pronouns, but sometimes they function as adjectives: 

Where is his book? 

His is in the car. 

This tastes good (C). 

This ice cream tastes good (C).
Similarly, some words can be nouns or verbs. The real test is how a word functions in a sentence. “Fish,” for example, can be a noun or a verb:  

	Noun:
	The fish were swimming in the pond. 

	Verb:
	Billy and Jane fish in the pond.


Name: ____________________________ 
	Identifying Nouns and Pronouns
Ex 2a - From Alice in Wonderland
by Lewis Carroll
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	Illustration 
by 
Arthur 
Rackham



	


Directions: 
1. Underline verbs twice, subjects once, and complements “C”. Note that some sentences have more than one S/V/C pattern.
2. Then put a circle around each noun and a rectangle around each pronoun. 

1. She had succeeded in bringing herself down to her usual height. 

2. “What do you mean by that?” said the Caterpillar, sternly.
3. The judge, by the way, was the King and he wore his crown over his great wig. 

4. She waited for some time without hearing anything more. 

5. Oh, my poor little feet, I wonder who will put on your shoes and stockings for you now, dears? 

6. “Let us get to the shore and then I’ll tell you my history.” 

7. She looked up, but it was all dark overhead; before her was another long passage and the White Rabbit was still in sight. 

8. “Mouse dear! Do come back again, and we won’t talk about cats, or dogs either, if you don’t like them!” 

9. “That’s the jury-box,” thought Alice; “and those twelve creatures (some were animals and some were birds) I suppose they are the jurors.” 
	Identifying Adjectives and Adverbs
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	Evelyn De Morgan's

(British, 1850-1919)

Cassandra

1898

The De Morgan Foundation,

Battersea, London, England


Our psycholinguistic model implies that we interpret language by (unconsciously) looking for subject / verb / complement patterns and chunking the other words in the sentence to them. Most of the words that chunk to S/V/C patterns are called “modifiers.” Modifiers function either as adjectives or adverbs. Here we will be looking at single words that function as adjectives or adverbs, but later in the semester we will be examining prepositional phrases and clauses that do the same thing.

Adjectives and adverbs describe other words in a sentence. 

A word (or construction) that describes a noun or pronoun functions as (and therefore is) an adjective.

A word (or construction) that describes a verb, an adjective, or another adverb functions as (and therefore is) an adverb.

In order to tell if a word is an adjective or an adverb, you must first look at the word in the context of a sentence. Thus, in the sentence 

The little swan proudly blew his trumpet.

“The” and “little” are adjectives because they describe the noun “swan.” “Proudly” describes how he “blew.” Since “blew” is a verb, “proudly” is an adverb. Similarly, “his” describes the noun “trumpet,” so “his” is an adjective.
Apostrophes for Adjectives
Apostrophes are used to make nouns function as adjectives. 
	Richard’s crown

Georgia’s coat

the dog’s house
	the house’s roof

the houses’ roofs

Smith’s car
	the baby’s rattle

the babies’ rattles

the Smiths’ car


Name: ____________________________
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	Adding Adjectives and Adverbs

Ex. 2b - From “The Blue Hotel” by Stephen Crane


Directions: 

1. Underline every subject once and every verb twice and label complements

2. Put a box around every adjective and draw an arrow from it to the word it modifies.

3. Make an oval around every adverb and draw an arrow from it to the word it modifies. 

1. He wore a heavy fur cap squeezed tightly down on his head. 

2. He looked anxiously down into the bloody, pulpy face of his son. 

3. The dazzling winter landscape of Nebraska seemed only a gray swampish hush. 

4. Afterwards they went to the first room, sat about the stove, and listened to Scully’s officious clamor at his daughters. 

5. Instantly the men in some subtle way incased themselves in reserve. 

6. The Swede, however, merely dipped his fingers in the cold water gingerly and with trepidation. 

7. Scully’s wrinkled visage showed grimly in the light of the small lamp. 

8. The Swede answered him swiftly and eagerly. 

9. They trudged off over the creaking board sidewalks in the wake of the eager little Irishman. 
Lesson 3 - Adding Simple Prepositional Phrases
What Is a Prepositional Phrase?
Prepositional phrases are simply prepositions plus the noun or pronoun that answers the question “What?” after them:

	“to the house” 
“under the desk” 
“from the street”
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Thus, to identify prepositional phrases you need to recognize prepositions and then make a question with “What?” after them — “Under what?” — “Under the desk.” 

One method that may help you identify prepositions is that many of them will make sense in the blank in the following sentence:

The bird flew _______ the clouds.
Prepositions create logical connections, and 99% of prepositional phrases function as adjectives or adverbs: 
{On the broad steps} [Adv. “where” to “was”] {between the painted columns} [Adj. to “steps”], there was only a woman (C) {in a wide stiff skirt and purple diadem} [Adj. to “woman”].
The object of a preposition can never be the subject of a verb.
For example: 1.) Mark arrived (after supper). 2.) Mark arrived after supper was finished. If you said sentence number one, and someone who didn’t hear you asked, “After what?”, you would answer “after supper.” In sentence two, on the other hand, the same question elicits the response—“after supper was finished.” Since the verb “was finished” has to go with supper,” “after” here functions as a subordinate conjunction introducing a clause, and not as a preposition. (Subordinate clauses will be studied later.)

Words That Can Function as Prepositions
	about 
above 
across 
according to 
after 
against 
along 
among 
around 
as 
aside from 
as for 
as to 
at 
because of 
before 
behind 
beneath 
beside 
between 
beyond 
but * 
by 
despite 
down 
down to 
due to 
during 
except 
for 
from
	Words That Can Function as Prepositions 
Note: Some prepositions consist of more than one word.

Note that 
all the words 
in brown 
could be used 
to tell a squirrel’s relationship 
in space 
to trees:
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The squirrel is ____ the trees.


Other prepositions express 
relationships in time: 

They left after dinner. 
They arrived before dinner. 
We talked during dinner. 
We haven’t eaten since dinner. 
We waited until dinner.
The word that answers the question “What?” after a preposition is called the “object of the preposition.”
	in 
inside 
instead of 
into 
like 
near 
of 
off 
on 
onto 
opposite 
out 
out of 
outside 
over 
per 
regardless of 
since 
such as 
than 
through 
to 
toward 
under 
until 
up 
upon 
via 
with 
within 
without


* when it means “except”
Name: ____________________________ 
	Ex. 3 a – Adapted from Rip Van Winkle,
 by Washington Irving
Note: There are words in this exercise
 that you are not expected to be able to explain.
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	Illustration 
by 
N. C. Wyeth


Directions: 

1. Place parentheses ( ) around each prepositional phrase. Draw a curved line from every preposition to the word that its phrase modifies. 

2. Then underline every subject once, every finite verb twice, and label complements (C).

1. An old Flemish painting, in the parlor of Dominie Van Schaick, had been brought from Holland at the time of the settlement. 

2. In a long ramble on a fine autumnal day, Rip had unconsciously scrambled to one of the highest parts of the Kaatskill mountains. 

3. He looked in vain for Nicholas Vedder, with his broad face, double chin, and fair long pipe. 

4. Nothing interrupted the stillness of the scene but the noise of the ninepin balls. 

5. The appearance of Rip, with his long, grizzled beard, his rusty fowling-piece, his uncouth dress, and the army of women and children at his heels, soon attracted the attention of the tavern politicians. 

6. He would sit on a wet rock, with a rod as long and heavy as a Tartar's lance, and fish all day without a murmur. 

Name: ____________________________ 
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	Ex. 3 b – From Charles Dickens’ A Tale of Two Cities
Directions: 

1.1. Place parentheses ( ) around each prepositional phrase. Draw a curved line from every preposition to the word that its phrase modifies. 

2. 2. Then underline every subject once, every finite verb twice, and label complements (C).




1. All the human breath in the place, rolled at him, like a sea, or a wind, or a fire. 

2. The Court, from that exclusive inner circle to its outermost rotten ring of intrigue, corruption, and dissimulation, was all gone together. 

3. In the course of an evening passed with Miss Pross, the Doctor, and Mr. Lorry, Charles Darnay made some mention of this conversation in general terms, and spoke of Sydney Carton as a problem of carelessness and recklessness. 

4. With those words, and a final snap of his fingers, Mr. Stryver shouldered himself into Fleet-street, amidst the general approbation of his hearers. 

5. I was walking on a retired part of the quay by the Seine for the refreshment of the frosty air, at an hour’s distance from my place of residence in the Street of the School of Medicine. 
Lesson 4 – Adding “You” and “There” as Subjects

“You” Understood as a Subject

In some sentences, “you” is the understood subject:

Don't worry about the world ending today. It's already tomorrow in Australia.

In analyzing such sentences, write in the understood “you” and underline it: 

*You* Don't worry about the world ending today.

“There” as a Subject

In some sentences, you will find the word “there” in the subject position.
There are five people (PN) at the table.

Directions for this lesson:

1. Put parentheses ( ) around each prepositional phrase. 

2. Write in “you” where it is understood. 

3. Underline subjects once, finite verbs twice, and label complements (“C”).

Name: ____________________________ 
	Ex. 4 – From Heidi by Johanna Spyri
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1. Talk to me about your grandfather.
2. Of course there was enough room in the huge house.
3. Go in, Heidi, and fetch your bowl and the bread.
4. Please give my love to Peter and the goats, Heidi!
5. There is only one teacher there.
6. Suddenly there was another knock at the door.
7. Sit down beside me and tell me all about yourself.
8. There are lovely stories in this book.
9. A few days afterwards there was great excitement in the Sesemann residence.
10. Oh, it is lovely here. Please come up, grandfather, and see it for yourself.
Lesson 5 - Adding the Five Types of Complements

Identifying the Types of Complements

Because an inaccurate understanding of complements can result in your saying things you do not mean, you should be able to distinguish different kinds of complements. This is not difficult to do, if you do it in a specific sequence. 

(1) The Zero Complement
If nothing answers the question “<verb> + Whom orWhat?” the pattern has a “Zero Complement.” For example, 

The old gentleman died shortly (after the publication) (of his work).
If we ask “died what or whom?”, the question does not make any sense. Hence we have a zero complement. Simple, isn’t it?

(2) The Predicate Adjective (PA) 
If the word that answers the question is an adjective that describes the subject, then we have a predicate adjective: 

Bill is lazy (PA).

Since “lazy” is an adjective and describes Bill, this complement is a predicate adjective. Some students may have a problem in identifying adjectives. One simple test is to see if the word will fit in the following blank: “a(n) _______ thing.”
(3) The Predicate Noun (PN) 
If the complement is not an adjective, then check to see if the S/V/C pattern means that the complement is, in any way, equal to the subject: 

Bill is a man (PN). Sleeping children resemble angels (PN). 
Mary will be president (PN).

We are back at Sesame Street: same and different. And that is why I want you to be able to distinguish complements. “Man,” “angels,” and “president” are all predicate nouns, because each, in some way, is the same as its subject, and the S/V/C pattern states that equality. In essence, the S/V/PN pattern is like the equal sign in math. Indeed, we use the S/V/PN pattern to state mathematical equations—Two and two are four. Notice that in “He washed himself,” “himself” is NOT a predicate noun because “washed” in no way means “equals.” People who cannot fully grasp the predicate noun often say the silliest things. One young man told me that his love (a young woman) was a truck; another wrote, “The taste of a hotdog is a good snack.”
(4) The Indirect Object (IO) 
An indirect object is the person or thing to or for whom something is done:

Tammy gave Bill a dollar. 
Danny sang his son a song. 
The sunshine gave the church's windows a warm glow.
Our cat killed us a mouse.

Tammy did not give Bill; she gave a dollar to Bill. Likewise, Danny did not sing his son; he sang a song for his son. The sun did not give the windows; it gave a glow to the windows. And, finally, our cat did not kill us; it killed a mouse for us.

(5) The Direct Object (DO) 
Any complement that is not a predicate adjective, a predicate noun, or an indirect object has to be a direct object. 

Tammy gave Bill (IO) a dollar (DO). 

Danny sang his son (IO) a song (DO). 

The sunshine gave the church’s windows (IO) a warm glow (DO).

Our cat killed us (IO) a mouse (DO).

Use this instructional material until the identification of the types of complements becomes automatic. If you focus on it, it probably not take you very long to master it.
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	To find the type of complement:

1. If nothing answers the question “<verb> & whom or what?”, there is no complement. [Stop.]
2. If the complement describes the subject, it is a predicate adjective (PA). [Stop.]
3. If the complement is equal to the subject, and the verb in any way means “equals,” the complement is a predicate noun (PN). [Stop.]
4. If the complement names the person or thing to or for whom something is done, it is an indirect object (IO).
5. Any other complements have to be direct objects (DO).


Name: ____________________________ 
	Ex. 5 a - From Rip Van Winkle, 
 by Washington Irving
Directions: 

1. Put parentheses ( ) around each prepositional phrase.

2. Underline every finite verb twice, its subject(s) once, and label any complements (“PA,” “PN,” “IO,” or “DO”).
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	Illustration 
by 
N. C. Wyeth


1. The story of Rip Van Winkle may seem incredible to many. 

2. I give it my full belief. 

3. Not a dog would bark at him throughout the neighborhood. 

4. He was a short, square-built old fellow, with thick bushy hair, and a grizzled beard. 

5. His farm was the most pestilent little piece of ground in the whole country. 

6. The old Dutch inhabitants, however, almost universally gave his story full credit. 

7. Times grew worse and worse with Rip Van Winkle. 

8. Rip Van Winkle, however, was one of those happy mortals, of foolish, well-oiled dispositions. 

9. His fences were continually falling to pieces. 

10. The house was empty, forlorn, and apparently abandoned.

Name: ____________________________ 
	Ex. 5 b - From A Tale of Two Cities, by Charles Dickens

Directions: 

1. Put parentheses ( ) around each prepositional phrase.

2. Underline every finite verb twice, its subject(s) once, and label any complements (“PA,” “PN,” “IO,” or “DO”).
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1. “This is our poor prisoner’s darling daughter.” 

2. Mr. Lorry’s eyes gradually sought the fire. 

3. They were sitting under the plane-tree. 

4. Show the door-keeper this note for Mr. Lorry. 

5. The men were terrible, in the bloody-minded anger. 

6. Some women were stooping over the motionless bundle. 

7. Then, with that man’s permission and even with his aid, his brother took her away. 

8. And she showed me her children. 

9. This new life of the Doctor’s was an anxious life. 

10. His wooden shoes are large and clumsy.
Name: ____________________________ 
Lesson 6 - Adding Main Clauses

Main and Subordinate Clauses
There are two primary types of clauses, “main” and “subordinate.” We will begin with compound main clauses, but note that the following also gives a basic definition of subordinate clauses.
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	A. A clause is a subject/verb/complement pattern and all the words that chunk to it.

B. A subordinate clause functions as a noun, adjective or adverb within another clause.

C. A main clause has no such function.

D. Every sentence should have at least one main clause.
Within a sentence, main clauses can be joined to each other by a comma plus “and,” “or” or “but,” or by a semicolon, colon, or dash.  


Ex. 6 a – Five Quotations
Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Put a vertical line after each main clause. 

1. Force is all-conquering, but its victories are short-lived. 

– Abraham Lincoln

2. Always forgive your enemies—nothing annoys them so much. 

– Oscar Wilde

3. We didn't lose the game; we just ran out of time. 

– Vince Lombardi

4. There are in nature neither rewards nor punishments – there are consequences. 

– Robert G. Ingersoll

5. You can fool some of the people all of the time, and all of the people some of the time, but you cannot fool all of the people all of the time.  

– Ascribed to Abraham Lincoln

Name: ____________________________ 
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	Identifying Main Clauses

Ex. 6 b - From Charles Dickens’ A Tale of Two Cities
Directions: 

1. Put parentheses ( ) around each prepositional phrase.

2. Underline subjects once, finite verbs twice, and label complements (“PN,” “PA,” “IO,” “DO”). 

3. Put a vertical line after every main clause, and pay attention to how they are joined.


1. They drew back from the window, and the Doctor looked for explanation in his friend’s ashy face. 

2. Monseigneur received him in a courtly manner, but they did not shake hands. 

3. I don’t know; I prefer not to do so. 

4. He waited and waited, and the clock struck twelve; but Doctor Manette did not come back. 

5. “He has never seen me here; I have kept out of his way.” 

6. But, he spoke, and it was his voice; he took the prisoner’s hand, and it was his real grasp. 

7. The shining Bull’s Eye of the Court was gone, or it would have been the mark for a hurricane of national bullets. 

8. Crush humanity out of shape once more, under similar hammers, and it will twist itself into the same tortured forms. 

9. “She is greatly distressed; but her father is comforting her, and she now feels better out of court.”

Lesson 7 - Interjections, Direct Address, and NuA

Nouns Used as Adverbs 

Nouns often function as adverbs to answer questions such as: 
”When?” “How long?” “How far?” “How much?” “Where?”
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Peter is six months old. 
Tuesday, the cat was in the garden. 
Peter stopped five feet from her. 
The cat looked two feet tall. 
It happened a week ago. 
Peter ran home. 
He was ill five weeks. 
The watering can cost five dollars. 
The fish are worth twenty dollars.

Direct Address
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Nouns sometimes function to get the attention of someone to whom a person wants to speak. This function is called “Direct Address” because the speaker is directly addressing the person. Note that the name of the person is usually set off by a comma or commas.

Peter, where are you going? 

Mother, can I have the basket? 

Dear Flopsy, you can have the basket. 

Mommy, can I stay home? 

No, Mopsy, you have to go. 

Can you tell me, children, that you will be good?

(Continues on the next page.)

Simple Interjections
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	“Interjection” comes from the Latin words for “throw” (“ject”) and “among” (“inter”). An interjection is thus a word or construction that is “thrown among” the words in a sentence. Unlike all the other words, interjections DO NOT chunk to the rest of the sentence. Instead, they usually indicate an attitude or feeling about the entire sentence.


In speech, short interjections are common: 

Golly, Peter looks sick! 
Uhm, do you think supper is ready? 
Ah, it’s a beautiful day! 
Ouch! That hurt. 
Whew, that was close. 
Well, I thought I was right. 
Alas, all is lost. 
Gee, I forgot!
Interjections such as those above are not considered proper in formal writing, but the following, which consist of prepositional phrases, are common to both writing and speech: 

In fact, Peter was lucky. 
He was, in my opinion, brave. 
Of course Freddie won.
“In fact” here simply emphasizes the writer’s belief that the sentence is factual, whereas “in my opinion” suggests that the sentence may not be. “Of course” suggests that the statement is obviously true. But sometimes it is not, so think twice before you agree with what is being said.
Name: ____________________________ 
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Illustration by Phiz
	Interjections, Direct Address, 
& Nouns Used as Adverbs
Ex. 7 - Adapted from Charles Dickens’
 A Tale of Two Cities


Directions: 

1. Place parentheses (around each prepositional phrase).

2. Underline every finite verb twice, every subject once, and label complements (“PA,” “PN,” “IO,” or “DO”).

3. Verbals are in small bold font.
4. Label each interjection (“Inj”), each noun used as an adverb (“NuA”), and each example of direct address (“DirA”). 

5. Put a vertical line after each main clause.

1. “Are you quite a stranger to me, sir?” 

2. “The relapse, my dear friend, was not quite unforeseen by its subject.” 

3. The mender of roads went home. 

4. “Oh dear yes! Yes. Oh yes, you’re eligible!” 

5. “But my dear! You are faint of heart to-night, my dear!” 

6. Her little daughter was six years old. 

7.  “O, sir, another time you shall know my name.” 

8. “Have the goodness to give me a glass of cool fresh water, madame.” 

9. Many a night and many a day had its inmates listened to the echoes in the corner.

Lesson 8 – Distinguishing Finite Verbs from Verbals

What Is a Verbal?

In context, verbs function in one of two ways. Some verbs form sentences:

They have been working {for an hour}.

We call these verbs “finite.” Other verbs, however, function as nouns, adjectives or adverbs. These we call “verbals.” Note that like finite verbs, verbals can have subjects and complements:

Verbals as Subjects

Hurting someone (DO) is not good (PA).
To cross the cabin (DO) was scarcely possible (PA).
Verbals as Direct Objects

My friends couldn't stop laughing [V, DO] (at the joke).

They wanted to go [V, DO] (to the movie). 
They wanted Jim [Subj. of “to win”] to win [V, DO] the game (DO).

Verbals as Subject and Predicate Noun

Going (to the movies) is just wasting [V, PN] money (DO).
To think is to cause [V, PN] problems (DO) (for non-thinkers).

Verbals as Objects of Prepositions
George doesn’t do anything (DO) (except fish [V, OP]).

There is no fun (PN) (in washing [V, OP] dishes (DO)).
Verbals as Adjectives or Adverbs
This story is (about a girl) named [V, Adj. to “girl”] Sue.
Kevin went out to find [V, Adv. (purpose) to “went”] a newspaper (DO).
The zoo is a place (PN) to take [V, Adj. to “place”] care (DO) {of animals}.
	How to Distinguish Verbals from Finite Verbs
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	Salvador Dali

(1904 - 1989)

Crucifixion ('Hypercubic Body')

1954

Metropolitan Museum of Art, New York


There are three tests that you can use to distinguish finite verbs from verbals:

1. The Noun Test

A verb that functions as a noun (a subject, a complement, or the object of a preposition) is not a finite verb. (Do not underline it twice.) 

The “To” Test

A finite verb phrase cannot begin with “to.” Thus in “Bob went to his room to do his homework,” “to do” is not a finite verb. (Do not underline them twice.) 

	[image: image21.jpg]oM emovize




	The Sentence Test

The last way to distinguish finite verbs from verbals is the sentence test. If you are not sure about whether or not to underline a verb twice:

1. Find the subject of that verb. 

2. Make a simple sentence using that subject and verb – without adding any words, and without changing the form or meaning of the verb. 

3. If the sentence is not an acceptable sentence, the verb is not finite. (Do not underline it twice.)


Directions for this lesson:
1. Place parentheses ( ) around each prepositional phrase.

2. Underline every finite verb twice, its subject(s) once, and label complements.

3. Label every verbal “V,” its function, and its complement by type.

4. Put a vertical line after each main clause.

Name: ____________________________ 
Ex. 8 a - Distinguishing Verbals [image: image76.jpg]Memorize!



from Hans Brinker 

by Mary Mapes Dodge
1. They are employed in sawing timber, beating hemp, grinding, and many other kinds of work.
2. Sometimes he stopped to throw some feathery seed-ball in the air. 

3. A large earthen cup filled with burning peat stood near the bedside.

4. Gretel had placed it there to “stop the father’s shivering.” 

5. Hilda, coming to the point of her errand, faltered before the poorly clad but noble-looking children she wished to serve. 

6. It was a small man dressed in black, with a short cloak. 

7. The Hollanders are naturally anxious to secure the credit of the invention for their illustrious townsman. 

8. The priest determined to assist him, and accordingly lent him six hundred guilders, advising him at the same time to demand a better price for his pictures. 

9. Peter had, for the present, exhausted his stock of Haarlem anecdotes, and now, having nothing to do but to skate, he and his three companions were hastening to “catch up” with Lambert and Ben. 

Name: ____________________________ 
	Ex. 8 b - Distinguishing Verbals from Rip Van Winkle
by Washington Irving
	[image: image22.emf]


	Illustration 
by 
N. C. Wyeth


1. They came to a hollow, like a small amphitheatre, surrounded by perpendicular precipices. 

2. The spirits influenced the weather, spreading sunshine or clouds over the landscape, and sending good or bad hunting seasons. 

3. She dwelt on the highest peak of the Catskills, and had charge of the doors of day and night to open and shut them at the proper hour. 

4. Panting and fatigued, he threw himself, late in the afternoon, on a green knoll, covered with mountain herbage. 

5. Supposing the figure to be some one of the neighborhood in need of his assistance, he hastened down to yield it. 

6. He would carry a fowling-piece on his shoulder, for hours together, trudging through woods and swamps, and up hill and down dale, to shoot a few squirrels or wild pigeons.

Lesson 9 – Palimpsest Patterns

Palimpsest Patterns
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Before the invention of paper, people wrote on clay tablets. These tablets were often erased by rubbing them fairly smooth and then new writing was put over the old. These tablets are called “palimpsests.” Sometimes the easiest way to explain a sentence pattern is to see it as an S/V pattern written over an S/V/PA pattern. For example, in the sentence 

(At last) the tears came hot (PA) and fast (PA).

“Hot” and “fast” could be considered adverbs to “came,” but they are also adjectives to the subject “tears.” Thus we can explain this as an S/V/PA pattern with an S/V pattern (“tears came”) on top of it. 

The following example, from Nina Bawsen’s Carrie’s War, includes a subordinate clause.

She lay awake (PA) (at night), thinking [V], and came down several mornings [NuA] so pale (PA) [Adv. (result) to “so” that Auntie Lou wanted to go [V DO] (to the chemist) and buy [V DO] her (IO) a tonic (DO)].
Among other dictionaries, Merriam-Webster explains “awake” as an adjective, but not as an adverb. Thus “awake” is a predicate adjective. “Pale” clearly describes the subject “she.” Thus we can look at it as “she came down” written over (or under) “she was pale.” 
As another example that includes a subordinate clause, consider the following sentence from Mary Renault’s The King Must Die: 

[Adv. (time) to “groaned” As I rode (under the gate-tower),] the gates groaned open (PA).
In this case, “groaned” is written over “became.”
“Palimpsest” is a big word, but palimpsest patterns are fairly frequent so you may find the idea very helpful.

Name: ____________________________ 
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	Ex. 9 - Palimpsest Patterns
 from The Last of the Mohicans
by James Fenimore Cooper

Illustration by N. C. Wyeth


Directions:
1. Put parentheses ( ) around each prepositional phrase.

2. Underline subjects once, finite verbs twice, label complements, verbals and their complements.

3. Label verbals “V.”

4. Put brackets [ ] around each subordinate clause and label its function.

5. Put a vertical line after each main clause.
1. The death of the colt sits heavy on the heart of its owner. 

2. Munro sat utterly unconscious of the other’s presence. 

3. The rock proved softer on each side of us. 

4. The air continued full of horrible cries and screams. 

5. Her whole soul seemed ready and anxious to pour out its thanksgivings. 

6. The words appeared frozen by some new and sudden chill. 

7. Her soft and melting eyes grew hard. 

8. The sun had now fallen low towards the distant mountains. 

9. A vast range of country lay buried in eternal sleep. 

10. But the youthful Uncas continued a silent and respectful listener.
Lesson 10 – Adding Subordinate Clauses
Subordinate clauses can function in any way that a noun, adjective, or adverb can. Some examples:

As Nouns

Direct Object (DO): *You* Never forget [DO that only dead fish swim {with the stream}]. |
Subject and Predicate Noun (PN): [Subj. What (DO) you see] is [PN what (DO) you get]. |
Object of Preposition (OP): *You* Always look {at [OP what (DO) you have left]}. | *You* Never look {at [OP what (DO) you have lost]}. |
As Adjectives

{For every minute} [Adj. to “minute” you are angry (PA)] you lose sixty seconds (DO) {of happiness}. |
Only those [Adj. to “those” who dare to fail (DO) greatly] can ever achieve greatly. |
Spring is the time (PN) [Adj. to “time” when the swallows come]. |
As Adverbs

*You* Be ashamed (PA) to die [V Adv. to “ashamed”] [Adv. to “Be” until you have won some victory (DO) {for humanity}]. |
No bird soars too high, [Adv. to “too” if he soars {with his own wings}]. |
Directions for the exercises in this Lesson: 

1. Place parentheses ( ) around each prepositional phrase. 

2. Underline every finite verb twice, its subject once, and label complements. 

3. Label every verbal “V,” its function, and its complement by type.
4. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

5. Put a vertical line after each main clause. 

A Process for Identifying Subordinate Clauses

A few of the sentences in this section have subordinate clauses inside subordinate clauses. We’ll focus on these later; for now, the following should help you untangle them.

1. If a sentence has only one S/V/C pattern, put a vertical line after it and go on to the next sentence.

2. If a sentence has more than one clause: 
a. Check first to see if the sentence has two or more main clauses. If they are all main clauses all you need to do is to put vertical lines after each main clause.

b. Check for subordinate conjunctions. (See the list below.) They will often indicate where subordinate clauses begin. If you have put brackets around all the clauses introduced by subordinate conjunctions, and you still have more than one S/V/C pattern in the sentence, go on to “c”.

c. Start with the LAST S/V/C pattern and work backwards! For each clause: 

1. Find the last word in the clause. (Remember that a clause includes all the words that chunk to the words in the S/V/C pattern.)

2. Find the first word in the clause. (Start with the word before the subject and keep moving toward the front of the sentence until you find a word that does not chunk to that S/V/C pattern. 

3. Check to see if the clause answers a question about a word outside itself but within the sentence. (In other words, check to see if the clause functions as a noun, an adjective, or an adverb.) If it does, put brackets around it. If it does not, put a vertical line after it.
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	1. If a sentence has only one S/V/C pattern, put a vertical line after it and go on to the next sentence.

2. If a sentence has more than one S/V/C pattern: 
A. Check for subordinate conjunctions.

B. Start with the last S/V/C pattern and work backwards.

	A List of Subordinating Conjunctions

The following words can function as subordinate conjunctions:
After, although, as, as if, because, before, for, if, less, once, since, so, when, where, while, that, what, who, how, why, which, unless, until, whenever, wherever, whatever, whoever, whichever, whether. 


Name: ____________________________ 

Ex. 10 a – Nine Sentences
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1. Fear is the darkroom where negatives are developed.

2. If a cow laughed, would milk come out her nose?

3. Her hair glistened in the rain like a nose hair might after a sneeze.

4. When a clock is hungry, it goes back four seconds. 

5. A bicycle can’t stand on its own because it is two-tired. 

6. If you don’t pay your exorcist you get repossessed. 

7. When an actress saw her first strands of gray hair she thought she’d dye. 

8. Only in America do we use answering machines to screen calls and then have call waiting so we won’t miss a call from someone we didn’t want to talk to in the first place.
9. There are nominees for the Chevy Nova Award, which is given out in honor of the GM’s fiasco in trying to market this car in Central and South America. In Spanish, “No va” means “it doesn’t go.”

Name: ____________________________ 
	Ex. 10 b – From “The Nightingale”
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	From
Stories from Hans Andersen
with illustrations
by Edmund Dulac


1. The next night when he heard it again he would again exclaim, “Heavens, how beautiful it is!” 

2. When they heard the nightingale they all said, “This is better than anything!” 

3. There was hurrying to and fro, and a great draught, but this was just what made the bells ring. 

4. When the bird was wound up it could sing one of the songs the real one sang. 

5. But one evening when the bird was singing its best, and the emperor was lying in bed listening to it, something gave way inside the bird with a “whizz.”
6. The poor fishermen who had heard the real nightingale said, “It sounds very nice, and it is very like the real one, but there is something wanting.”
7. It sang about the quiet churchyard, when the roses bloom, where the elder flower scents the air, and where the fresh grass is ever moistened anew by the tears of the mourner.
Name: ____________________________ 

Ex. 10 c – A Fairy
A Fairy

A Fairy told a married couple: “For being such an exemplary married couple for 35 years, I will give you each a wish.” 

“I want to travel around the world with my dearest husband” said the wife. 

The fairy moved her magic stick and abracadabra! Two tickets appeared in her hands. 

[image: image80.emf]

Now it was the husband’s turn. He thought for a moment and said: “Well this moment is very romantic, but an opportunity like this only occurs once in a lifetime. So . . . I’m sorry my love, but my wish is to have a wife 30 years younger than me.” 

The wife was deeply disappointed but, a wish was a wish. 

The Fairy made a circle with her magic stick and . . . abracadabra! . . . Suddenly the husband was 90 years old.

Lesson 11 – A Focus on Modal Helping Verbs

As you try to identify verb phrases, remember that the following words often function as “helping” verbs and are thus part of the verb phrase. (Adjectives are in green; adverbs in blue.)

	Can and Could
	They can see the parade (DO) (from here).

But Samantha could see it (DO) (from there).

	Dare
	Do they dare go {to the cemetery}?

	May and Must
	Charlie Brown may have seen the Great Pumpkin (DO).

Charlie [DirA], you must not kick that football (DO).

	Might
	You might see Venus (DO) {on a clear night}.

	Need
	They need only ask (for help).

	Ought
	Bobby ought to practice more.

	Shall and Should
	Cinderella shall not go (to the ball}.

You should read more fairy tales (DO).

	Will and Would
	Cinderella [DirA], you will go (to the ball).

A fairy Godmother would be a big help (PN).


Name: ____________________________ 

Ex. 11 – A Focus on Modal Helping Verbs
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Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences.

2. Underline every finite verb twice, and every subject once, and label complements (PA, PN, IO, DO).
3. Label every verbal “V,” its function, and its complement by type.
4. Put brackets around each subordinate clause. Draw an arrow from adjectival and adverbial clauses to the word they modify and label the function of main clauses.

5. Put a vertical line after each main clause.
1. Because I am already prepared, I can get my dog there in good time.
2. He could not utter a word when he saw her standing in front of him. 

3. After what she did, she will not dare to show herself. 

4. Without shelter some harm may come to you if you go camping in the wilderness. 

5. The squirrel must have sprung into the apple tree after we scared it from the birdfeeder.

6. Grandmother might have nice strengthening meals if she did not live alone. 

7. If we offer to help, we need not go away from here. 

8. You ought to be very much obliged to him after what he did for you. 

9. When I grow up, I shall marry the person of my dreams.

10. Now she should go to the hospital where they can help her.
11. I will throw this football to you if you run deep down the field. 

12. He would never listen to anything that she said.

Lesson 12 - Subordinate Clauses as Interjections

Instructional Material
[image: image82.emf]

Theoretically, almost any construction might function as an interjection, or, in other words, be “thrown into” another sentence. Beyond the simple interjections, however, the construction that most often functions as an interjection is the clause.

When clauses are used as interjections, they are usually set off either by dashes or parentheses, but some writers use commas. KISS Grammar explains these inserted clauses as interjections: 

That island [Inj. — wherever it is — ] is a tropical paradise (PN). |
He had worked too hard [Inj. (No one knew how hard.)]
 to win [V Adv. to “had worked”] the game (DO). |
As for commas, the following example is from “A Lady from Redhorse” by Ambrose Bierce:

My cheeks were {like two coals}, | 
my whole face was flaming and, [Inj. I think,] steaming. |
Directions for exercises in this unit: 

1. Put parentheses ( ) around each prepositional phrase.

2. Underline subjects once, finite verbs twice, and label complements.

3. Label every verbal “V,” its function, and its complement by type.
4. Place brackets around each subordinate clause. If the clause functions as a noun, label its function above the opening bracket. If it functions as an adjective or adverb, draw an arrow from the opening bracket to the word that the clause modifies. If it functions as an interjection, label it “Inj.”

5. Put a vertical line at the end of every main clause. 

Name: ____________________________ 
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	A Study of Clauses as Interjections

Ex. 12 a - From Twenty Thousand Leagues Under the Seas
by Jules Verne


1. A hundred and twenty minutes (I counted them) still separated me from the moment in which I was to join Ned Land. 

3. Both eyes and glasses, a little dazzled, it is true, by the prospect of two thousand dollars, had not an instant’s repose. 

4. Large quantities of bacon were trailed in the wake of the ship, to the great satisfaction (I must say) of the sharks. 

5. An old gunner with a gray beard—that I can see now—with steady eye and grave face, went up to the gun and took a long aim. 

6. Indeed, I declare (though it may seem improbable) if I sought to destroy all hope, if I wished to despair, I could not. 

7. Then, I know not why, the thought of the monster came into my head for the first time! 

8. This faculty—I verified it later—gave him a range of vision far superior to Ned Land’s. 

9. Madrepores (which must not be mistaken for corals) have a tissue lined with a calcerous crust.
Direct Object or Interjection
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	Consider the clauses in the following sentences:
It was, I think, a big mistake.
Mr. McGregor was going, he said, to kill a rabbit.
“Well,” she said, “we shall see.”
“The thing is this,” said Merrylegs.


As you saw in the preceding exercise, clauses can function as interjections. If we look at the way our brains process language, our psycholinguistic model suggests that our brains can interpret some clauses as interjections: 

It was, [Inj I think,] a big mistake (PN). | 

Mr. McGregor was going, [Inj he said,] to kill a rabbit (DO). | 

“Well,” [Inj] [Inj she said,] “we shall see.” | 

“The thing is this (PN),” [Inj said Merrylegs.] |
Name: ____________________________ 
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	Ex. 12 b - From The Secret Garden
by Frances Hodgson Burnett 

Illustrator: M. B. Kork, N.Y.: The Phillips Publishing Co., 1911


1. That was nice of him wasn’t it? 

2. And you will have to go too, won’t you? 

3. But he has got a big mouth, hasn’t he, now? 

4. “You are real, aren’t you?” 

5. I likes thee wonderful, an’ so does th’ robin, I do believe! 

6. Th’ world’s all fair begun again this mornin’, it has. 

7. Oh, you are Roach, are you? 

8. Eh! he is a good little chap—Jump is! 

9. That’s a very old tree over there, isn’t it? 

10. “My word!” he said, “he’s got a fine lordly way with him, hasn’t he?”
Lesson 13 – Preposition or Subordinate Conjunction?
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	Is it a Preposition? 

If it looks like a duck, 
and it quacks like a duck, 
it's a duck.


Instructional Material

You find a prepositional phrase by asking the question “What?” after a word that can function as a preposition. 
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	When the word or words that answer that question form a sentence, the construction is not a prepositional phrase; it is a subordinate clause.


Examples
	Prepositional Phrase:
	We watched television (DO) {after dinner}.

	Subordinate Clause:
	We watched television (DO) [after we had dinner (DO)].

	
	

	Prepositional Phrase:
	{Before sunrise}, the birds begin to chirp.

	Subordinate Clause:
	[Before the sun rises,] the birds begin to chirp.

	
	

	Prepositional Phrase:
	Billy can't swim {like her}.

	Subordinate Clause:
	Billy can't swim [like she does].


Directions: 

1. Place parentheses ( ) around each prepositional phrase.

2. Underline every finite verb twice, and every subject once, and label complements (PA, PN, IO, DO).
3. Label every verbal “V,” its function, and its complement by type.
4. Put brackets around each subordinate clause. Draw an arrow from adjectival and adverbial clauses to the word they modify, and label the function of noun clauses.

5. Put a vertical line after each main clause.
Name: ____________________________ 

Ex. 13 – Twelve Sentences
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1. In order to face your problems, you first have to come face to face with reality. 

2. Fall to fall, all the leaves in my garden seem to fall. 

3. As a member of the band, you have to march in every holiday parade from November to March. 

4. In the days of the wild, wild west, you had to dodge real bullets when you went to Dodge. 

5. Dust to dust, ashes to ashes, Oh, Lord, please tell me I don’t have to dust in heaven. 

6. To jail or not to jail the suspect was a tough decision for the judge, but eventually he ruled to send the man to jail until the preliminary trial. 

7. They haven’t eaten since breakfast. 

8. They have had nothing to eat since they had breakfast. 

9. Karen was late because of her brother. 

10. Roberta won the race because she practiced a lot. 

11. My mother made supper after she returned from where she works. 

12. My brother played baseball with us when he got home from work.

Lesson 14 Embedded Subordinate Clauses

	Embedded Clauses 
within Clauses
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	Diego Velazquez's 
The Lower Half of 
Las Meninas 
1656 
Museo del Prado, 
Madrid


“Embedding” simply means putting one construction “in the bed” of another. Thus, for example, a subordinate clause is embedded in a main clause. When a subordinate clause is embedded within a subordinate clause, in KISS we call it a “Level Two” embedding; if a clause is embedded in that level two embedding, we call it a “Level Three,” etc. The embedding of one clause within another is probably limited by the psycholinguistic ability of readers (and writers) to process sentences in short-term memory. Professionals rarely go beyond a level three embedding, as in the following sentence from Henry James’ “Daisy Miller”: 

There are, indeed, many hotels (PN), [[L1] Adv. (cause) for the entertainment {of tourists} is the business (PN) {of the place}, [[L2] Adj. to “place” which, [[L3] Inj as many travelers will remember], is seated {upon the edge} {of a remarkably blue lake}—a lake [[L3]Adj. to “lake” that it behooves every tourist to visit [V]]]]. |
In this sentence, the “as” and “that” clauses (level 3) are embedded in the “which” clause (level 2), and the “which” clause is embedded in the “for” clause (level 1) that is embedded in the main clause.
Another example of the chunking of embedded subordinate clauses:
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Untangling Embedded Clauses

If a sentence has more than one S/V/C pattern: 

A. Check for subordinate conjunctions.

B. Start with the last S/V/C pattern and work backwards.

Consider the following sentence, written by a fourth grader: 

I was putting the bacon in the microwave when my sister asked Alice and me how high she should put the eggs on.

First, indentify all the prepositional phrases:

I was putting the bacon (in the microwave) when my sister asked Alice and me how high she should put the eggs on.

Then the words in the S/V/C patterns: 

I was putting the bacon (DO) (in the microwave) when my sister asked Alice (IO) and me (IO) [DO how high she should put the eggs (DO) on].

In this sentence, you would probably recognize the “how high” clause because it is the direct object of “asked.” Thus you could mark it as a DO clause as you identify its subjects and verbs. 

But because it is the complement, it has to be part of the “sister asked” clause. That clause obviously begins with “when” and is adverbial (time) to “was putting.” So you can label it: 

I was putting the bacon (DO) (in the microwave) [Adv. to “was putting” when my sister asked Alice (IO) and me (IO) [DO how high she should put the eggs (DO) on]].

Note that the “when” clause includes the “how” clause and ends as the end of the sentence. There is now only one S/V/C pattern that has not been explained. It has to be the main clause S/V/C, so all you have left to do is to put a vertical line at the end of the sentence.

I was putting the bacon (DO) {in the microwave} [when my sister asked Alice (IO) and me (IO) [how high she should put the eggs (DO) on]]. |
It may take you some practice because clauses can be embedded in different ways, but the important thing is to begin by identifying prepositional phrases and S/V/C patterns first. The number of S/V/C patterns will tell you how many clauses are in a sentence.

Directions for the exercises in this lesson:

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements. 
3. Label every verbal “V,” its function, and its complement by type.
4. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

5. Put a vertical line after each main clause. 

Name: ____________________________ 
Ex.14 a -From Sherwood Anderson’s “The Egg” 

[image: image84.emf]

1.) Joe Kane decided that the man who confronted him was mildly insane but harmless.

2.) He was angry because his visitor did not watch him as he began to do his trick, but nevertheless went cheerfully to work.

3.) It is a hopeful literature and declares that much may be done by simple ambitious people who own a few hens.

4.) Father made a last desperate effort to conquer the egg and make it do the thing that would establish his reputation as one who knew how to entertain guests who came into his restaurant. 

5.) He had some sort of notion that if he could but bring into henhood or roosterhood a five-legged hen or a two-headed rooster his fortune would be made. 

6.) I fell into a half-sleeping, half-waking state and dreamed I was a tiny thing going along the road into a far beautiful place where there were no chicken farms and where life was a happy eggless affair. 
To get the story, click here.

Name: ____________________________ 
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	Embedded Subordinate Clauses

Ex. 14 b - From The Master of Ballantrae
by Robert Louis Stevenson

Illustration by Walter Paget


1. The uneasiness upon my spirit was that day so great that I must burst through the thickets to the edge of what they call the Craig Head. 

2. I think my old years will flow more smoothly, and my white hair lie quieter on the pillow, when the debt is paid.

3. She broke out and blamed my lord for his unnatural words, and Mr. Henry because he was sitting there in safety when his brother lay dead, and herself because she had given her sweetheart ill words at his departure, calling him the flower of the flock, wringing her hands, protesting her love, and crying on him by his name—so that the servants stood astonished. 

4. All of a sudden, on a still day of what they call the Indian summer, when the woods were changed into gold and pink and scarlet, the Master laid down his needle and burst into a fit of merriment.

Lesson 15 – Adding Delayed Subjects and Sentences
	The Starry Night 
1889 
Vincent van Gogh 
(1853-1890)
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	Delayed Subjects and Sentences


Delayed Subjects

The delayed subject is a modification of the basic sentence pattern in which the subject position is filled by a meaningless “it” and the meaningful subject is delayed until later in the sentence. The most common constructions found in delayed subjects are the infinitive or subordinate clause: 

Infinitives as Delayed Subjects:
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Clearly this sentence means “To live and to learn is good.”

Sometimes an infinitive that functions as a delayed subject is introduced by “for.” “It seemed quite dull (PA) and stupid (PA) (for life)
 to go [V Inf. DelSubj] on (in the common way).”

(from Alice in Wonderland) 

Subordinate Clauses as a Delayed Subjects:
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This means “That it appears inevitable in retrospect is the mark of a good action.” 

Most Delayed Subjects are infinitives or noun clauses, but other constructions or even nouns may act as delayed subjects: 

Gerund: It was a pleasure working [V Ger DelSubj] with you.

Noun Absolute: It was foolish, people of their age trying to climb a mountain.

Noun: It was fortunate, the trip he took. 



Delayed Sentences

Delayed Sentences are closely related to clauses as delayed subjects. In some cases a construction could be explained as either. Note that all of the following can be written as—Bob was playing baseball in his back yard. 

It was Bob [Del S who was playing baseball in his back yard,] 

It is playing baseball [Del S that Bob is doing in his back yard.] 

It was baseball [Del S that Bob was playing in his back yard.] 

It is in his back yard [Del S that Bob is playing baseball.]
As these examples suggest, in a delayed sentence one part of a sentence is pulled out and moved to the front, where it is preceded by “It” plus a form of the verb “to be.” The rest of the sentence is thus “delayed” and becomes a subordinate clause. “Subordinate” means less important, so the words in the subordinate clause are less important that those in the main clause.

There appear to be two reasons for the delayed construction. As I suggested above, one is focus—the importance given to the ideas. A second reason is probably that English speakers don’t like long subjects. Which version of a sentence should be used depends on the context in which the sentence appears.

Directions for the exercises in this lesson:

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements. 
3. Label every verbal “V,” its function, and its complement by type.
4. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. Label Delayed Subjects “DS.”
5. Put a vertical line after each main clause. 

Name: ____________________________

	Illustration

By

Walter Paget
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	Mixed Delayed Subjects

Ex. 15 a - From The Master of Ballantrae
by Robert Louis Stevenson


1. Where he stumbled, it is highly possible that another man should fall.

2. It seems hard to say why, but I could not burst in on the old man as I could on the young woman.

3. It was there he was picked up by Captain Crail.
4. “It is more to the purpose to consider our own behaviour,” said I.

5. It is one of the worst things of sentiment, that the voice grows to be more important than the words, and the speaker than that which is spoken.

6. It is since I found you had designs upon my own that I have shown you most respect.
7. It was the husband who was shut out.
8. I supposed it was some trip of his own that Mr. Henry was dissembling.
Name: ____________________________
	Illustration

 by
Walter Paget
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	Clauses as Delayed Subjects

Ex. 15 b - from The Master of Ballantrae
By Robert Louis Stevenson


1. It will seem even strange to you that I should love him. 

2. It came upon me in a kind of vision how hugely I had overrated the man’s subtlety. 

3. It will be gathered from so much familiar talk, and so much patience on both sides, that we now lived together upon excellent terms. 

4. We laboured all day, and it is doubtful if we made two miles. 

5. At least it was in the course of our revelry that we made the acquaintance of a spirited youth by the name of Chew.

6. It was an effect of devilish malice in the master that he addressed Mr. Henry alone upon the matter of his demands.

7. It was openly understood that we should then break up and go and squander our proportions of the spoil.

8. How very desirable it is that no word of it should reach my daughter.

Name: ____________________________

	Illustration

 by

Walter Paget
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	Infinitives as Delayed Subjects

Ex. 15 c - From The Master of Ballantrae
By Robert Louis Stevenson


1. It was impossible even to have a guess in what direction we were moving. 

2. It would be easy to make too much of this division.

3. Weary as I was with watching and distress of mind, it was impossible for me to sleep.

4. At that very time he passed the greater portion of his days in slumber, from which it was often difficult to rouse him.

5. It is my purpose to employ you a good deal.

6. To prove friendship on our part, it was needful to draw upon our stock of rum.

7. It is idle to deny it.

8. It was our design to mount the headwaters of the Hudson, to the neighborhood of Crown Point, where the French had a strong place in the woods, upon Lake Champlain.

	Leonardo 
da Vinci’s 
(1452-1519) 
Study of 
proportions 
from Vitruvius’s 
De Architectura
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	Lesson 16 - The Logic of Subordinate Clauses


Introduction

Logic is a subject that has been studied by many different people, primarily philosophers and grammarians. All of these people have different ways of looking at logic, and, as a result, they use different words to describe what are essentially the same things. KISS simplifies it by combining two specific perspectives—the terms used by most traditional grammarians, and the concepts of the philosopher David Hume. 

Hume claimed that thinking is primarily a matter of perceiving things and then establishing logical relationships among them. For Hume, there are three, and only three, basic logical relationships. They are “identity,” “extension in time or space,” and “cause/effect.” Hume notes, however, a fourth possibility—the three basic relationships can be combined in one or they can be compared.

KISS’s grammatical perspective considers words or grammatical constructions (adjectives, adverbs, prepositional phrases, clauses, etc.) the same as “perceiving things.” Having perceived, for example, a prepositional phrase, our task is then to interpret the logical relationship between that phrase and the word it modifies. Consider, for a more specific example, the four prepositional phrases in the following sentence: 

{For six months} one {of the sailors} had been {on a long trip} {to South America}.

To understand the logic underlying these four phrases, we need to take them one at a time. 

Having identified “for six months” as a prepositional phrase, the first question we need to ask is “What does it modify?” We need to use logic to answer that question. We know that it is an adverbial phrase to “had been” because it tells “how long” they “had been.” For Hume, this would be a logical relationship of “extension in time” 

The next three phrases are fairly simple. The first of these is “of the sailors.” This phrase clearly chunks to “one,” because it tells us what is meant by “one,” or, in Hume’s terms, it established the “identity” of the “one.” “On a long trip” tells where they “had been.” The word “where” refers to space, and in Hume’s terms, this phrase expresses a logical relationship of “extension in space.”
The last phrase, “to South America,” is more interesting, but still not very complicated. Our minds chunk constructions as efficiently as possible, so most people will see this phrase as modifying “trip.” From that perspective, the phrase tells what kind of trip it was. In other words, it describes or identifies the trip. For Hume, this is a logical relationship of “identity.” Other people, however, may see this phrase as modifying “had been.” (Note that we can drop “on a long trip” from the sentence and still keep “to South America.”—“For six months one of the sailors had been to South America.” But if we take out the word “trip,” the “to South America” now chunks, as an adverb, to “had been.” It tells where he had been and thus functions, in Hume’s terms, as “extension in space.” 

As you work with grammar and Hume’s logical relationships, you will soon find that in most sentences, the relationships are easy to see. You will also find many cases that can be explained in more than one way. You will, however, find a few cases that will really challenge your brain. But such challenges make your brain grow (literally, according to many neuroscientists). 



The Logic of Subordinate Clauses 

Noun Clauses
Since the primary function of nouns is to name things, we can consider noun clauses as fitting Hume’s category of identity. Obviously, nouns used as subjects identify what the meaningful subject of the clause is. In addition, of course, as with regular nouns, noun clauses that function as predicate nouns indicate an identity between the subject and the predicate noun: 

That book is [PN what she wanted]. |
The questions that noun clauses answer are typically “who?” “whom?” and “what?”. Thus the most common subordinate conjunctions associated with noun clauses are “that, “what,” “who,” and “whom” but other conjunctions can also begin noun clauses, even if they identify a time, a space, cause, or effect: 

Who knows [DO when they will arrive]? | 

[Subj. Where they will go] is still uncertain. | 

[DO Why they did it] no one knows. | 



Adjectival Clauses
The function of adjectives is to describe, so adjectival clauses, like most noun clauses, convey what Hume would probably have considered to be the logical relationship of identity. In 

The book [Adj. she wanted] is not {in the library}. |
the subordinate clause identifies which book is meant. The questions that adjectives answer are usually “which?” “what?” and “what kind of?”. The most common subordinate conjunctions used in adjectival clauses are “that,” “who,” “whom” and “which,” but do not rely on the conjunctions to determine which type of clause you are dealing with. Adjectival clauses that modify words that denote times or spaces can be introduced by a wide range of conjunctions: 

She remembered the time (DO) [Adj. to “time” when she[image: image40]was {in Pittsburgh}]. | 

The airport [Adj. to “airport” where they[image: image41]landed] is very small (PA). |
In other words, identify the type of clause by first determining how it functions in a sentence. Only then can you begin to explore its logical implications. 



Adverbial Clauses
From Hume’s perspective, adverbial clauses are definitely the most interesting. Whereas nouns and adjectives relate primarily to Hume’s first category (identity), adverbs primarily convey relationships of extension and cause/effect. 

Extension 

Adverbial clauses convey relationships between things in time and space. Note that the focus of these relationships is often reversible, that is, one can switch the clauses to put different ideas in the main clause S/V/C pattern. This is the pattern that everything chunks to, and thus the pattern that is the center of attention. 

In Time 

Consider the following sentence: 

The children were playing, | and their mother was fishing. |
The sentence establishes two facts, but it does not establish any relationship between them. It does not, for example, even state that the two actions were occurring at the same time. Compare it, for example, to the following: 

a) The children were playing [while their mother was fishing]. | 

b) Their mother was fishing, [while the children[image: image42]were playing]. |
The subordinating “while” in these two versions not only makes it clear that the two actions were occurring at the same time, it also changes the focus among the ideas. In the original compound sentence, the two main clauses were joined by “and” which joins equals, and thus the implication was that the two actions—and their actors, were equally important. A subordinate conjunction, however, subordinates the idea in its clause, and thereby puts more emphasis on what is in the main clause. Thus, in (a), the focus is primarily on the children, whereas in (b) the mother is the center of attention. 

Whereas the focus can be changed with “while” simply by shifting the conjunction from one clause to the other, in many cases the shift requires the use of a different subordinating conjunction: 

a) The children were playing [before their mother[image: image43]was fishing]. | 

b) Their mother was fishing. [after the children[image: image44]were playing]. |
Subordination and its effects of reversibility and focus, are important aspects of mature writing. As we grow older, we all teach ourselves how to use more subordinate clauses, but some people gain greater control than others. 

In Space 

Reversibility and focus (importance), discussed in relation to clauses of time, also apply to clauses of space: 

a) He was fishing. | An accident happened. | [equal focus]

b) He was fishing [where an accident[image: image45]happened]. | [Focus is on “He was fishing.”]

c.) [Where he[image: image46]was fishing], an accident[image: image47]happened.. | [Focus is on “an accident happened.”]

Cause / Effect 

Hume’s concept of cause and effect is much broader than what we normally consider today. It included, of course, the traditional concepts of clauses of cause, of result, and of purpose. But it also includes many of the other traditional subcategorizes of adverbial clauses.

Clauses of Cause 

Some subordinate clauses state the cause of the idea expressed in the main clause: 

Eddie went home [because his mother called[image: image48]him (DO)]. | 

[Since their regular teacher was sick (PA)], the class had a substitute (DO). | 

[As it was getting late (PA)], the game was stopped early. |
“Because,” “since,” and “as” are the most frequently used conjunctions, but note that “since” can also be used to denote time, and “as” is also used both for time and for clauses of comparison. 

“That” clauses are frequently used to modify adjectives and are clauses of cause. For example “I am happy that you won the game.” Often the conjunction is omitted: “I am happy you won the game.”

Clauses of Result (Effect) 

Some adverbial clauses express the result of the statement in the main S/V/C pattern. In most cases, the conjunction is “that,” but it is usually preceded (and chunks to) either “so” or “such”: 

Sam was so tired (PA) [that he[image: image49]fell asleep in class]. | 

His teacher made such a fuss (DO) [that he woke up]. |
(Continues on the next page.)
Clauses of Purpose 

As their name suggests, adverbial clauses of purpose express the purpose (intended result) of the action that they modify. The most commonly used conjunctions are “so that,” “so,” “in order that,” “that,” and “lest.” 

Nancy studied hard [so that she would get a good grade (DO)]. | 

Marty and Sue arrived early [so they could get a good seat (DO)]. | 

[In order that they might win], the team practiced every day. | 

[That they might win], the team practiced every day. | 

Mom made a list (DO), [lest Dad should forget the bread (DO) and milk (DO)]. |
Note that “lest” introduces a result that is to be avoided. 

Clauses of Manner 

Clauses of manner answer the question “How?” How something is done affects what is done, and thus clauses of manner are, in the Aristotelian sense, cause/effect relationships. The typical conjunctions used are “as,” “as if,” “as though,” and “in that.” 

Terrell runs [as he walks – {with no apparent effort}]. | 

He looks [as if he has seen a ghost (DO)]. | 

(In court), Jim acted [as though he were (in church)]. | 

Gerald failed [in that he did not answer[image: image50]most (DO) {of the questions}]. |
Clauses of Condition 

As the name implies, clauses of condition state a required condition for the statement in the clause either to happen or to be believed. In other words, they state a necessary cause for the statement in the clause they modify. 

a) [If it[image: image51]rains], the picnic will be canceled. | 

b) They can drive (to New York), [so long as the roads don't freeze]. | 

c) [Unless he studies more], he won’t pass the test (DO). |
In (a), the “if” clause states a condition that would cause the picnic to be canceled. Similarly in (b), the “so long as” clause denotes a cause that would make the drive to New York dangerous. And in (c), the “unless” clause states a condition that, if true, is a cause for believing that he won’t pass the test. 

(Continues on the next page.)
Clauses of Concession 

Clauses of concession are a logical negation of clauses of condition. In concession, one concedes (agrees) that the expected result of a conditional clause did not, or may not, happen. The most common conjunctions are “although,” “though,” “even though,” “while,” and “whereas.” 

a) [Although it rained], the picnic was not canceled. | 

b) They can drive {to New York} [even though the roads freeze]. |
If it rains, most people would expect a picnic to be canceled, but example (a) states that it was not. Similarly, in (b), frozen roads are dangerous for drivers, but this sentence says that in this case, one still can drive to New York on them.

Comparisons (In Degree) 

The traditional category of adverbial clauses of degree fits Hume’s fourth category. Identity, extension in time or space, and causes and effects can all be compared. Grammatically, this is often expressed by a comparative adjective or adverbs such as “more,” “less,” or “as” followed by an adverbial clause that begins with “than” or “as.” “He is taller than she is” reflects a comparison of extension in space. “She is smarter than he is” reflects a comparison in degree of intelligence, a matter of identity. 

Sally is more friendly (PA) [than Bob[image: image52]is]. |

Bob is less friendly (PA) [than Sally[image: image53]is]. |
Note that in comparisons of degree the subordinate conjunction is usually “than,” spelled with an “a,” not an “e.” Misspelling of “than” suggests that a person is not thinking about the logic behind what he or she is writing. When the things being compared are considered to be equal, the conjunction is usually “as,” and the clause chunks to a preceding “as” in the sentence: 

A Chevy is as good (PA) [as a Ford is]. |
Some prescriptive grammarians still object to the use of “like” as a subordinate conjunction, as in “No one sings like she does.” But in view of the multiple meanings of “as” (comparison, time, and cause), “like” may be clearer in meaning since, as a subordinate conjunction, it is only used for comparison.

Directions for the exercises in this lesson: 

1. Analyze the sentences for the constructions that you have learned thus far.

2. Above the bracket for each subordinate clause write the type of the logical connection between it and what it modifies. Begin by determining the type of the subordinate clause (noun, adjective, or adverb). Then use the following: 

For Noun Clauses—“ID” (for “Identity”) plus their function, for example, “ID, DO”

For Adjectival Clauses—ID” plus the word that the clause modifies 

For Adverbial Clauses—Use one of the following plus the word that the clause modifies.

	Time
	C/E - result
	C/E - condition

	Space
	C/E - purpose
	C/E - concession

	C/E - cause
	C/E - manner
	Comparison


Name: ____________________________
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Ex. 16 a- From The Secret Garden (#1)
1. You won’t see much because it’s a dark night. 

2. He was not working where she had left him. 

3. That is the garden where Ben Weatherstaff works. 

4. She could never have done it if Misselthwaite had been like other big houses. 

5. He was so startled that he almost jumped back. 

6. When she awakened she lay and stared at the wall. 

7. She was glad that there was grass under her feet and that her steps made no sounds. 

8. I am your guardian, though I am a poor one for any child. 

9. Mary knew the fair young man who looked like a boy. 

10. The gray rain-storm looked as if it would go on forever and ever. 

11. Dickon tried to modify his dialect so that Mary could better understand. 

12. He looked taller than he had ever looked before—inches taller. 

Name: ____________________________
	[image: image54.png]



	The Logic of Subordinate Clauses 

Ex. 16 b - From The Secret Garden (#2)

by Frances Hodgson Burnett

Illustrator: M. B. Kork, N.Y.: The Phillips Publishing Co., 1911


1. But just before Martha went down-stairs for the tea-tray, Mary asked a question. 

2. He was not working where she had left him. 

3. She spoke to him a little stiffly because she felt rather shy. 

4. She was so happy that she scarcely dared to breathe. 

5. The time had come when Mary had forgotten to resent Martha’s familiar talk. 

6. If Martha had been a well-trained fine young lady’s maid she would have been more subservient and respectful. 

7. She was afraid that he would pick up his tools and go away. 

8. The first man who came in was a large officer. 

9. But though several times she saw Ben Weatherstaff at work he was too busy to look at her or was too surly. 

10. She would always carry the key with her when she went out, so that if she ever should find the hidden door she would be ready. 

11. He understood what Colin felt better than Colin did himself. 

Lesson 17 –Subordinate Clauses – Logic and Focus

Instructional Material

Consider the following two sentences: 

He went swimming. She did the dishes.

As they stand, they are two simple statements of fact. We could, however, use a semicolon to emphasize a contrast in the ideas that they present:

He went swimming; she did the dishes.

The semicolon invites experienced readers to consider the contrast – that he (the male) is out having fun, whereas she (the female) is (as usual?) stuck with the kitchen chores. If this is what you mean, then, obviously, you should combine by using the semicolon. Sometimes, however, you may have something else in mind. And for that, you may want to use subordinate clauses:

1a) [While he went swimming], she did the dishes. 
1b) She did the dishes [while he went swimming]. 
2a) He went swimming [while she did the dishes]. 
2b) [While she did the dishes], he went swimming.

Although it is difficult to see outside of context, in (1) the subordinate clause pushes “he went swimming” into the background and highlights, or puts the focus on “she did the dishes.” In (2), on the other hand, “she did the dishes” is subordinated, thereby highlighting “he went swimming.” As the (a) and (b) examples indicate, the subordinate clause can often come before or after the main S/V/C pattern – which option you would use would depend on the sentences that precede and follow the examples in a specific context.

Finally, subordinate clauses add texture by clarifying the logical relationship between the ideas in the clauses. In “He went swimming. She did the dishes.” some readers may assume that the two actions happened at the same time, but that is not necessarily the case. The revisions in (1) and (2) above, however, clearly indicate a temporal relationship between the ideas in the two clauses. Other subordinate conjunctions indicate other relationships: 

3a) [Because he went swimming], she did the dishes.
3b) He went swimming, [so she did the dishes]. 
4a) He went swimming [because she did the dishes]. 
4b) She did the dishes [so he went swimming].

The preceding sentences have different subjects (“she” and “he). Note what happens when sentences have subjects that mean the same thing:

Students use drinking as their time of socialization. They go to parties to meet new people and end up drinking just to fit in.

We could easily make either sentence the main clause and subordinate the other as an adverb: 

Students use drinking as their time of socialization [so they go to parties to meet new people and end up drinking just to fit in]. 

[Because students use drinking as their time of socialization,] they go to parties to meet new people and end up drinking just to fit in.

But, since “Students” and “They” refer to the same people, we could also make one of the clauses an adjective. To do this, we need to replace one of these subjects with the word “who,” a pronoun that can simultaneously function as a subject and a subordinating conjunction. 

Students [who use drinking as their time of socialization] go to parties to meet new people and end up drinking just to fit in.

Students [who go to parties to meet new people and end up drinking just to fit in] use drinking as their time of socialization.
Changing a main clause into an adjectival clause requires more manipulation of the words within the sentence, but it is not as difficult as it may appear. And it changes the logical relationships of the ideas expressed in the clauses. Whereas “because” and “so” indicate cause/effect relationships, the “who” changes the relationship into one of identity since the subordinate clause now clarifies the identity of “Students.”
If you are ever tempted to complain because other students (who don’t know any more than you do) get better grades on tests that involve writing sentences, ask yourself how well you control the logic and focus of your sentences.

Name: ____________________________

Ex. 17 a Five Topics
Directions: Use a subordinate conjunction to combine the two sentences in each set to establish the indicated focus and logical connection. (Whatever should have the focus should be in the main S/V/C pattern.) You may make your changes on this paper, or you can write your versions on separate paper. 

1. Rose Valley Lake is a picturesque lake. It is nestled in a lovely valley in North Central Pennsylvania. 
a. [focus on “picturesque lake”; logical connection = identity] 

b. [focus on “is nestled”; logical connection = identity] 

2 Alice Turner brings her 1993 Ford Escort to the dealership for service and repair. Every time she leaves the service department, the seats and interior are as clean and untouched as she had left them. 
a. [focus on “brings”; logical connection = cause 

b. [focus on “are as clean”; logical connection = result

3. The Richards Clothing Company has everything you need to fill your closet for the up and coming season. They definitely know how to please their customers.
a. [focus on “know”; logical connection = identify] 

b. [focus on “know”; logical connection = cause/effect]

Name: ____________________________
Ex. 17 b – “Alicia”: One Set of Sentences Yields Two Different Paragraphs

DIRECTIONS: 
1. Each sentence below contains two or three Main Clauses. 

2. One clause relates to Topic Sentence A; the other relates to Topic Sentence B. Mark which topic each clause relates to–A or B. 

3. If your last name begins with A-M, use Topic Sentence A; otherwise, use Topic Sentence B. 

4. Change the supporting sentences so that the clause (or clauses) related to your topic sentence is the Main Clause. 

5. Make the other clause (or clauses) subordinate. Use a variety of subordinating conjunctions. [after, although, even though, as, because, before, if, since, when, where, while, that, what, who, how, why, which, until, whenever, wherever, whatever, whoever, whichever, whether, for] 

6. If your choices are thoughtful, this one set of sentences will yield two different paragraphs. 

TOPIC SENTENCES: 
A. In spite of her many problems, Alicia won the contest for Prom Queen. 
B. Alicia, who won the contest for Prom Queen, had to overcome many problems. 

SUPPORTING SENTENCES: 
1. Her boyfriend, Ralph, had lots of influence as the captain of the football team, and he almost missed the deadline for nominating her. 

2. All of his teammates promised to vote for Alicia, and most of them did; but some of them never got around to voting at all. 

3. The basketball players originally supported one of Alicia's rivals; they eventually gave their votes to Alicia. 

4. Alicia had trouble raising enough money for her campaign, but her sorority sisters came to her rescue. 

5. Trudy was Alicia's campaign manager and did a terrific job; however, she came down with the flu halfway through the campaign. 

6. The ballots were counted and re-counted; they clearly gave Alicia the title of Prom Queen. 

7. Alicia experienced many trying times, and she finally became the new Queen. 

This exercise has been adapted from Wanda Van Goor's presentation at the Fifth Annual Conference of the NCTE Assembly for the Teaching of English Grammar, August 12 & 13, 1994. Illinois State University, Normal, IL. Ms. Van Goor teaches at Prince George's Community College, Largo, MD.

Lesson 18 – Adding Appositives and Post-Positioned Adjectives
	Before the 
Rehearsal 
1880 
by 
Edgar Degas 
(1834-1917)
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	Appositives


Most definitions of “appositive” limit the concept to nouns, i.e., two nouns joined by their referring to the same thing with no preposition or conjunction joining them: 

Mary, a biologist, studies plants.

Note that many appositives can be viewed as reductions of an S/V/PN pattern:

Mary, [who is a biologist], studies plants.

Whole/Part Appositives 

The relationship between an appositive and the word to which it is in apposition does not have to be one of strict equality. Often the appositives refer to parts: 

The car has several new features—

an electric motor, side airbags, and an alloy-aluminum frame.

As the following sentence from Theodore Dreiser’s “The Lost Phoebe” illustrates, the “equality” aspect of an appositive can be stretched: 

Beyond these and the changes of weather –  

the snows, the rains, and the fair days – 

there are no immediate, significant things.

“Snows,” “rains” and “fair days” are not “changes”; they are what the weather changes to and from. 

The “part/whole” relationship of appositives suggests another way of looking at the fairly frequent use of “all” after a noun. In this case, the “all” emphasizes the “whole”: 

They all went to the movies.

We could consider this “all” an adjective that appears after the noun it modifies. Some people may prefer to see it as a pronoun that functions as an appositive. 

Reflexive Pronouns as Appositives 

Reflexive pronouns (“myself,” “yourself,” etc.) function as appositives. 

He himself would never have done that.

Repetitive Appositives 

As sentences become longer and more complex, a word is sometimes repeated and functions as an appositive: 

The cat had eyes that glowed in the dark light of the quarter-moon night,

 eyes that held him entranced until he heard a scream in the distance.

	Post-Positioned Adjectives
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Most adjectives appear before the nouns that they modify, but some appear after them. (The Latin term for this is “Post.”) In the following sentence, for example, “happy” and “hopeful” are adjectives that describe “Marilyn.” 

Marilyn arrived early, happy [PPA] with her success
 and hopeful [PPA] for the future.
Frequently these adjective appear quite close to the noun or pronoun that they modify, but they can be separated from them by other constructions, as in the following sentence from Ouida’s The Dog of Flanders: 

There was only Patrasche out in the cruel cold
 — old [PPA] and famished[PPA]  and full[PPA]  of pain.
Like appositives, most post-positioned adjectives can be viewed as reductions of adjectival clauses that have an S/V/PA pattern: 

Marilyn, [who was happy with her success and 
hopeful for the future], arrived early. 

Out in the cruel cold, there was only Patrasche, 
[who was old and famished and full of pain].
Directions for the exercises in this lesson:

1. Place parentheses ( ) around each prepositional phrase. 

2. Underline every finite verb twice, its subject once, and label any complements. 
3. Label every verbal “V,” its function, and its complement by type.
4. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP,  etc.) above the opening bracket. Label Delayed Subjects “DS.”
5. Label appositives “App” and Post-Positioned Adjectives “PPA.” Draw an arrow from the label to the word they chunk to.

6. Put a vertical line after each main clause. 

Name: ____________________________
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Ex. 18 a - From “The Lost Phoebe” by Theodore Dreiser (#1)

1. Old Henry drove to Swinnerton, the neighboring town, and procured a doctor.

2. As a matter of fact, they had aged synchronously with the persons who lived here, old Henry Reifsneider and his wife Phoebe Ann.

3. Her idea was to take counsel with Jake, “her man,” and perhaps have him notify the authorities. 

4. He was a thin old man, seventy when she died, a queer, crotchety person with coarse gray-black hair and beard, quite straggly and unkempt. 

5. The old-fashioned four-poster bed, with its ball-like protuberances and deep curving incisions, was there also, a sadly alienated descendant of an early Jacobean ancestor.

6. Near a little town called Watersville, in Green County, perhaps four miles from that minor center of human activity, there was a place or precipice locally known as the Red Cliff, a sheer wall of red sandstone, perhaps a hundred feet high, which raised its sharp face for half a mile or more above the fruitful corn-fields and orchards that lay beneath, and which was surmounted by a thick grove of trees. 

Name: ____________________________
Post-Positioned Adjectives

Ex. 18 b - From “The Lost Phoebe” by Theodore Dreiser 
[image: image87.emf]

1. “Phoebe who? What Phoebe?” replied Mrs. Race, curious as to this sudden development of energy on his part. 

2. The annual keep of pigs had been reduced from five to one grunting porker, and the single horse which Henry now retained was a sleepy animal, not over-nourished and not very clean. 

3. They were well-known for a distance of as much as ten square miles as old Mr. and Mrs. Reifsneider, honest, moderately Christian, but too old to be really interesting any longer. 

4. The picket-fence in front, with its gate squeaky and askew, and the side fences of the stake-and-rider type were in an equally run-down condition.
5. In his fevered state he fancied that he could see the very eyes of her, not as she was when he last saw her in the black dress and shawl but now a strangely younger Phoebe, gayer, sweeter, the one whom he had known years before as a girl.

Lesson 19 - Passive Voice

	Active and Passive Voice
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Let’s start with two sentences that illustrate the difference between active and passive voice: 

1.) The Huns destroyed the town. (Active Voice)

2.) The town was destroyed. (Passive Voice)

The difference between the two sentences is what they mean. In the active voice (#1), the subject of the verb performs the action designated by the verb, i.e., the subject is “active.” The Huns acted to destroy the town. In passive voice, the subject of the verb is acted upon—it is “passive,” and thus “receives” the action of the verb. The town did not do anything. Somebody else destroyed it.
Another way of looking at the difference is to consider the form of the verb. Passive voice is formed by using what grammarians call “helping verbs” plus the “past participle.” Consider the following examples: 

Active: The police suspect him of being an accomplice. 
Passive: He is suspected of being an accomplice. 

Active: No one invited them.
Passive: They weren’t invited. 

The “helping verb” is often some form of the verb “to be”—“is,” “are,” “was,” “were,” “will be,” “has been,” “have been,” etc. Most past participles are regular in form, ending in “-ed.” Many, however, end in “-en”—“Seen,” “driven,” “frozen,” “written,” “eaten.” And then there are those that are irregular—“”told,” “cut,” “put.” In determining what is and what is not in passive voice, you should look at both the meaning and the form.
As you learn the distinction between active and passive voice, consider the appropriateness of each. Active voice shows who or what is responsible for the action expressed in the verb. Passive voice hides this information, but in some cases, such as the description of a procedure, who does it is not important. Sentences in passive voice can indicate the performer of the action in a prepositional phrase with “by” or “with”—Sasha was run over by an elephant.
Directions: 

1. Put parentheses ( ) around each prepositional phrase.

2. Underline subjects once, finite verbs twice, and label complements.

3. Label every verbal “V,” its function, and its complement by type.
4. Place brackets around each subordinate clause. And indicate their functions.

5. Put a vertical line at the end of every main clause. 

6. Put a “P” above each passive verb. 

Name: ____________________________
	An Exercise on Passive Voice
Ex. 19 a - From Sherwood Anderson’s “The Egg”
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1. My father was, I am sure, intended by nature to be a cheerful, kindly man. 

2. Most philosophers must have been raised on chicken farms. 

3. I had at that time already begun to read books and have notions of my own.
4. It was not written for you.
5. Joe was left alone in the restaurant with father. 

6. They were preserved in alcohol and put each in its own glass bottle. 

7. Songs were sung and glasses thumped on the bar. 

8. After a second bath in the hot vinegar the shell of the egg had been softened a little but not enough for his purpose. 

9. His visitor was made a little ill by the sight of the body of the terribly deformed bird floating in the alcohol in the bottle and got up to go. 

10. The wagon that contained our goods had been borrowed for the day from Mr. Albert Griggs, a neighbor.
Name: ____________________________
	Rewriting Passive Verbs as Active & Active as Passive
Ex 19 b - From Rip Van Winkle, 
by Washington Irving
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by 
N. C. Wyeth


A. Directions: Rewrite each of the following sentences in active voice. 

1. Was he carried away by the Indians? 

2. From even this stronghold the unlucky Rip was at length routed by his termagant wife. 

3. The poor fellow was now completely confounded by something.
4. Old Peter Vanderdonk was seen slowly advancing up the road. 

5. But however his memory may be appreciated by critics, it is still held dear by many folks. 

B. Directions: Rewrite each of the following sentences in passive voice. 

1. Whenever someone mentioned her name, however, he shook his head, shrugged his shoulders, and cast up his eyes. 

2. Over the door someone had painted, “The Union Hotel, by Jonathan Doolittle.” 

3. A cocked hat decorated the head. 

4. Someone employed him to work on the farm. 

5. Some say soldiers killed him at the storming of Stony-Point—others say he drowned in a squall at the foot of Antony’s Nose.
Stylistics

A Focus on Punctuation and Errors
Lesson 20 – The Logic of Compound Main Clauses
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	Clauses and Logic: 
Combining Main Clauses
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Although two or more main clauses can be combined into one sentence by using “, and,” “, or,” or “, but,” three punctuation marks can also be used not only to combine the clauses, but also to direct readers to see specific logical relationships between the ideas expressed in the clauses. The general norms for current usage are explained here.

Colons and Dashes to Indicate Further Details 

A colon or a dash often indicates a “general/specific” relationship between the ideas in two main clauses: 

The weather was nice—it was sunny with a soft wind.

The payment is late: it was due two weeks ago.
In these examples, the first main clause makes a general statement, and the second provides more specific details. Dashes are more common in informal writing; dashes, in formal, such as legal or business.

Semicolons to Emphasize Contrasting Ideas 

Consider the following two sentences: 

He went swimming. She did the dishes.
In effect, they simply state two facts. We can combine them with “, and” and a small “s,” but they will still simply state two facts: 

He went swimming, and she did the dishes.
There is, however, another way of combining the two, and it changes the meaning. When a semicolon is used between two main clauses, it suggests that the clauses embody contrasting ideas. Thus, we could write: 

He went swimming; she did the dishes.
The semicolon invites the reader to think about the differences between the two main clauses, and, in this case, a little thought suggests that the underlying contrast here is that he is having fun, but she was stuck working in the kitchen.

Name: ____________________________
	Ex. 20 a - Interesting Quotations
The Logic of 

Semicolons, Colons, and Dashes
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Directions: 

1. Place parentheses (around each prepositional phrase).

2. Underline every finite verb twice, every subject once, and label complements.

3. Label every verbal “V,” its function, and its complement by type.
4. Put a vertical line after each main clause.

5. On the line below each write: 

a.) the logical relationship of the two clauses—“contrast” or “amplification.” 

b.) a general statement of any contrast, for example, “young | old,” “good | bad,” “winter : snow,” or a short sentence. 

c.) circle either “Yes” or “No” to indicate whether or not you think the punctuation follows the general norm. If “No,” explain why.

1. An age builds up cities; an hour destroys them. 

- Seneca
_________________________________________________________  Yes
No 

2. Never fear the want of business—a man who qualifies himself well for his 

calling never fails of employment. 

- Thomas Jefferson
__________________________________________________________  Yes
No 

3. Be patient, my soul: Thou hast suffered worse than this. 

- Homer
__________________________________________________________  Yes
No 

4. You think me the child of my circumstances: I make my circumstances. 

- Ralph Waldo Emerson
__________________________________________________________  Yes
No 

5. Things do not change; we change. 

- Henry David Thoreau
___________________________________________________________ Yes
No 

6. You do not lead by hitting people over the head—that’s assault, not leadership. 

- Dwight D. Eisenhower
__________________________________________________________ Yes
No 

Name: ____________________________
	Ex. 20 b – Four Sentences

Directions: 

1. Analyze the sentences for all the constructions you have studied.
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2. Combine the sentences in each set using a colon, a semicolon, or a dash. (Simply make the changes on this sheet.) After each, indicate whether your change reflects contrast or amplification. If it is amplification, indicate whether your punctuation mark reflects “formal” or “informal” style. 

1. More and more people are choosing to continue their education at colleges and universities around the world. Some of them choose to stay on campus, or close by. Others decide to travel larger distances daily to get to their destination. 

Reason:__________________________________________________ 

2. We, who have owned dogs, probably remember them as pups. We took these cute and harmless animals into our homes. Many of us hunted with them. [Combine the last two.] 

Reason:__________________________________________________ 

3. What is the difference between an amateur and a professional? The answer to that is easy. A professional gets paid to make mistakes. 

Reason:__________________________________________________ 

4. The dog becomes much more than a friend to some. They affect the quality of life for many of the disabled. 

Reason:__________________________________________________
Name: ____________________________
	Punctuation and Logic of Compound Main Clauses
Ex. 20 c - From Rip Van Winkle
by Washington Irving
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	Illustration 
by 
N. C. Wyeth


Directions: 

1. Analyze the sentences as you have been for prepositional phrases, verbals, and clauses.

2. Briefly explain the logic implied by the words and/or punctuation marks that join the compounded main clauses. After each, indicate whether the colons, semi-colons, and dashes follow the norms in the instructional materials. Briefly explain your reasons.
1. The very village was altered: it was larger and more populous. 
___________________________________________________________ Yes
No 

2. He found the house gone to decay—the roof had fallen in, the windows shattered, and the doors off the hinges. 
___________________________________________________________ Yes
No 

3. “Oh, Brom Dutcher went off to the army in the beginning of the war; some say he was killed at the storming of Stony-Point—others say he was drowned in a squall at the foot of Antony’s Nose. 

4. His familiar haunts had disappeared. Strange names were over the doors—strange faces at the windows—everything was strange. 
___________________________________________________________ Yes
No 

5. They were dressed in quaint outlandish fashion; some wore short doublets, others jerkins, with long knives in their belts, and most of them had enormous breeches, of similar style with that of the guide’s. Their visages, too, were peculiar; one had a large head, broad face, and small piggish eyes; the face of another seemed to consist entirely of nose, and was surmounted by a white sugar-loaf hat, set off with a little red cock’s tail.
___________________________________________________________ Yes
No 

	Lesson 21 - Main-clause Boundary Errors

Comma-splices and Run-ons
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Punctuation marks are like road signs—they give a reader signals about how written words chunk to each other. Probably the most serious grammatical mistakes that some students make are the three types of main-clause boundary errors—comma-splices, run-ons, and fragments. We’ll look at fragments below; here I want to focus on splices and run-ons.
Commas alone can be used to join short main clauses, but in longer clauses, things can get confusing. Note that “splice” means “to join,” and “comma-splice” specifically refers to the joining of two main clauses with just a comma:

The poison killed the King, Queen, Hamlet, and Laertes, Polonius was killed by Hamlet, and Ophelia kills herself.

Even with the “and” before “Laertes,” some readers will read “Polonius” as another direct object of “killed.” A semicolon breaks that connection and suggests the difference between the first and last two clauses:

The poison killed the King, Queen, Hamlet, and Laertes; Polonius was killed by Hamlet, and Ophelia kills herself.

And we are not just talking about table manners—as I thought when I was in high school. Our psycholinguistic model suggests that readers dump the contents of STM at the end of main clauses —and it is the writer’s job to give the readers a signal to do so. If the signal is not there, the reader may become confused, and the reading process crashes. Your instructor, for example, may have to refocus on your sentence in their STM. As a result, your thesis, etc. may get pushed out of STM. 

Run-ons can cause the same problem. Some people think that a run-on is a sentence that is too long, but that is not what the term means. In a run-on, two main clauses are set next to each other with no punctuation to separate them. As a result, readers attempt to chunk words in the second main clause to the main S/V/C pattern in the first one. But, as the psycholinguistic model suggests, that does not work. As a result, run-ons often cause the reading process to crash:

Torvald on the other hand cares for only himself and his image he does not care about others.

The missing punctuation after “image may” seem to cause no problem, but readers don’t know what was in the writer’s mind. 

In some cases, a run-on can be fixed by inserting a comma plus a coordinating conjunction—“and,” “or,” or “but.” In the following sentence, the run-on occurs after “come.” It can be fixed with a comma plus “but.”

The poem explains [DO everyone changes] and [DO death will eventually come] [DO? it cannot be stopped].|
My question mark after the last “DO” suggests that some readers will stumble over how that last clause is to be chunked. Is it a main clause that should have a capital first letter? Is it to be part of what the poem explains, or is it the writer’s addition?

The poem explains [DO everyone changes] and [DO death will eventually come,] and [DO it cannot be stopped].|
Perhaps a more forceful way is to use a dash or colon:

[DO death will eventually come] — [DO it cannot be stopped].|
“And” usually joins two different things; a dash or colon between clauses suggests that what follows it is a restatement of what was just stated, thereby reinforcing it.

Directions for Ex. 21 a: 
1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements.

3. Label every verbal “V,” its function, and its complement by type.
4. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

5. Put a vertical line after each main clause. 

6. On the line after each sentence write “CS” for comma-splice or “RO” for run-on. Then fix the problem by writing in a semicolon, colon, or semicolon where it belongs.

7. Make any other changes that you think would make the sentence clearer.

Name: ____________________________

Ex. 21 a - Fixing Comma Splices and Run-ons

1. Not all tires are created equal, there are many factors that determine what type of tire goes on an automobile. ______

2. It takes a lot to get the equipment ready, the fireman must wash the inside and out, clean the tires, and also all the equipment on the truck. ______

3. They also have food provided, for example this year they had a pork roast, soup, hot dogs, soda, and French fries. ______

4. The wildlife is amazing, the birds and the moose are quite an experience. ______

5. One thing you might want to note it takes between 25-40 gallons of sap to make one gallon of syrup. ______

6. My father went into the cage with the bear first then the newspaper person asked my mother if she went in the pen. ______

7. It wasn’t your usual auditorium it was like Yankee stadium. ______

8. Too often we are quick to judge people by their appearance, those we perceive to be dumb, or rude in reality could be very intelligent and well-mannered. ______

9. Polonius is portrayed as an imbecile, throughout the entire play he continually makes a raging fool of himself. ______

	Fixing Fragments
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A “fragment” is a part of something, and in the jargon of grammar the term refers to a part of a main clause that is punctuated as if it were a complete main clause. Some fragments are very effective tools in writing, but we cannot explore them now. Consider the following overly simplistic example: 

They left on Tuesday. The third day of the week.

The period after “Tuesday” tells readers to dump to LTM. They will then read “day” as the subject of a new main clause. But there is no verb for it (crash). The problem is easily resolved by attaching the fragment to the preceding main clause with a comma,  thereby making “day” an appositive to “Tuesday”: 

They left on Tuesday, the third day of the week.

Most fragments result from one of two things. 

Broken Pieces
In most cases, faulty fragments are prepositional phrases, subordinate clauses, appositives, or verbals that could easily be connected to the sentence that precedes or follows them. For example: 

A student-instructor relationship is very important for the student to become confident in asking questions, and to become confident in his or her work. As in the example of my relationship with Mrs. Hoff.

Having dumped to long term memory after the period after “work,” readers will process the string of prepositional phrases as a new sentence and then wonder where the rest of the sentence is. Most often, such fragments can simply be attached to the main clause that precedes or follows them: 

A student-instructor relationship is very important for the student to become confident in asking questions, and to become confident in his or her work, as in the example of my relationship with Mrs. Hoff.
(Continues on the next page.)

Hidden Subjects

The following sentences are examples of sentences in which the meaningful subject is misplaced in a subordinate construction. The following was written by a college student.
{By using the blade} of a knife to gradually sweep away the dirt around the seed will lessen the chance that the seed will be disrupted and will allow it to grow properly. 

In this case, the subject was hidden in a prepositional phrase. To correct it, simply delete the preposition: 

Using the blade of a knife to gradually sweep away the dirt around the seed will lessen the chance that the seed will be disrupted and will allow it to grow properly. 

Subordinate clauses that function as subjects also give some students problems:

Depending {on [OP how much money the buyers have] and [OP what options they want] will determine what company they buy from.
In this case, the real subjects will not be understood as subjects—readers will process them as objects of the preposition “on.” Then they come to the verb and won’t know what its subject is. To fix this kind of problem, make the clauses clearly subjects:
[Subj. How much money (DO) the buyers have] and [Subj. what options (DO) they want] will determine [DO what company (OP of “from”} they buy {from}.

Directions for the exercise: In Pencil? 

1. Fix the fragments by crossing out words and changing capitalization and punctuation.
2. Place parentheses ( ) around prepositional phrases. 

3. Underline every finite verb twice, its subject once, and label any complements.

4. Label every verbal “V,” its function, and its complement by type.
5. Place brackets [ ] around each subordinate clause. 

6. Put a vertical line after each main clause. 

Name: ____________________________

Ex. 21 b – Fixing Fragments

Note: These sentences have been taken from real papers written by students.

1 Throughout the story, we hear about this Fountain of Youth. Also referred to as the elixir of life or the liquid of youth. 

2. Hamlet’s encounter with the clown (gravedigger) reveals some subtleties about his character. One of which is a fascination with death.

3. Because he was bored with his English class, he missed the rest of his classes. Causing the grades in the rest of his classes to fall.

4. He works by himself in his study. Which many find to be a “very curious place.”
5. The farmer will then have to transport water in or put in a treatment system and that all costs a large amount of money. Money that some of the smaller farmers just don’t have.

6. When Ophelia died by drowning in a creek. Some people believed that she drowned herself on purpose because of everything that had happened to her.

7. Toland also reports that only one out of five minimum wage workers are sole supporters. Meaning that there are very few in poverty.

Once you have fixed this fragment, explain the logical problem in the sentence. 
Lesson 22 – The Tenses of Verbs
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	The Tense of Verbs: What Is It? 

Past
Present
Future



“Tense” is not difficult to understand. It means the forms of verbs that refer to time. 

Verbs in “past tense” show what happened in the past: 

Sheila read a book. 
Sheila was reading a book. 
Sheila has been reading a book. 
Sheila had been reading a book.
Verbs in “present tense” show was usually happens, or what is happening now: 

Bob reads books. 
Bob is reading a book.
Verbs in “future tense” show what will happen in the future: 

They will read a book. 
They will be reading a book. 
They will have been reading a book.
This is what teachers (and other people) mean when they talk about grammatical “tense.”
Name: ____________________________
	Ex. 22 - Recognizing Basic Verb Tenses
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Directions: 

1. Place parentheses (around each prepositional phrase).

2. Underline every finite verb twice, every subject once, and label complements.

3. Label every verbal “V,” its function, and its complement by type.

4. Label each interjection (“Inj”), each noun used as an adverb (“NuA”), and each example of direct address (“DirA”).

4. On the line after each sentence, write the tense of the verbs in it (past, present, or future).
1. One day Billy was racing along in front of the children. _______________ 

2. I am very sorry, sir. _______________ 

3. At home, the children will teach Billy Jones many tricks. _______________ 

4. Billy Jones carries his lunch basket to a chair. _______________ 

5. They will teach the dog never to cross the street without them. _______________ 

6. In doing so he runs bang into a big St. Bernard dog. _______________ 

7. People along the way were laughing and shouting to the dog. _______________ 

8. One day the cook left the door open only a wee bit. _______________ 

9. Billy will be surprised by all the funny games. _______________ 

10. The little dog throws back his funny little round face and whines and barks 

and howls all in time to the music. _______________
Name: ____________________________
Lesson 23 – Replacing Lost Punctuation
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Ex. 23a - Punctuation from “Philemon and Baucis”

Directions: The punctuation and capitalization in the following text was lost. Please fix it (right on this page). 

long ago on a high hill in greece philemon and baucis lived
they were poor but they were never unhappy they had many hives of bees from which they got honey and many vines from which they gathered grapes one old cow gave them all the milk that they could use and they had a little field in which grain was raised
the old couple had as much as they needed and were always ready to share whatever they had with any one in want no stranger was ever turned from their door
at the foot of the hill lay a beautiful village with pleasant roads and rich pasture lands all around but it was full of wicked selfish people who had no love in their hearts and thought only of themselves

Name: ____________________________
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	Ex. 23b - From “The Lost Phoebe” by Theodore Dreiser
An Exercise in Punctuation
(Semicolons in a Series of Appositives) 


Directions: The punctuation and capitalization in the following text was lost. Please fix it (right on this page). 

all sorts of other broken-down furniture were about this place an antiquated clothes-horse cracked in two of its ribs a broken mirror in an old cherry frame which had fallen from a nail and cracked itself three days before their youngest son Jerry died an extension hat-rack which once had had porcelain knobs on the ends of its pegs and a sewing machine long since outdone in its clumsy mechanism by rivals of a newer generation

Statistical Stylistics

Lesson 24 - Style – Words per Clause

Interesting statistical research has been done on how sentences grow as writers get older, and two of the fundamental aspects of style are a writer’s average number of words per main clause and the average number of subordinate clauses per main clause. 
The KISS Psycholinguistic Model suggests that readers (and writers) chunk the words in main clauses into one big chunk, and, at the end of the main clause, dump that big chunk into long-term memory, thereby clearing short-term memory for the next main clause. This mental processing creates a rhythm to any text, a rhythm that any and every reader naturally perceives: 

1, 2, 3, 4, 5, 6, 7, 8, 9 words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12 words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13 words, dump;

or, for example: 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15 words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20 words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16 words, dump.

If you think about it, the preceding is probably obvious. You have most likely read some texts in which the sentences seemed to be short and “choppy”; and you have probably read other texts in which the sentences have seemed to be too long—and almost unreadable. Your own norm, the average length with which you yourself are comfortable is probably somewhere between the two extremes. 

The two exercises in this lesson with give you a chance to see how your writing compares to the statistics. The first exercise is for practice in the method and is based on part of a student’s paper. The second is for you to analyze your own writing. You need to keep in mind two important things:
1. This is not a horse-race. Longer is not always better. In general, you want your writing to be close to the average. If your main clauses are too long, they will be harder for your readers to process. If they are too short, they will sound childish. 

2. Analyzing one sample will give you only a glimpse of your overall style. The topic and your previous knowledge of the topic affect your style in writing about it.
Directions for the analysis: 

1. Place parentheses ( ) around each prepositional phrase. 

2. Underline every finite verb twice, its subject once, and label any complements.

3. Label verbals, their function, and their complements by type.

4. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

5. Put a vertical line after each main clause. 

Calculating Words per Main Clause 

Once you have identified main and subordinate clauses, calculating the average number of words per main clause is relatively easy. Most word processors will give you the number of words in a text. Thus you can put the text you want to analyze in a word processor. Don’t forget that you need to delete titles, paragraph numbers, and anything else that is not part of the basic text. Then check the “Word Count” function in the word processor. You now know the total number of words in the text. 

Since there will be one vertical line for every main clause, to determine the number of main clauses, count the vertical lines. To determine the number of subordinate clauses, count the number of opening brackets “[.” From there, the exercises tell you how to do the calculations. 
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I hope you feel that you have learned something important and that you enjoyed at least a part of it.

--Dr. V

Name: ____________________________
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	PARMIGIANINO

Madona of the Long Neck
1534

Galleria degli Uffizi, Florence


 Ex. 24 a – Words per Clause and Subordinate Clauses per MC
The Opening of a Paper by a Ninth Grader

Use this to calculate the average words per main clause and the average number of subordinate clauses per main clause:

1. # of words counted __________

2. # of main clauses __________

3. # of subordinate clauses __________

4. # of words per main clause (# 1/ #2) __________

5. # of subordinate clauses per main clause (# 3/ #2) __________

I think an invention that has affected our lives is the telephone. It has changed the way our society works. When Alexander Bell invented the “silly contraption that would be of no use,” he couldn't have possibly known the difference it would make in people's lives. People used to use the telephone for only emergency phone calls and still others refused to use it at all. Now, though, in the twenty-first century, telephones are one of the most important tools in our everyday lives. We use it to make business calls, make appointments, and chat with friends we see regularly. How would you feel if you had to write a letter every day just to make casual small talk? It was amazing how people eighty years ago would write an eight page letter instead of using that same hand to dial a telephone number! I know I certainly would rather hear my friends’ voices instead of waiting three weeks for a simple letter to be delivered. 

Name: ____________________________
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	Alphonse Mucha's

1860-1939

Poetry
	Ex. 24 b – Analyzing My Own Writing


Your teacher will tell you which of your papers you should analyze. 

Directions: 

1. Place parentheses ( ) around each prepositional phrase. 

2. Underline every finite verb twice, its subject once, and label any complements.
3. Label verbals, their function, and their complements by type.

4. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

5. Put a vertical line after each main clause. 

6. Use this to calculate the average words per main clause and the average number of subordinate clauses per main clause:

1. # of words counted __________

2. # of main clauses __________

3. # of subordinate clauses __________

4. # of words per main clause (# 1/ #2) __________

5. # of subordinate clauses per main clause (# 3/ #2) __________







