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Introduction

	Important
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Because KISS uses real texts for sentences, many exercises include advanced constructions that have not been explained in the instructional material. Louie puts words that students are not expected to explain in small bold fonts. In the AK books all words are explained. This Code and Colors document will help you with all the codes used in all answer key books so that you will be ahead of your students.

For example, [V, Ger, NuA] means the preceding word is a verbal, a gerund, functions as a Noun Used as Adverb, and an explanation of what those words mean.


Major KISS Differences

Definitions and Exercises
Most grammars start with definitions followed by exercises that contain short simplistic (oral) sentences that fit them. KISS starts with sentences from real texts. This document illustrates this. I started with the definitions from Paul Roberts’ Understanding Grammar, but as KISS developed some definitions had to be adjusted and some were added. For example, consider the typical definition of adjectives and adverbs. Other books explain them as parts of speech; their definitions include things like “many adverbs can be identified by an “-ly” ending. KISS considers the “parts of speech” as functions: Adjectives and adverbs describe (modify the meaning of) other words in a sentence. 
Adjectives modify nouns or pronouns. Therefore, a word (or construction) that describes a noun or pronoun is an adjective.

Adverbs modify verbs, adjectives, or other adverbs. Therefore, a word (or construction) that describes a verb, an adjective, or another adverb is an adverb.

Unlike the typical books, the KISS focus on function enables students to easily identify constructions that also function as adjectives or adverbs. For examples:
Subordinate clauses: We saw the boys (DO) [Adj. to “boys” who were playing {in the park}].

[Adv. (time) to “came” Before they had gone very far,] they came {to a great piece} {of water}. |
Verbals: (infinitive):  She had charge (DO) {of the doors} {of day and night} to open [V Inf. Adj. to “charge”] and shut [V Inf. Adj. to “charge”] them (DO) {at the proper hour}. |
Alternative Explanations
Among other things, the KISS Psycholinguistic Model leads to alternative explanations. In KISS notes in the “AK’ books, you will often see the word “process.” It means that different people will chunk constructions differently. Rather than having one explanation forced on them, students should be allowed to choose a KISS explanation that makes most sense to them. For example, different people often process prepositional phrases as modifying different words in a sentence. For example, in “The Ant and the Grasshopper,” Aesop was translated to: 

“I am helping to lay up food {for the winter}.”

Some people will process “{for winter}” as an adjective modifying “food”; others will consider it as an adverb (of purpose) explaining “lay up.” Because both explanations make sense and are within the terms of KISS grammar, both should be considered correct. If, in reviewing sentences in class, someone offers an alternative that I or a student questions, I ask the class if it makes sense. If the class still votes “yes,” I accept it. There is no reason to shoot down a student, for an explanation of one word in one sentence.
KISS is Cumulative
Most grammar books define a construction, students are given one or two exercises for that construction, and then that construction is dropped and instruction goes to something else. In KISS, students start by learning to identify the subjects, verbs, complements, and compounds in sentences from real texts. They then add constructions to their analytical toolbox. In these teachers’ versions, I try to explain every word in every sentence. In doing so, I identify complements by type. In other words, where students are told mark complements “C,” in these books for teachers complements are identified by type —“PN” (Predicate Noun), “PA” (Predicate Adjective), “DO” (Direct Object), and “IO” (Indirect Object). This document does not explain any of the exercises on style (sentence-combining, etc.), logic, punctuation, or writing in the KISS design.

Getting Started
Every first workbook in a series begins as follows:
* * * * *
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Hello, I’m Dr. Vavra, and I hope you not only learn from, but also enjoy KISS Grammar. As far as I know, KISS is the only grammar that will help you understand how we decode and code sentences—how words in sentences connect to each other to make meaning. If you complete the KISS sequence, you will probably be able to explain how almost any word in any sentence connects to a basis subject/verb pattern. 

The first thing you are going to learn is how to identify subject / verb / complement (S/V/C) patterns. They are the most important parts of every sentence. In the exercises, some sentences have only one pattern, but some sentences have more than one. Each pattern is the basic part of either a main or a subordinate clause. [image: image5.emf]

But to really learn about clauses, you need to be able to identify S/V/C patterns. To help you now, Louie has marked the clauses for you. He put a vertical line after each main clause:

“I saw you catch the wee lamb, | but you shall not catch me.” |
This means that there has to be an S/V/C pattern before every vertical line. Your job will be to mark the S/V/C patterns. Your answer should look like this:

“I saw you (C) catch the wee lamb, | but you shall not catch me (C).” |
Notice that Louie put “catch” in smaller, bold letters. That means that you are not expected to analyze it. For now, you can ignore such words. KISS exercises are made from sentences from real texts, and to do that, sentences will have words that you are not yet expected to explain.

Louie also shows subordinate clauses by putting them in brackets. For example:
He says [C it is fun to see Father mow]. |
Note that Louie tells you the function of clauses that are complements. Your answer should look like this:
He says [C it is fun (C) to see Father mow]. |
Here again you can ignore “to see Father mow.”

Sometimes a subordinate clause separates the subject and verb in another clause:
Sally, [who ran too fast,] tripped and hurt her knee. |
Your answer:

Sally, [who ran too fast,] tripped and hurt her knee (C). |
In that sentence there are two verbs for the subject “Sally.” When there is more than one subject, verb, or complement, they are called compounds.
Any part of a sentence can be compounded by using the conjunctions “and,” “or,” or “but.” 

Subject: You and Alice and I will make the house (C).

Verb: Cinderella went to the ball but left early.
Complement: I was often given a cabbage leaf (C) or a beet top (C).
A subordinate clause can be inside another subordinate clause:

Every day the queen would say, [C “I wish [C we had a little daughter].”] |
Your answer:

Every day the queen would say, [C “I wish [C we had a little daughter (C)].”] |
This may look difficult, but Louie told me that you can do it. And when you get used to finding complements by asking “Who, Whom, or What?” after a verb, you’ll probably see that in the last example the first subordinate clause is the complement of “say,” and that the “we” clause is the complement of “wish.” You’ll be way ahead in getting to your objective. Listen to Louie.

Remember: KISS always adds to what you will have learned. Once you have learned how to identify subjects, verbs, and complements, you will always be expected to identify them in later exercises. If you pay attention to what you are learning, you will soon see that the exercises become easier and automatic. The exercises have been made so that you should be able to finish most of them in ten minutes. Look at the exercises as puzzles.

—Dr. V.

	Note for Teachers
The vertical lines and brackets disappear when students have been given relevant instructional material. The small bold letters also disappear when students have studied the relevant instruction. They are mainly verbals, appositives, and post-positioned adjectives.

The constructions described below are more or less in the order in which they are introduced in KISS. To get to the codes, I put the codes in the table of contents


The Basic Sentence Pattern
Subjects and Verbs.

Subjects are in green and underlined once; verbs are in blue and underlined twice:
Her appetite grew amazingly.
In AK books, simple adverbs are blue in smaller letters and adjectives in green.
Tense and Modal Helping Verbs

Different grammars include different verbs in the category “Modal.” Our objective is to help students identify all the verbs in verbs phrases, so you might want to reinforce my statement in the instructional material to the effect that they do not need to remember the word “modal.” The basic difference is that “tense” is about time, whereas “modal” verbs indicate ability, need, or right or wrong. 
Click for a table of the form of the verb forms.


“C” Complements 
In KISS, a “complement” is a word (or construction) that answers the question “who?”, “whom?” or “what?” after a verb. From the first exercises students are directed to simply write “C” over the words that function as complements. In the Analysis Keys, however, the specific types of complements (described below) are indicated in bold brown. 
{At last} it became very cold (PA) |
The five types of complements are explained later in the sequence so that students can master nouns, pronouns, adjectives, adverbs, punctuation, capitalization, case, number, tense, and prepositional phrases. 
Coordinating Conjunctions
The coordinating conjunctions are “and,” “or,” “but,” “either . . . or,” and “neither . . . nor.” Students study them, but they are never asked to actually identify them. They are expected to identify all the constructions that are coordinated. In the analysis keys, they are in bold orange.
Mary and Bill went to the store.

In KISS, “so,” and “for” can be either coordinating or subordinating conjunctions, depending on how they are used. For more on this, see “‘So’ and ‘For’ as Conjunctions” below.
*Ellipsis*—The Omission of Understood Words

Ellipsis is a very important concept in KISS, but because the ellipsed words do not appear in the sentence, the code is fairly simple. When these words are inserted into the analysis keys, they are placed between asterisks. (The students just write them in.)

Understood “You”

The answer keys indicate words that are ellipsed by placing them between asterisks—*You* Close the door (DO).

Prozeugma

Prozeugma is the ellipsis of verbs in a series. Once the first verb is identified, it is ellipsed in the following clauses. It is introduced relatively early because it appears in many texts for young students. And you can tell your students that they are studying an advanced stylistic concept. The following is from “How Brave Walter Hunted Wolves,” in Andrew Lang’s The Lilac Fairy Book.
Caro lives {in the dog house}, Bravo *lives* {in the stable}, Putte *lives* {with the stableman}, Murre *lives* a little [NuA] here and a little [NuA] there, and Kuckeliku lives {in the hen house}.

Note that “a” before an adjective can turn it into noun used as an adverb.
More about S/V/C Patterns

“There” as a Subject (Controversial)
In some sentences, “there” functions as a subject: 
There are five people (PN) at the table.

In sentences such as “There are five men in the woods,” many traditional grammars explain “There” as an “expletive” and they consider “men” as the subject. In KISS, the “expletive” concept is not needed (Keep It Simple.) because modern linguistics has shown that “There” can be explained as the subject and “men” as a predicate noun in an S/V/PN pattern. 

I have been asked how KISS deals with subject/verb agreement questions if it considers “there” as the subject. The answer to this is quite simple. It only appears in the S/V/PN pattern in which the complement always has to equal the subject. Thus, if the complement is plural, the verb must be also.
[PalP] Palimpsest Patterns (A KISS Addition)

Most grammar texts give an incomplete list of “linking” verbs. But their lists will not enable students to analyze the complements like those in these exercises. Examples are:

1. The reaped field lay yellow (PA) {in it}. |
2. It flowed cold (PA) and gray (PA) {in the darkness}. | (Joseph Conrad)
3. So the Wolf lifted the latch (DO), | and the door flew open (PA). |
No textbook includes these verbs in their lists of “linking verbs.” KISS explains them as palimpsest patterns. Merriam-Webster defines “palimpsest” as “writing material (such as a parchment or tablet) used one or more times after earlier writing has been erased.” Thus, in sentence 1, “lay” is written over “was”; in 2, “flowed” is written over “was,” and in 3, “flew” is written over “became.” The result is that students determine the complements in these sentences in the same way as they find them after any verb.

In the answer keys, I don’t always use [PalP] but I note about what verb is written over what.
Perhaps I should note that I easily found examples for exercises in Pinocchio, The Velveteen Rabbit, and The Child’s World Third Reader by Hetty S. Browne, Sarah Withers, and W. K. Tate.
[Subjunctive] The Subjunctive Mood

The subjunctive mood poses complicated questions, but the current KISS objective is simply to enable students to see that there is no subject/verb agreement error in sentences like “If he were here, he would not do that.” When subjunctives appear in exercises that are not about the subjunctive, the code is above:

It would not be so hard (PA),
 [Adv to “not” if he were [Subjunctive] {like other mortals} (PA) ]
[Adj] and [Adv] Identify Adjectives and Adverbs by their Functions

Adjectives and adverbs describe (modify the meaning of) other words in a sentence. Adjectives modify nouns or pronouns. Therefore: 

A word (or construction) that describes a noun or pronoun is an adjective.

Adverbs modify verbs, adjectives, or other adverbs. Therefore: 

A word (or construction) that describes a verb, an adjective, or another adverb is an adverb. 
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In order to tell if a word is an adjective or an adverb, you must first look at the word in the context of a sentence. Thus, in the sentence 
Soon I shall have some little chickens.
“Soon” describes when they “shall have,” so it is an adverb. “Some” and “little” describe the chickens,” so they are adjectives.

Most simple adjectives appear before the words that they modify, but there are a few that appear immediately after the word they modify:

They all went (to the movie}.

Mary and Sue both play baseball (DO).

No one else witnessed the crime (DO).

Adjectives can also function as complements. Label them “PA,” for Predicate Adjectives:

That meal was wonderful (PA).
Sonya was very happy (PA) today.

KISS does not define adverbs as often ending in “-ly.” In working with KISS, you’ll find that some adjectives end in “-ly”—“friendly,” “lovely.” And many adverbs do not end in it—“not,” “never,” “once,” “then,” etc.

The KISS approach to adjectives and adverbs is very important. Most prepositional phrases also function as adjectives and adverbs, and students will make the distinction in the same way as they do with one-word adjectives and adverbs. The same goes with adjectival and adverbial clauses and with many verbals.
{Braces} for Prepositional Phrases

In the AK books prepositional phrases are identified {by braces}, primarily because braces are rarely found in real texts, whereas parentheses are. Phrases that function as adjectives are in green; those that function as adverbs are in blue. Adjectives, adverbs and coordinating conjunctions within prepositional phrases are in the color of the phrase because here we are more interested in the functions of phrases than in the functions of individual words.
Mary and Bill went {to the store}.
Underlined Embedded Prepositional Phrases

Prepositional phrases are often embedded in other prepositional phrases. That means that the embedded phrase modifies a word in the previous phrase Because KISS focuses on how every word connects to another word or construction in the sentence, the KISS keys note embedded phrases by underlining the embedded phrase and the phrase in which it is embedded. In the following sentence from A Tale of Two Cities, the phrase “in Soho” modifies “corner” which itself is in a prepositional phrase. 
Never did the sun go down {with a brighter glory} {on the quiet corner} {in Soho}.

In some sentences, compounded objects of prepositions are separated from each other by constructions that modify the first. In these cases, students are told that they can write the preposition in, enclosed in asterisks:

We came {to a pretty, low house}, {with a lawn and shrubbery} {at the front} and {*with* a drive} {up to the door}.
Three Simple Constructions
These three constructions appear frequently in the reading and writing of young students. Therefore in the multi-year series they are introduced earlier so students can see how many words they can already explain.
[NuA] Noun Used as an Adverb

Nouns are frequently used as adverbs. The nouns are in blue because they function as adverbs.
Then everyone went home [NuA] again.
He is five years [NuA] old (PA).
[Inj] Simple Interjections
Students are introduced to the simple interjections, such as  
“Ah [Inj], it’s a beautiful day (PN)! 
Like some grammar texts, KISS includes as interjections prepositional phrases that express a writer’s (or speaker’s) attitude toward the sentence:
“He was, {in my opinion} [Inj], brave (PA).”

[DirA] Direct Address

Direct Address is a special type of interjection--it names the person or people being addressed.
“Can you tell me (IO), children [DirA], [DO that you will be good (PA)]?”
“PA,” “PN,” “IO” and “DO”— Identifying the Types of Complements
The following is the basic instructional material given to students.


Because an inaccurate understanding of complements can result in saying things one does not mean, you should be able to distinguish different kinds of complements. This is not difficult to do, if you do it in a specific sequence. 

(1) The Zero Complement
If nothing answers the question “<subject + verb> + Who,Whom orWhat?” the pattern has a “Zero Complement.” For example, 

The old gentleman died shortly (after the publication) (of his work).

If we ask “died what or whom?”, the question does not make any sense. Hence we have a zero complement. Simple, isn’t it?

(2) The Predicate Adjective (PA) 
If the word that answers the question is an adjective that describes the subject, then we have a predicate adjective: 

Bill is lazy (PA).

Since “lazy” is an adjective and describes Bill, this complement is a predicate adjective. 

(3) The Predicate Noun (PN) 
If the complement is not an adjective, then check to see if the S/V/C pattern means that the complement is, in any way, equal to the subject: 

Bill is a man (PN). Sleeping children resemble angels (PN). 
Mary will be president (PN).

We are back at Sesame Street: same and different. And that is why I want you to be able to distinguish complements. “Man,” “angels,” and “president” are all predicate nouns, because each, in some way, is the same as its subject, and the S/V/C pattern states that equality. In essence, the S/V/PN pattern is like the equal sign in math. Indeed, we use the S/V/PN pattern to state mathematical equations—Two and two are four. Notice that in “He washed himself,” “himself” is NOT a predicate noun because “washed” in no way means “equals.” People who have not been taught about them often say the silliest things. For example, one young man wrote that his love (a young woman) was a truck; another wrote, “The taste of a hotdog is a good snack.”

(4) The Indirect Object (IO) 
An indirect object is the person or thing to or for whom something is done:

Tammy gave Bill (IO) a dollar (DO). 

Danny sang his son (IO) a song (DO). 

The sunshine gave the church's windows (IO) a warm glow (DO).

Our cat killed us (IO) a mouse (DO).

Tammy did not give Bill; she gave a dollar to Bill. Likewise, Danny did not sing his son; he sang a song for his son. The sun did not give the windows; it gave a glow to the windows. And, finally, our cat did not kill us; it killed a mouse for us.

(5) The Direct Object (DO) 
Any complement that is not a predicate adjective, a predicate noun, or an indirect object has to be a direct object. 

Tammy gave a dollar (DO). 

Danny sang a song (DO). 

The sunshine gave a warm glow (DO).

Our cat killed a mouse (DO).

Students should use this instructional material until the identification of the types of complements becomes automatic. 

Prepositional Phrases as Indirect Objects

In a sentence such as “He gave the flower to June,” some grammarians consider “to June” to be an adverbial phrase that modifies “gave.” KISS considers “to June” to be a prepositional phrase that functions as an indirect object of “gave,” because the sentence means the same as “He gave June the flower.”
Additional Direction: Write “IO” above phrases that can be explained as an indirect object:
“He gave the flower (DO) {to June} (IO).” |
	The Death 
of Socrates 
(detail) 
1787 by 
Jacques Louis 
David 
(1748-1825)
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	Ellipsed “to be” in Complements

The following two exercises concern one of the three types of verbals—infinitives. Sometimes they hide themselves.


Consider the following sentences: 

1.) They wanted Sam to win the game.

2.) They elected Sarah president.

3.) Mary held the door open.

In the first, “Sam” is the subject of the infinitive “to win,” and “game” is its direct object. The whole infinitive phrase functions as the direct object of “wanted.” 

1.) They wanted Sam [S] to win [V Inf. DO] the game (DO). |
The second means the same as “They elected Sarah to be president,” but the “to be” is ellipsed. Thus “Sarah” is the subject, and “president” the predicate noun, of the ellipsed infinitive “to be,” and here again the infinitive phrase as a whole, as the direct object of, in this case, “elected.”

2.) They elected Sarah [S] *to be* [V Inf. DO] president (PN). |
The third sentence is the same as the second except the complement of the infinitive is a predicate adjective.

3.) Mary held the door [S] *to be* [V Inf. DO] open (PA). |
This construction is fairly common, and if you pay attention to the meaning of the sentence, it should not be difficult. For example, in sentence three if you ask “held what?” to find the complement, the meaningful answer is not “door.” It means “the door to be open.” 

Additional directions for labeling ellipsed “to be”

Mark ellipsed verbals as I’ve done above—Write in *to be* and label it “V DO.” Put an “S” above its subject, and label the complements as you have been doing for finite verbs.
A Note for Teachers about Ellipsed *to be* (Controversial)
Many textbooks discuss objective and subjective complements. These two terms always confused me, especially because different books use them with different meanings. KISS eliminates these traditional terms by analyzing the relevant phrases as infinitive (verbal) phrases with the infinitive “to be” ellipsed. This modification is based on the concept of deep and surface structure in transformational/generative grammars. KISS not only reduces the number of concepts that students must deal with, but it also better aligns the grammatical explanations with the meanings of the sentences.
[V] Distinguishing Finite Verbs from Verbals (Controversial)
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KISS has several units for “Distinguishing Finite Verbs from Verbals. Someone scolded me for using “verbals.” That was probably because he is traditional grammarian who focuses on forms of words. Many books use “participle” where KISS distinguishes between gerunds, gerundives. Thus KISS distinguishes three types of verbals. 
Another reason for identifying “verbals” is they all can have subjects and complements. Verbals are verbs that function as nouns, adjectives, or adverbs. Without theses units, many students will underline verbals as finite verbs—and therefore not be able to identify clauses correctly. 
The complements of verbals are the same of those of finite verbs. In (and after) these exercises, students label them “V,” until they learn how to identify the three types.
Examples may be the best way to explain the subjects, complements, and codes of each type of verbal. Note that whereas the complements of finite verbs are in bold brown: the complements of verbals are not in bold (unless I made a mistake). 

[V Inf] Infinitives

The subject of an infinitive is indicated by a superscript “S”:

*You* Don’t let us [S] waste [V, Inf, DO of “don’t let”] time (DO) {in seeing [V, Ger., object of “in”] a donkey [S] cry [V, Inf, DO of “seeing”]}. |
Initially, I would expect students to see “us” as the direct object of “Don’t let.” Once they get into a more detailed study of verbals, they will learn that “us” is the subject of the verbal “waste,” and the entire verbal phrase is the direct object of “Don’t let.”
[V Ger] Gerunds
The subject of a gerund is expressed as a possessive noun or pronoun, and thus is marked as an adjective:
Mother did not like Will’s staying [V, Ger. DO] out so late. |
Because they function as nouns, gerunds can function as adverbs:

Steam rushed whistling [Ger NuA to “rushed”] {into the gaping valves}.|
This sentence is also an example of alternative explanations: The prepositional phrase can be processed as an adverb to “whistling,” or to “rushed.”
Note that I labeled “whistling” as a gerund that functions as a noun as an adverb to “rushed.” Years ago on a computer group someone asked how to describe “fishing” in “They went fishing.” I copied about four pages of very different answers. In KISS, “fishing” is a gerund that functions as a gerund that functions as a noun as an adverb. In KISS, it easy because gerunds often function that way.
[V Give] Gerundives

Gerundives function as adjectives. Therefore the subject of a gerundive is the word that it modifies.
Turning [V Give. Adj. to “she”] briskly away, 
she came {with a sort} {of dancing step} {to the table}. | 
The grandfather, keeping [V Give. Adj. to “grandfather”] his word (DO),
 took Heidi (DO) down the following day [NuA]. |
Alternatively “following” can be processed as a gerundive, but it is so common that it also be explained as just as an adjective.
|Gerund or Gerundive?
Gerunds and gerundives often have the same form, so the Psycholinguistic Model determines the KISS distinction:
Trying [V Give., Adj. to “Jane”] to find [V Inf, DO] her father (DO), poor Jane went this way [NuA] and that [NuA]. |
Poor Jane went this way [NuA] trying [V Ger., NuA to “went”] to find [V Inf, DO] her father (DO). |
In the first version, the mind hits “Trying” and is waiting to see what it chunks to. The first thing is “Jane” (a noun) so “Trying” is a gerundive that modifies “Jane.” In the second version, the mind hits “went” and then the “trying,” so it chunks “trying” to “went” as a gerund (a noun) as an adverb.
Clauses
Teachers have complained that they are supposed to teach their students to understand clauses, but many of their 4th graders just cannot identify them. The problem is that to understand clauses one needs to be able to identify the basic S/V/C patterns and to distinguish finite verbs from verbals.
Compound Main Clauses

A clause is a subject / finite verb / complement pattern and all the words that chunk to it. By this point in their work, students should be very comfortable with identifying S/V/C patterns, so “clause” is a relatively easy concept. (In addition, Louie has been putting the vertical lines in the exercises.) For students, KISS explains “clause” from “sentence” by exercises on compound main clauses. Students are told to put the vertical line after each main clause:

He did it (DO) very well | and people laughed {at him}. |
The sentence is from Hans Andersen’s “The Snow Queen.” Note that there is no comma before the “and.” Although students do some exercises on punctuation earlier In KISS, students study punctuation by examining sentences from real texts.

Subordinate Clauses
Subordinate clauses are identified by red brackets. At first, Louie puts them in, but when students have added the instructional for sub clauses, Louie stops putting the types of subordinate clause. The function of the clause follows the opening bracket. Subordinate conjunctions are in bold red. The following are from Alice in Wonderland by Lewis Carroll:
Dinah [DirA], my dear, I wish [DO you were down here {with me}]! |
“Dear” can be explained as another Direct Address or as an appositive to “Dinah.” (See below for appositives.)
The question is, [PN what (DO of “find”) did the archbishop find?] |
“What” is simultaneously the subordinating conjunction and the direct object of “find.”
[Adv. to “was” When night came,] he was very tired (PA) and hungry (PA). |
[image: image8.png]


Quotations as Direct Objects

Quotations that function as direct objects raise a question. Consider the following sentence(s): 

The people of the village cried, “O brothers, your words are good. We will move our lodges to the foot of the magic mountain. We can light our wigwam fires from its flames, and we shall not fear that we shall perish in the long, cold nights of winter.”

If we ask the question “cried what?,” in one sense the entire quotation is the answer. But the quotation itself includes several sentences. (In some cases, they contain several paragraphs.) Since a period ends a sentence, does this main clause end after “good,” or does it continue all the way to “winter”? To decide where to put brackets and vertical lines, we need a consistent answer to this question.
The KISS Grammar view is that the sentence ends at the end of the first main? (subordinate) clause within the quotation. In this case, that would be “good.” Thus, in KISS, this passage would be analyzed like this: 

The people {of the village} cried, [DO “O [Inj] brothers [DirA], your words are good (PA)]. | We will move our lodges (DO) {to the foot} {of the magic mountain}. | We can light our wigwam fires (DO) {from its flames}, | and we shall not fear [DO that we shall perish {in the long, cold nights} {of winter}].” |
I know of no grammar book that deals with this question.
Subordinate Clauses as Interjections (A KISS Addition)
[image: image9.emf]

Almost any construction might function as an interjection, or, in other words, be “thrown into” another sentence. Beyond the simple interjections, the construction that most often functions as an interjection is the clause.

When clauses are used as interjections, they are usually set off either by dashes or parentheses, but some writers use commas. KISS Grammar explains these inserted clauses as interjections: 

That island [Inj. — wherever it is —] is a tropical paradise (PN). |
He had worked too hard [Inj. (No one knew how hard.)]
 to win [V Adv. to “had worked”] the game (DO). |
[image: image10.emf]

Interjection or Direct Object?
Consider the clauses in the following sentences:
It was, I think, a big mistake.
Mr. McGregor was going, he said, to kill a rabbit.
“Well,” she said, “we shall see.”
“I am very miserable,” said he. 

“You are real, aren’t you?”
If we look at the way our brains process language, our psycholinguistic model suggests that our brains will interpret the initial subjects and verbs, or even an interjection in quotation marks, as parts of a main clause. In order to make our analysis reflect this, we can consider theses clauses as interjections: 

It was, [Inj I think,] a big mistake (PN). | 

Mr. McGregor was going, [Inj he said,] to kill a rabbit (DO). | 

“Well,” [Inj] [Inj she said,] “we shall see.” | 

 “I am very miserable (PA),” [Inj said he]. |
“You are real (PA), [Inj aren’t you ]?” |
“So” and “For” as Conjunctions 
The following is what students are given:


[image: image11.emf]

In KISS grammar, “so” and “for” can be explained as either coordinating or subordinating conjunctions. Here we will focus on coordinate main clauses. Louie will still put brackets around the subordinate clauses that are explained in a later level.
They differ from “and,” “or” and “but” in meaning. Those three conjunctions indicate whole/part relationships. “And” joins things into a group. “Or” breaks a group into two or more parts, and “But” indicates an exception from a group. As conjunctions “so” and “for” suggest a cause/effect relationship. As a conjunction, “For” usually means “because” and suggests a cause, and “so” signals an effect of what is in the preceding main clause. 

There are two ways in which both words function to join main clauses. The first way is if they begin with a capital letter to start a sentence.
Peter was most dreadfully frightened (PA); | he rushed all {over the garden}. | For he had forgotten the way (DO) back {to the gate}. |
Peter had forgotten (first) and that caused him to be frightened.
The bride began to dance [V DO]. | So the faithful John paid great attention (DO). |
The bride first began to dance, and that resulted in John paying attention to her.

The second way is if “so” or “for” appears after a punctuation mark that often signals the end of a main clause—usually a semicolon, a colon, but maybe a dash.

They could never get {to the castle}; | for the thorns and bushes laid hold (DO) {of them}, | and there they stuck fast and died miserably. |
The thorns and bushes caused them not to be able to get to the castle.
They were very tired (PA); | so they crept {into a hollow tree} and slept there {till morning}. |
That they were caused them to creep and sleep.
Additional Constructions
[App] Appositives
Most definitions of “appositive” limit the concept to nouns, i.e., two nouns joined by their referring to the same thing with no preposition or conjunction joining them: 

Mary, a biologist [App], studies plants (DO). |
When one state (which I will not name) added appositives to its standards, and textbooks were revised to include them. This is how that state defined an appositive:

“A word or phrase that restates or modifies an immediately preceding noun. Note: An appositive is often useful as a context clue for determining or refining the meaning of the word or words to which it refers.

Example: My son Enrico is twelve years old.”
First of all, the “immediately preceding” is simply wrong. I wish I could see the writers of this standard telling that to Shakespeare. It my “Writing about Literature” course, the students were to read Shakespeare’s 73rd Sonnet. The first four lines are:
That time of year thou mayst in me behold

When yellow leaves, or none, or few, do hang

Upon those boughs which shake against the cold,

Bare ruin'd choirs, where late the sweet birds sang.
I asked the students what pictures they see in the last two lines. Blank! Why did Shakespeare used “choir”? More silence. Did anyone know what an appositive is? Finally someone gave the definition, but not the picture. Perhaps she was taught that an appositive “modifies an immediately preceding noun.”
Elaborated Appositives

An example from “Daisy Miller” is what KISS considers as “elaborated appositives,” appositives that are themselves modified. 

But at the “Trois Couronnes,” it must be added, there are other features that are much at variance with these suggestions: neat German waiters, who look like secretaries of legation; Russian princesses sitting in the garden; little Polish boys walking about held by the hand, with their governors; a view of the sunny crest of the Dent du Midi and the picturesque towers of the Castle of Chillon.
The last four things in the above are appositives to “features,” and all five are modified. As I was going to give example, but if one is looking for elaborated appositives, they are not difficult to find.
Other Constructions as Appositives
In analyzing texts (instead of studying the grammar textbooks), you may agree that other parts of speech and various constructions can also function as appositives. Consider the following and decide if they make sense to you. 

Finite Verbs as Appositives 

In the following sentence from the first paragraph of Jane Austen’s Northanger Abbey, the second “lived” is clearly an appositive to the first: 

She had three sons before Catherine was born; and instead of dying in bringing the latter into the world, as anybody might expect, she still lived on—lived to have six children more—to see them growing up around her, and to enjoy excellent health herself.

But verbs that function as appositives do not have to be limited only to those that repeat the exact words. Consider the following sentence: 

She struggled, kicked and bit, until her attacker let her go.

The three finite verbs do not denote three distinct acts: “struggled” denotes a general concept which is made more specific in “kicked” and “bit.” Can we not then say that the last two finite verbs function in apposition?

Infinitives as Appositives
“He had had the good luck to be persecuted, to be in the eyes of the people the incarnation of that lying formula which appears on every public edifice . . . “
I suggest that “to be in the eyes of the people” is the persecution.
This example is from Maupassant’s “The Relics” in The complete short stories of Guy de Maupassant : ten volumes in one :
https://archive.org/details/completeshortsto1903maup/page/n13/mode/2up 
Gerunds as Appositives 

Gerunds can function as appositives: 

1. I brought off a new trick, jumping off Herakles with a standing back-somersault, and landing on my feet.

2. Hepzibah was good at most things she did, making pastry and telling stories and keeping poultry.

In (1), the “trick” is the “jumping off Herakles” and “landing on my feet,” and in (2) the “things” are “making pastry,” “telling stories,” and “keeping poultry.” 

Prepositional Phrases as Appositives 

A sentence from an essay by George Orwell illustrates how constructions, in this case, prepositional phrases, can also function appositionally:

In Gandhi’s case the questions one feels inclined to ask are: to what extent was Gandhi moved by vanity—by the consciousness of himself as a humble, naked old man, sitting on a praying mat and shaking empires by sheer spiritual power—and to what extent did he compromise his own principles by entering politics, which of their nature are inseparable from coercion and fraud?

Is there a better, simpler way of explaining “by the consciousness” and the phrases dependent on it than to say that the phrase is an appositive to “by vanity”? 

Subordinate Clauses as Appositives 

Consider the following sentence from “Jack and His Golden Box,” (Child-Story Readers: Wonder Stories 3, by Frank N. Freeman, Grace E. Storm, Eleanor M. Johnson, & W. C. French. Illustrated by Vera Stone Norman. New York: Lyons and Carnahan, 1927-29-36. pp. 43-64.) 

Jack told the King his story, [App. how he had lost the great castle], and [App. how he had twelve months and a day to find it].

The two subordinate clauses function as appositives to “story.” This is somewhat unusual, and I doubt that you will find it explained in most grammar textbooks. Note, however, that it is true. The two clauses do not describe the story; they are the story. Delete “his story” from the sentence, and the two clauses become the direct objects of “told.” 

An Appositive to a Main Clause S/V/C Pattern?

In KISS, the purpose of studying grammatical constructions is to explore how the words in a sentence work together to convey meaning. The following is the first sentence in Sharan Newman’s “Catherine and the Sybil” (The Mammoth Book of New Historical Whodunits, edited by Mike Ashley. N.Y.: Carroll and Graf Publishers, 2006, p. 136).

The day was clear and cloudless, a rare gift in late autumn.

One could explain “gift” as an appositive to “day,” but that explanation doesn’t catch the full meaning. The “day” wasn’t the “gift”; the gift was the clear, cloudless day. There is, in other words, reason to explain “gift” as an appositive to the main clause S/V/C pattern. 

Mixed Construction Appositives 

The concept of the appositive grows still more once we realize that not all appositives have to be composed of identical parts of speech, i.e., noun and noun, verb and verb. etc. The following sentence was written by a mother who had returned to college: 

Heavy feet followed me on up the attic stairs—treasure-filled attic, hiding place for Mother’s Day cards, carefully printed on pasty colored paper, yellowed packets of letters, saved since World War II.

The identity here is not only of meaning, but of the word itself: the adjective “attic” turns into the noun. But is there an easier way of explaining this than as an appositive? 

In the following sentence, also written by a student, the apposition is between an infinitive phrase and a noun:
“Left alone, and needled by that nagging sense of guilt, she busies herself cleaning house and lets the “coffee pot boil over,” an effective image to describe her anger, which is short lived, as night softens her memory of the harsh morning light and she falls prey to her lust again.

The “image” is the coffee pot boiling over.

Appositives That Come First?
I did not include instructional material on this because they are rather rare, and I have the sense that once students can identify appositives, they will figure it out for themselves. The following is an example:
The leaf, the pot, the raspberries, these enchanted everybody by their form and color; and the buyers in the city market would have no berries save those which were sold in Jean the potter’s round and slender pots.
From “The Vase of Clay,” be Jean Aicard

Alternatively, we could consider “leaf,” “pot” and “raspberries” the subjects and then “these” as an appositive.

For an example of a noun absolute that functions in this way, consider the following sentence from Nina Bawden’s Carrie’s War: 

So many thoughts twisting round, it made her quite giddy.

It means “so many thoughts twisting around made her quite giddy.”
 [PPA] Post-Positioned Adjectives
Some adjectives appear after the word that they modify. (The Latin term for this is “post.”) In the following sentence “pale” is an adjective that describe “Mary.” 

Mary went and sat {on the hearth-rug}, pale [PPA to “Mary”] {with rage}. |
[DSubj] Delayed Subjects and Sentences

“Delayed Subjects and Sentences” simply denote sentences that have a placebo subject (almost always “it”) with the meaningful subject delayed until later in the sentence. Sometimes I have used [DS or [DSubj or [DSent. (I apologize for that.)
It is true (PA) [DS that he was late]. |
means 

[Subj That he was late] is true (PA). |
Sometimes it may make more sense to consider the sentence, rather than the subject to be delayed, as in

It was Bob (PN) [DSent who was playing baseball (DO) {in his back yard}.] |
means 

Bob was playing baseball (DO) {in his back yard}. |
In cases like this, delaying the sentence puts more emphasis on the question of who was playing. Ultimately, however, the delayed subject slides into the delayed sentence such that either explanation can be considered acceptable.

There are other constructions that can function as Delayed Subjects, for example, an infinitive:

It is difficult (PA) to understand [Inf DS] him (DO). |
means

To understand him (DO) is difficult (PA). |
(P) Passive Voice

The following is from the instructional material for students:



Let’s start with two sentences that illustrate the difference between active and passive voice: 

1.) The Huns destroyed the town. (Active Voice)

2.) The town was destroyed. (Passive Voice)

One way of looking at the difference between the two sentences is to consider what they mean. In the active voice (#1), the subject of the verb performs the action designated by the verb, i.e., the subject is “active.” The Huns acted to destroy the town. In passive voice, the subject of the verb is acted upon, i.e., is “passive,” and thus “receives” the action of the verb. The town did not do anything. Somebody else destroyed it.
Another way of looking at the difference is to consider the form of the verb. Passive voice is formed by using what grammarians call “helping verbs” plus the “past participle.” Consider the following examples: 

Active: The police suspect him (DO) {of being [V Ger OP] an accomplice (DO)}. |
Passive: He is suspected (P) {of being [V Ger OP] an accomplice (DO)}. |
Active: No one invited them (DO). |
Passive: They weren’t invited (P). |
Note that the “helping verb” is often some form of the verb “to be”—“is,” “are,” “was,” “were,” “will be,” “has been,” “have been,” etc. Most past participles are regular in form, ending in “-ed.” Many, however, end in “-en”—“Seen,” “driven,” “frozen,” “written,” “eaten.” And then there are those that are irregular—“”told,” “cut,” “put.” In determining what is and what is not in passive voice, you should look at the meaning first and then the form.
As you learn the distinction between active and passive voice, consider the appropriateness of each. Active voice shows who or what is responsible for the action expressed in the verb. Passive voice hides this information, but in some cases, such as the description of a procedure, who does it is not important. Sentences in passive voice can indicate the performer of the action in a prepositional phrase with “by” or “with”—Sasha was run over by an elephant.
 (RDO),(RPN),(RPA) Retained Complements after Passive Verbs
Transformational grammarians consider the active voice as primary and passives as retained transformations of active voice sentences. Thus predicate nouns, predicate adjectives, or direct or indirect objects that appear after passive verbs are considered “retained” from the active. In 

Bill was given a dollar (RDO). |
“was given” is passive, so the complement, “dollar” is a retained direct object. Similarly, you will find retained predicate adjectives and retained predicate nouns: 

Murray was considered (P) foolish (RPA). |
Terri was made (P) queen (RPN) {for a day}. |
 *To be to*—Ellipsed Passive plus an Infinitive? [A KISS Addition]
Something is missing (ellipsed) in the following sentence from Heidi by Johanna Spyri: 

The telegram was to be mailed that night. 

It could mean different things: 

Active Voice?: The telegram was *going* to be mailed that night [NuA]. |
Passive Voice: The telegram was *supposed* (P) to be mailed (RDO) that night [NuA]. |
Out of context, either explanation makes sense. 
	Passive Voice 
or Predicate Adjective?
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	The Delphic Sibyl 
by Michelangelo 
Cappella Sistina, 
Vatican 
1508-12


The issue here is that passives and predicate adjectives have the same form—a helping verb and a passive gerundive. Students are often told to avoid passives. The argument for that is that passives often don’t indicate who is responsible for the action. Consider:

1. Many people were killed [Give PA].

2. Many people were killed (P) {by Tom Thomas}.
3. Tom Thomas killed many people (DO).
In (1), “killed” describes the condition (result) of the “people” more than it denotes any particular action. But in (2), “were killed” denotes a specific action performed by Tom Thomas. Thus some people would consider “were killed” passive voice. Sentence (3) is in the active voice, but it raises another question—what is more important “Tom Thomas” or “many people”? The subject is so named because it is the topic of the sentence—it is what the sentence is about. The subject of (1) & (2) is “people.” The subject of (3) is “Thomas.” In other words, in (1) and (2) the focus of the sentence is “people,” whereas in (3) it is “Tom Thomas.” 

One more example, from Stories of Robin Hood Told to the Children, by Henrietta Elizabeth Marshall:

The door was locked (PA), [Adv. to “was” so he put his shoulder (DO) {against it} and burst it [S] *to be* [V Inf DO] open (PA)]. | 

The focus here is clearly on the condition (status) of the door and not on how it came to be locked. Grammarians differ in their explanation of “it open.” The KISS perspective considers “open” to be a predicate adjective after the ellipsed infinitive “to be.” “It” is the subject of “to be,” and the infinitive phrase is the direct object of “burst.”

As you do these exercises you will see that the context of the sentence also indicates responsibility. In effect, the two constructions, S/V/PA and passive voice, slide into each other, and thus how you should explain it may depend on how you interpret the sentence.
To my knowledge, no other grammar book makes this distinction, so in KISS every case can be explained as passive voice. I’ll note here that most, if not all, grammar books can not teach passive voice effectively because they do not enable students to identify subjects and verbs in the first place.

 [NAbs] Noun Absolutes (Controversial)
Noun Absolutes as Adverbs

A noun absolute consists of a noun plus a gerundive. In one of the first grammar courses that I taught we came across the sentence:
The plane crashed three miles from, its tail pointed to the sky.

When I said that “its tail pointed to the sky” is a noun absolute that functions as an adverb to “crashed,” one practicing teacher said that she had been marking sentences like that as erroneous comma-splices. I note that because many teachers have pleaded for better instruction in grammar.
The adverbial function of absolutes (as in the following sentence) is accepted by some textbooks. 

So we went on, John chuckling [Nabs Adv to “went”] all the way home. 

Frequently, the gerundive “being” is ellipsed, as in the following from Theodore Dreiser’s “The Lost Phoebe”: 

He fell asleep after a time, his head *being* [Nabs Adv to “asleep”] on his knees.

Noun Absolutes as Nouns (Controversial)
In KISS, Noun Absolutes can also function as nouns. This construction is one of the last added to KISS. The class was explaining the syntax of “They were watching the windmill turning.” Someone said that “windmill” is not the direct object and “turning” is a gerundive that modifies “windmill.” Another student said something like “No, that’s wrong. It puts too much on emphasis on “windmill. ‘Turning’ is equally important as ‘watching.’ ‘Windmill turning’ is a noun absolute that functions as the direct object.” Until then I would have agreed with the first student, but the explanation of the second student better aligns the explanation and the meaning. (I have been criticized for listening to a student!) See: https://www.kissgrammar.org/kiss/Essay/Noun%20Absolutes.doc 
These examples are all from Black Beauty, by Anna Sewell.
Subject: James coming [NAbs. Subject] {through the smoke} was a big relief (PN). | 

“James coming” is a noun absolute that functions as the subject of “was.” (If it were the possessive “James’s,” then “James’s” would be the subject of the gerund “coming,” and “coming” would be the subject.)

Direct Object: I don’t like to see [V Inf. DO] them [S] held up [NAbs. DO]. | 

“Them held up” is a noun absolute that functions as the direct object of the infinitive “to see.” The infinitive phrase functions as the direct object of “don’t like.” Alternatively, it can be explained as an ellipsed infinitive—“them*to be* held up.”

Predicate Noun: There’s no bones broken [NAbs. PN], sir [DirA] |
Object of a Preposition: I heard a crash (DO) {of something falling [NAbs. OP] } {in the stable}. | 

Using the Codes and Coloring Keys for Your Own Exercises

If you are using MSWord, you can open “Styles and Formatting” in the “Format” drop-down list. There you will find the formatting for most of the codes. I say “most” because the formatting does not include things that have to be typed in. These include the vertical lines | and brackets [DO    ]. Codes for complements (DO) and Notes [V inf Adj] have to be typed in first and then coded. When I code an exercise, I copy the first one of these that I use, for example, the vertical line, and then paste it wherever it belongs in the entire exercise. These codes save a lot of time.
Macros can be created that enable one to automatically insert text like that described above by using the “Alt” key plus a letter, but as I understand them, they remain on the user’s computer and are not included in the text.
If you want to make your own keys, you can save this book as a template. Clear the text and replace it with your own. To code texts, simply select a word that is a subject and then click on “_Subj” in the codes and it will be formatted. (This saves a lot of time.)

