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	Note: This graphic marks material that you are expected to memorize.

Also—bring the completed syntax assignments to class every day. Some days I will collect them. On others, I will give a quiz based on them, and I may or may not collect them. You can always ask questions about them.
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An Introduction to the KISS Approach to Grammar

Let’s start by being honest. Most students (and teachers) hate to study grammar because they find it to be confusing and thus basically useless. I understand and sympathize with that feeling. You have probably been told, over and over and over again, that subjects must agree with verbs. In essence, you know that. But can you identify subjects and verbs in the first place? Thus most of the grammatical rules that you have been taught are fundamentally useless. We are going to take a different approach. I want you to learn to identify the prepositional phrases, subjects, verbs, complements, and clauses in any text, including your own writing. If you learn to do that, most of the other rules you have been taught will make sense (or be recognizable as nonsense). In the process, you should also begin to understand why some grammatical errors are serious, some are minor, and some are not errors at all. You will also be able to understand a fair amount about the stylistic differences in writing. To do all this, however, you will probably have to put in some time and effort, and you will have to do all (or almost all) of the assignments when they are due. 

The KISS Approach works on a series of “Levels” You will begin by learning to identify S/V/C patterns (subjects, finite verbs, and complements) and prepositional phrases. Then, since every S/V/C pattern is the core of a clause, you will find that your ability to identify S/V/C patterns will make it much easier, and much more meaningful, to identify clauses. We will look at a few other grammatical constructions, but the point here is that you really have to master these constructions in sequence. If you do not learn to identify prepositional phrases, you will find it much more difficult to identify S/V/C patterns, and if you cannot identify S/V/C patterns, you will probably be totally lost when we get to clauses. Note that in this approach, we add constructions; we do not study and then forget them. 
We should note here that every student, every speaker of English, has an excellent unconscious command of prepositional phrases, S/V/C patterns, and clauses. You use them all the time, and most of the time you use them very well. What we need to do is to make your unconscious knowledge conscious so that we can look at how sentences work, how our minds process language, why some errors are errors, etc. In essence this means that all you need are some very simple definitions and then practice (exercises) in applying these definitions. You will almost certainly find that, if you put your mind to it, you will experience the “Eureka” phenomenon -- suddenly prepositional phrases will become very obvious. Your brain will have made the connection between its unconscious command and what we consciously call “prepositional phrases.” The same will happen with S/V/C patterns, and then with clauses. 

In essence, you have a choice. The sooner you put your mind to these assignments, the easier the later ones will be. As in a famous commercial, “You can pay now, or pay later.” Paying later, however, means that you pay more and get less value. Students who do not keep up can take forever to do some of the later assignments but still do very poorly on them.

One of the problems that some students have had is that they have been conditioned to look to grammar books for rules and definitions. That presents a major problem because the definitions are not the same in all the books. Thus, going to materials other than those I give you will not only waste your time, but also probably confuse you. What you need to do is simply to do the exercises I give you, using the instructional material that I give you. If you do want additional explanations, examples, or exercises, you are welcome to use the KISS Grammar portion of my web site, but again I caution you that it probably won’t help. I have emphasized this as I have because I am always amazed at the number of students who try to find “answers” elsewhere instead of simply following directions and using their own heads.

Our Reasons for Studying Syntax

As you will see if you do the work, I have two primary reasons for wanting you to study grammar using this approach. First, and foremost, grammar is essential to meaning. Consider the difference between

“Jonah ate the whale.” and “The whale ate Jonah.”
The words are identical, but the meanings are certainly different. And the difference depends entirely on the difference in grammatical structure. Once you can identify S/V/C patterns and clauses, we will be able to explore other ways in which grammar affects meaning. You will also be able to see how, as students’ sentences automatically become more complex with age, an inability to control grammatical structures leads some people to write (or say) things other than what they meant.

My second reason is that your ability to control grammar affects your readers’ ability to understand what you meant. What we will really be studying is how the human brain (both yours and those of your readers) processes language. Unfortunately, most textbooks never tell students this, but the “rules” of grammar are all intended to help you make your writing easier and simpler for your readers to process. In class we will be looking at a model of how the human brain processes language. That model guides everything we do in this class. If you miss that class, a link to the model is in the assignments for Week One.
My Most Important Advice
Don’t do the homework just to get it done. Focus on it. That means try to memorize what you are asked to memorize, and try to understand what you are being asked to do. When you are doing exercises on prepositional phrases, use the list of prepositions. When you get to exercises on clauses, have the instructional material on clauses out as you do the homework. You’ll probably find that it not only helps you do the exercises correctly, but that you will begin to remember (and understand) what you are doing.
Syntax and Major Paper Grades

According to the syllabus, syntax will count for 10% of your grade. But for some people it will count more than that. In grading major papers, I deduct a “Style Penalty”—two (2) points for every fragment, comma-splice, run-on, subject/verb agreement error, and other types of sentence structure errors. Some students never lose a point; others have lost twenty points or more (two letter grades) on several papers. You can get these points back by analyzing the sentences that contain the errors and then fix the errors. “Analyzing” means that you will

1.) put parentheses ( ) around each prepositional phrase, 

2.) underline subjects once, finite verbs twice, label complements,

3.) put brackets [ ] around subordinate clauses, and
4. put a vertical line | after each main clause.

You will be learning how to do this in these syntax exercises. To be eligible to get the points back, you must have either a syntax average of sixty or above or at least a sixty on the most recent syntax test. (Tests are scheduled for the fourth, eighth, twelfth, and sixteenth weeks of classes.)
I do not expect you to be able to analyze the sentences until after we have been studying clauses. Thus you can get the points back any time until the fifteenth week of classes, but remember, you must have a syntax average of at least sixty or a sixty or above on the most recent test.

Assignment # 1 Simple Subjects, Verbs, and Complements
Identifying Subjects, Verb, and Complements
Subjects and finite verbs are the most important part of any sentence. Thus it is essential that you learn how to recognize them. In essence, a "subject" names something (i.e., it names the "subject" of the sentence), and a verb makes a statement or question about that subject: In the following table, subjects are in green and are underlined once; finite verbs are in blue and are underlined twice. Note that many finite verbs consist of phrases (several words that work as a group). 
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	To find a subject, you ask a question with “Who or what” in front of the verb; to find a complement, you ask a question with “whom or what” after the verb.


	Birds fly.

Do birds fly?

April is the cruelest month (C).

Is April the cruelest month (C)?

Bert likes baseball (C).
Does Bert like baseball (C)?

We will be studying grammar (C).
	The little words are the most difficult (C).
Sarah was going to the museum.

Firefighters must be very brave (C).
Swimming can be good exercise (C).
Jane will have to work on Friday

The book was written by a child.

Pizza (C) he hated.


Remember that complements must answer the questions “Whom?” or “What?” They cannot answer questions like “When?” “Where?” or “How?” Sometimes, such as in “Birds fly.” there is no complement. Sometimes, as in “Pizza” he hated.” the complement can come before the subject and verb.
Any grammatical construction can be compounded.

“Compound” simply means that there can be more than one subject, verb, complements, etc. in a pattern. Compounds are usually joined by “and,” “or,” or “but.”

Luck and temper rule the world (C). (La Rochefoucauld)
We hang the petty thieves (C) and appoint the great ones (C) to public office. (Aesop)

Dave likes baseball (C), football (C), and basketball (C).

Subjects and verbs are often contracted by using an apostrophe:
It's a question (C) of money.

They’re going to play baseball (C).
Mistakes with these apostrophes can be very serious because “it’s” and “its” mean two different things. One is a subject/verb pattern, and the other is not. “They’re,” “there” and “their” mean three different things. (Which one of the three is a subject/verb pattern?)
The Importance of Identifying Verbs
Learning how to identify verbs is one of the two most difficult things that students have to do in order to profit from the KISS Approach to grammar. Think about it. Once you can identify the verb, you can find the subject by asking a question—“Who or what + the verb?” To find the complement, you simply make another question by putting “Whom or what” after the verb. I expect you to have some trouble identifying verbs, but after this lesson I expect you to remember that
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“am,” “is,” “are,” “was,” and “were” are always finite verbs, i.e., they should always be underlined twice. (I deduct 10 points each time I find one of these words not underlined twice.)
FYI: “Finite” verbs are the verbs that form sentences, the verbs that I expect you to underline twice. In context, verbs are either finite or verbals. We’ll be studying this later, but for now you might like some examples of verbals:

Verbs as subjects:

Swimming is his favorite exercise (C).

To win is not everything (C).

Verbs as complements:

They like playing (C) baseball.

John wanted to get (C) a good job.

As you will see, verbs can function as other constructions, but before we get to that, we need to look at those constructions.

Name: ____________________________ 

Exercise # 1 – Simple Subjects, Verbs, and Complements
In the following sentences, underline every subject once, every finite verb twice, and put a “C” over every complement. (Remember that there are mistakes you are expected to make, and there are other mistakes that you are expected never to make.)
1. Laughter is the shortest distance between two people. (Victor Borge)
2. Good luck has its storms. (George Lucas)
3. Everything in life is luck. (Donald Trump)
4. Life without music would be a mistake. (Friedrich Nietzsche)
5. You live and learn. At any rate, you live. (Douglas Adams)
6. A man in a passion rides a mad horse. (Benjamin Franklin)
7. Words make love with one another. (Andre Breton)
8. Opportunity has hair in front but is bald behind.  (Phaedrus)
9. We hang the petty thieves and appoint the great ones to public office. (Aesop)
10. The future is here. It's just not widely distributed yet. (William Gibson)
11. I couldn't help it. I can resist everything except temptation. (Oscar Wilde)
12. Nothing's beautiful from every point of view. (Horace)

13. The Devil can cite Scripture for his purpose. (William Shakespeare)
14. I'm a charming coward; I fight with words. (Carl Reiner)
15. It’s not the size of the dog in the fight, it's the size of the fight in the dog. (Mark Twain)

Assignment # 2 Identifying Types of Complements

Identifying the Types of Complements

Because an inaccurate understanding of complements can result in your saying things you do not mean, I want you to be able to distinguish different kinds of complements. This is not difficult to do, if you do it in a specific sequence. 

(1) The Zero Complement
If nothing answers the question “<verb> + What?” the pattern has a "Zero Complement." For example, 

Bill sleeps all night.

If we ask "sleeps what or whom?", the question does not make any sense. Hence we have a zero complement. Simple, isn't it?

(2) The Predicate Adjective (PA) 
If the word that answers the question is an adjective, then we have a predicate adjective: 

Bill is lazy.

Since "lazy" is an adjective, this complement is a predicate adjective. Some students may have a problem in identifying adjectives. One simple test is to see if the word will fit in the following blank: "a(n) _______ thing."

(3) The Predicate Noun (PN) 
If the complement is not an adjective, then check to see if the S/V/C pattern means that the complement is, in any way, equal to the subject: 

Bill is a man. Sleeping children resemble angels. Mary will be president.

Once again we are back at Sesame Street: same and different. And that is why I want you to be able to distinguish complements. "Man," "angels," and "president" are all predicate nouns, because each, in some way, is the same as its subject, and the S/V/C pattern states that equality. In essence, the S/V/PN pattern is like the equal sign in math. Indeed, we use the S/V/PN pattern to state mathematical equations -- Two and two are four. Notice, for example, that in "He washed himself," "himself" is NOT a predicate noun because "washed" in no way means "equals." People who cannot fully grasp the predicate noun often say the silliest things. One young man told me that his love (a young woman) was a truck; another wrote, "The taste of a hotdog is a good snack."

(4) The Direct Object (DO) 
For our purposes, you can call any complement that is not a predicate adjective or a predicate noun a direct object. You will be right ninety-nine percent of the time. (See the importance of doing this systematically?) The only other possibility is the Indirect Object.

(5) The Indirect Object (IO) 
An indirect object is the person or thing to or for whom something is done:

Tammy gave Bill a dollar. 
Danny sang his son a song. 
The sunshine gave the church's windows a warm glow. 
Our cat killed us a mouse.

Tammy did not give Bill; she gave a dollar to Bill. Likewise, Danny did not sing his son; he sang a song for his son. The sun did not give the windows; it gave a glow to the windows. And, finally, our cat did not kill us; it killed a mouse for us.
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	To find the type of complement:

1. If the complement describes the subject, it is a predicate adjective (PA). [Stop.]
2. If the complement is equal to the subject, and the verb in any way means “equals,” the complement is a predicate noun (PN). [Stop.]
3. For the purposes of this course, any other complement is a direct object (DO).


(I have never seen anyone make a mistake with an indirect object, but I have seen many mistakes that involve predicate nouns. Thus for the purposes of this course, I will not hold you responsible for the difference between an indirect and a direct object.)

Name: ____________________________ 

Exercise # 2 – Identifying Complements

Directions: Underline every finite verb twice, and every subject once, and label complements (PA, PN, IO, DO). (Remember that you may be confused by advanced constructions and are expected to make some mistakes — and to bring some questions to class.)

A Fairy

A Fairy told a married couple: "For being such an exemplary married couple for 35 years, I will give you each a wish." 

"I want to travel around the world with my dearest husband" said the wife. 

The fairy moved her magic stick and abracadabra! Two tickets appeared in her hands. 

Now it was the husband's turn. He thought for a moment and said: "Well this moment is very romantic, but an opportunity like this only occurs once in a lifetime. So . . . I'm sorry my love, but my wish is to have a wife 30 years younger than me." 

The wife was deeply disappointed but, a wish was a wish. 

The Fairy made a circle with her magic stick and . . . abracadabra! . . . Suddenly the husband was 90 years old.

Assignment # 3
 Tenses, “You” Understood, Multiple Patterns, and Modifiers
There are four things that you need to understand from this lesson:
1. Tenses

In grammar, “tense” refers to the time designated by the verb—past, present, or future. Because we have to move so quickly, here the important point is to be able to recognize the parts of verb phrases that create tenses.
Some verbs “help” other verbs express differences in time or emphasis. The results are “verb phrases”:

	Bobby is playing. 
Bobby will be playing. 
Bobby was playing. 
Bobby had been playing. 
Bobby will be playing. 
Bobby will have been playing.
	Bobby does play. 
Bobby did play. 
Bobby has played.
Bobby was going to play.


These helpers are usually forms of the verbs: 

	be:
	am, is, are, was, were, be, being, been

	have: 
	have, has, had

	do:
	do, does, did, done


Note that “will,” “going to,” and “used to” are also used as parts of a verb phrase: 

Sam will play tomorrow. 
They were going to play baseball (DO). 
Toni also used to play baseball (DO).
When you underline verbs, be sure to underline all the helping verbs in the verb phrase.
2. “Understood “You”

In some sentences, “you” is an understood subject:

Don't worry about the world ending today...  It's already tomorrow in Australia.

In analyzing such sentences, write in the understood “you” and underline it: 

*You* Don't worry about the world ending today...
3. Multiple Patterns

Many sentences include more than one subject / finite verb pattern:

If there were no God, there would be no atheists. (Gilbert K. Chesterton)
The exercises in grammar textbooks usually include only one or two S/V/C patterns, but some of the sentences that you write may contain five or six such patterns. Thus you need to untangle the patterns. To do that, memorize and use the following process.
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	1. Work in one sentence at a time.

2. First, find a finite verb or finite verb phrase.

3. Find its subject(s) (by asking “Who or what?” plus the verb.

4. Find its complement(s) (by asking subject + verb “whom or what?”

5. Determine the type (PA, PN, IO, DO) of the complement.
6. Check in the sentence for another finite verb or finite verb phrase.


I have often seen students who mark a subject in one sentence, a finite verb in another, a complement in still another. By not working systematically, they never know when they are finished and they almost always do a poor job (and complain about the assignment). Be smart – work systematically.

Pronouns as Subjects of Finite Verbs

Thus far you have learned that to find the subject of a verb, make a question with "Who or what" in front of the verb. We now need to refine that process—If the word that answers that question is in a prepositional phrase or is the complement of another verb, then it cannot be the subject: you have to find another word which acts as the subject: 

(a) Someone had written (on the cards) that interested her. 

"Someone" is clearly the subject of "had written." But if we ask "What interested her?" the logical answer is "cards." But since "cards" is in a prepositional phrase, it cannot be the subject. The only choice left is the word "that," and "that" is the subject of "interested her." In fact, the only reason that "that" is in (a) is that our brains need a subject for "interested." Your brain already knows this, because you would never say "Someone had written on the cards interested her."

(b) They bought the apples which were ripe. 

The subject of "were" is "which" because "apples" is the direct object of "bought.",

(c) The police found the men who stole your money.

"Who" is the subject of "stole" because "men" is the direct object of "found." Note that you might write "The police found the men stole your money," but that does not mean the same thing. To say that the police found the men stole your money does not mean that they found the men. In these cases where the logical subject of a verb is in a prepositional phrase or is the complement of another verb, the most frequently used substitute subjects are "that," "who," and "which."
4. Modifiers--Adjectives and Adverbs

Our psycholinguistic model implies that we interpret language by (unconsciously) looking for subject / verb / complement patterns and chunking the other words in the sentence to them. Most of the words that chunk to S/V/C patterns are called “modifiers.” Modifiers function either as adjectives or adverbs. Here we will be looking at single words that function as adjectives or adverbs, but later in the semester we will be examining prepositional phrases and clauses that do the same thing.

Adjectives and adverbs describe other words in a sentence. 

A word (or construction) that describes a noun or pronoun functions as (and therefore is) an adjective.

A word (or construction) that describes a verb, an adjective, or another adverb functions as (and therefore is) an adverb.

In order to tell if a word is an adjective or an adverb, you must first look at the word in the context of a sentence. Thus, in the sentence 

The little swan proudly blew his trumpet.

“The” and “little” are adjectives because they describe the noun “swan.” “Proudly” describes how he “blew.” Since “blew” is a verb, “proudly” is an adverb. Similarly, “his” describes the noun “trumpet,” so “his” is an adjective.
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Name: ____________________________

Exercise # 3 – More about Subjects and Verbs

In the following sentences, underline every subject once, every finite verb twice, and label complements (“PA,” “PN,” “DO,” and, if you can “IO.”). 
1. Always forgive your enemies—nothing annoys them so much. (Oscar Wilde)
2. Always drink upstream from the herd.  (Will Rogers)
3. Money can't buy happiness; it can, however, rent it.

4. Nobody ever forgets where he buried the hatchet. (Kin Hubbard)
5. Love is like the measles; we all have to go through it.  (Jerome K. Jerome)
6. Friends may come and go, but enemies accumulate. (Thomas Jones)
7. Love is like a violin. The music may stop now and then, but the strings remain forever. (June Masters Bacher)
8. If we aren't supposed to eat animals, then why are they made out of meat? (Jo Brand)
9. If you would win a man to your cause, first convince him that you are his sincere friend. (Abraham Lincoln)
10. Consult your friend on all things, especially on those which respect yourself. His counsel may then be useful where your own self-love might impair your judgment. (Seneca) 
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Assignment # 4 Simple Prepositional Phrases

Prepositional phrases are simply prepositions plus the noun or pronoun they govern: in the house; under the desk; from the street  In actual use, prepositional phrases can sometimes be complex, but the object of the preposition – the noun or pronoun governed – can always be found by making a question: "(Preposition) what?" – "in what?" – in the "house." As you will learn later, the complex prepositional phrases have gerunds, noun clauses, or infinitives as the object of the preposition.

Prepositions function to join a noun or pronoun to the rest of the sentence; therefore, 

The object of a preposition can never be the subject of a verb.
For example: 1.) Mark arrived (after supper). 2.) Mark arrived after supper was finished. If you said sentence number one, and someone who didn’t hear you asked, "After what?", you would answer "after supper." In sentence two, on the other hand, the same question elicits the response -- "after supper was finished." Since the verb "was finished" has to go with supper," "after" here functions as a subordinate conjunction introducing a clause, and not as a preposition. (Subordinate clauses will be studied later.)

	Words that Can Function as Prepositions:

[Note: Some prepositions consist of more than one word.] 

about, above, across, according to, after, against, along, among, around, as, aside from, as for, as to, at, because of, before, behind, beneath, beside, between, beyond, “but,” (when it means “except,”) by, despite, down, down to, due to, during, except, for, from, in, inside, instead of, into, like, near, of, off, on, onto, out, out of, outside, over, per, regardless of, since, such as, through, to, toward, under, until, up, upon, via, with, within, without.


Note that many of these words create logical connections of time and space. One method that may help you identify prepositions is that many of them will make sense in the blank in the following sentence:

The bird flew _______ the clouds.
Name: ____________________________ 

Exercise # 4 – Simple Prepositional Phrases

Directions: Place parentheses ( ) around each prepositional phrase in the following sentences.  Then underline every subject once, every finite verb twice, and label complements (PA,PN, IO, DO).

1.) In the morning and in the evening busses came down to the station along a road called Turner's Pike from the hotel on the main street of Bidwell. 

2.) I went to school in the town and was glad to be away from the farm  and from the presence of the discouraged, sad-looking chickens.

3.) Did you hear of the man who ate a can of worms and thereafter spoke with baited breath? 

4.) The revelation that his marriage of 30 years had disintegrated because of his wife's infidelity came as a rude shock, like a surcharge at a formerly surcharge-free ATM.

5.) The Pledge of Allegiance to the Flag

I pledge allegiance to the flag of the United States of America and to the republic for which it stands: one nation under God, indivisible, with liberty and justice for all.

Assignment # 5 Modal Helping Verbs

As you try to identify verb phrases, remember that the following words often function as “helping” verbs and are thus part of the verb phrase. 

	Can and Could
	They can see the parade (DO) from here. 
But Samantha could see it (DO) from there.

	Dare
	Do they dare go to the cemetery?

	May and Must
	Charlie Brown may have seen the Great Pumpkin (DO). 
Charlie, you must not kick that football (DO).

	Might
	You might see Venus (DO) on a clear night.

	Need
	They need only ask for help.

	Ought
	Bobby ought to practice more if he wants to be a better player.

	Shall and Should
	Cinderella shall not go to the ball. 
You should read more fairy tales (DO).

	Will and Would
	Cinderella, you will go to the ball. 
A fairy Godmother would be a big help (PN).


	El Greco's 

(1541-1614) 

Laokoön

National Gallery of Art, Washington
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Name: ____________________________ 
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	Exercise # 5 – Modal Helping Verbs

Directions: 
1. Place parentheses ( ) around each prepositional phrase in the following sentences. 
2. Underline every finite verb twice, and every subject once, and label complements (PA, PN, IO, DO).


1. Because I am already prepared, I can get my dog there in good time.
2. He could not utter a word when he saw her standing in front of him. 

3. After what she did, she will not dare to show herself. 

4. Without shelter some harm may come to you if you go camping in the wilderness. 

5. The squirrel must have sprung into the apple tree after we scared it from the birdfeeder.
6. Grandmother might have nice strengthening meals if she did not live alone. 

7. If we offer to help, we need not go away from here. 

8. You ought to be very much obliged to him after what he did for you. 

9. When I grow up, I shall marry the person of my dreams.
10. Now she should go to the hospital where they can help her.
11. I will throw this football to you if you run deep down the field. 

12. He would never listen to anything that she said.
Assignment # 6 More Practice with Helping Verbs
Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, and every subject once, and label complements (PA, PN, IO, DO).

1. Please, may I have a little more? 

2. I must go home now. 

3. The wind might have blown the chair down the mountain. 

4. “Oh, Tommy, I can do it. Oh, I really can.” 

5. In her lesson she could never get her letters straight. 

6. “Thomas, you do not need to be pitied!” 

7. He would have known you in your frock; you ought to have kept it on. 

8. “How do you dare to ring for me?” 

9. You shall undertake this trip and visit Gerald in our stead. 

10. “The child should have come to school a year ago.” 

11. We had better have our lesson. 

12. What will poor Melinda do without me? 

13. Geraldine would entertain her friend with tales of her former life.

Assignment # 7 Appositives

Appositives are really an advanced construction, but I have placed this exercise here because you are about to write summaries of some of your sources. As Graff notes in They Say/I Say, when you explain what “They Say,” you should frame it so that your readers know that what you are about to say is someone else’s opinion, not yours. In framing, you should also indicate the extent to which the “They” is credible. One nice way to do this is with an appositive.
Appositives and the Framing of Sources

An appositive is a word or phrase that chunks to something else in a sentence solely in terms of meaning. Thus subjects, complements, and objects of prepositions cannot, in themselves, be appositives. Most definitions of "appositive" limit the concept to nouns, i.e., two nouns joined by their referring to the same thing with no preposition or conjunction joining them. 

They are in Williamsport, a city in Pennsylvania. 
Mary, a biologist, studies plants.

Appositives are usually set off by commas, but if the appositive is essential to the meaning of the sentence, then they may not be. Some writers use a dash or dashes to set off an appositive: 

This dark hairline was the trail – the main trail – that led south five hundred miles to the Chilcoot Pass, Dyea, and salt water; .... (-- Jack London, "To Build a Fire")

Part/Whole Appositives: 

Note that appositives may refer to the parts of a whole. In the following sentence, "olive oil," "vinegar," "cheese," and "spices" are all appositives to "salad dressing": 

But Matilda makes the salad dressing very interesting, some olive oil, red wine vinegar, grated parmesan cheese, and all those interesting Italian spices!!

Examples of Appositives to Introduce the Credibility of Authors

Arthur Timmons, the author of Hidden Views of Political Candidates, claims that …. 
According to May Matthewson, Professor of Anthropology at Dartmouth, ….. 
Evelyn De Morgan, the painter of Cassandra and well-known art critic, claims that ….

Name: ____________________________

Exercise # 7 – Appositives

Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Draw an oval around each appositive and draw an arrow from it to the word to which it stands in apposition. 

1. The expense involved with this was limited to two dollars, one dollar to get in, fifty cents for candy, and fifty cents for drinks. 

2. May I suggest Sammy's, a restaurant located near the Lycoming Mall? If you take old Route 220 through Montoursville, you will find a large blue building about one mile from Grizzly, the new building on the left hand side. 

3. At a Major League Baseball game one encounters many things -- the smell of cotton candy, the crackling of peanut shells and the sight of thousands of people in one area at one time, but the most important are the fans. 

In (4) and (5), combine the sentences into one by using appositives:

4. Ruth Samuels is the Director of the Upton Library. According to her, reading is fundamental for developing children’s thinking skills.

5. Daniel Goleman is the author of Emotional Intelligence. He was a senior editor of Psychology Today. He claims that emotional intelligence is more important than IQ. IQ stands for “intelligence quotient.”
Assignment # 8 Preposition Problems

The "To" Problem
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	When the word that answers the question "To what?" is a noun or pronoun, the construction is a prepositional phrase. When that word is a verb, the construction is  not a prepositional phrase. (It is an infinitive, but you do not need to remember that.) 


The one exception to this rule involves verbs that end in "-ing." Consider the following sentence: 

They tried everything {from swimming} {to golfing}.

Learning to distinguish between "to" as a preposition and "to" as the sign of an infinitive is not easy unless you already know how to distinguish nouns from verbs. The easiest way to learn how to do this is to study some examples. In the following sentences, the prepositional phrases have been placed in parentheses. Study the sentences, paying special attention to when "to" is and is not a preposition. Bring any questions to class.

1. Sam went {to the park} {with his friends}. 

2. Ann loves to play (DO) basketball (DO) {with the boys}. 

3. {In the summer}, Arnie goes {to Florida} {with his family} {on vacation}. 

4. {To whom} did they give the prize (DO) {for the contest}? 

5. Carol asked her sister (IO) to help (DO) her (IO) {in the evening} {with her homework}. 

6. {On Saturday}, his father wanted Bill (DO) to wash (DO) their car (DO). 

7. He went to shelter his dog (DO of “to shelter”) {from the rain}. 

8. He went {to shelter} to get {out of the rain}. 

9. Tom and Jim went {to the lake} to drown some worms (DO of “to drown”). 

10. Jack and Jill wanted to climb (DO) {to the top} {of the hill}. 
Preposition or Conjunction?

Many words that function as prepositions also function as subordinate conjunctions. You find a prepositional phrase by asking the question "What?" after a word that can function as a preposition.
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	When the word or words that answer that question form a sentence, the construction is not a prepositional phrase; it is a subordinate clause.


Examples
	Prepositional Phrase:
	We watched television (DO) {after dinner}.

	Subordinate Clause:
	We watched television (DO) [after we had dinner (DO)].

	
	

	Prepositional Phrase:
	{Before sunrise}, the birds begin to chirp.

	Subordinate Clause:
	[Before the sun rises,] the birds begin to chirp.

	
	

	Prepositional Phrase:
	Billy can't swim {like her}.

	Subordinate Clause:
	Billy can't swim [like she does].


	Filippino Lippi

(Approx. 1457-1504)

The Crucifixion of Peter

Fresco, Brancacci Chapel, Florence
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Name: ____________________________ 

Exercise # 8 – Preposition Problems
Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

1. In order to face your problems, you first have to come face to face with reality. 

2. Fall to fall, all the leaves in my garden seem to fall. 

3. As a member of the band, you have to march in every holiday parade from November to March. 

4. In the days of the wild, wild west, you had to dodge real bullets when you went to Dodge. 

5. Dust to dust, ashes to ashes, Oh, Lord, please tell me I don't have to dust in heaven. 

6. To jail or not to jail the suspect was a tough decision for the judge, but eventually he ruled to send the man to jail until the preliminary trial. 

7. They haven't eaten since breakfast. 

8. They have had nothing to eat since they had breakfast. 

9. Karen was late because of her brother. 

10. Roberta won the race because she practiced a lot. 

11. My mother made supper after she returned from where she works. 

12. My brother played baseball with us when he got home from work.
Assignment # 9 – Distinguishing Finite Verbs from Verbals

What Is a Verbal?

In context, verbs function in one of two ways. Some verbs form sentences:

They have been working {for an hour}.

We call these verbs “finite.” Other verbs, however, function as nouns, adjectives or adverbs. These we call “verbals.” Note that like finite verbs, verbals can have subjects and complements:

Verbals as subjects

Hurting someone (DO) is not good (PA).
To cross the cabin (DO) was scarce possible (PA).
Verbals as direct objects

My friends couldn't stop laughing (DO) {at the joke}.

They wanted to go (DO) {to the movie}. 
They wanted Jim [Subj/] to win (DO) the game (DO). 

Verbals as Subject and Predicate Noun
Going {to the movies} is just wasting (PN) money (DO).
To think is to cause (PN) problems (DO) {for non-thinkers}.
Verbals as Objects of Prepositions
George doesn’t do anything (DO) {except sleep}.
There is no fun (PN) {in washing dishes}.

Verbals as Adjectives or Adverbs
This story is about a girl named Sue.
[“Named” functions as an adjective to describe “girl.”]
Kevin went out to find a newspaper.
[“To find” functions as an adverb telling why he went out.]
The zoo is a place to take care of animals.
[“To take” functions as an adjective to describe “place.”]

Distinguishing Finite Verbs from Verbals
Every verb in a text functions either as a finite verb or as a verbal. A verbal is a verb that functions as a noun, adjective, or adverb. There are three tests that you can use to distinguish finite verbs from verbals:

The Noun Test

A verb that functions as a noun (a subject, a complement, or the object of a preposition) is not a finite verb. (Do not underline them twice.) 

The "To" Test

A finite verb phrase cannot begin with "to." Thus in "Bob went to his room to do his homework," "to do" is not a finite verb. (Do not underline them twice.) 
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	The Sentence Test

The last way to distinguish finite verbs from verbals is the simple sentence test. If you are not sure about whether or not to underline a verb twice:

1. Find the subject of that verb. 

2. Make a simple sentence using that subject and verb – without adding any words, and without changing the form or meaning of the verb. 

3. If the sentence does not seem to be an acceptable sentence, the verb is not finite. (Do not underline it twice.)


	Salvador Dali

(1904 - 1989)

Crucifixion ('Hypercubic Body')

1954 

Metropolitan Museum of Art, New York
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Name: ____________________________ 

Exercise # 9 – Distinguishing Finite Verbs from Verbals

Directions: 
1. Place parentheses ( ) around each prepositional phrase in the following sentences. 
2. Underline every finite verb twice, and every subject once, and label complements (PA, PN, IO, DO).
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	The Ants

and

the Grasshopper
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The Ants were spending a fine winter’s day drying grain collected in the summertime. A Grasshopper, perishing with famine, passed by and earnestly begged for a little food. The Ants inquired of him, “Why did you not treasure up food during the summer?'” He replied, “I had not leisure enough. I passed the days in singing.”

They then said in derision: “If you were foolish enough to sing all the summer, you must dance supperless to bed in the winter.”
· Aesop's Fables Translated by George Tyler Townsend

Name: ____________________________ 

Assignment # 10 Distinguishing Finite Verbs from Verbals
Directions: 
1. Place parentheses ( ) around each prepositional phrase in the following sentences. 
2. Underline every finite verb twice, and every subject once, and label complements (PA, PN, IO, DO).

From Chapter Three of Blue Willow, by Doris Gates

1. She had been there perhaps fifteen minutes when all at once she felt Lupe’s hand squeezing her shoulder and Lupe’s voice saying into her ear: “I won the brass ring. It’s good for a free ride, and I want you to have it.” 
2. It took Janey fully thirty seconds to understand what Lupe meant, but when she did, her face flushed a bright crimson and her eyes flashed as cold as blue ice. 

3. “Thank you,” said Janey, minding her manners in spite of her humiliation, “but I don’t want it. It’s your ride, and besides I have my own nickel. I don’t need to be beholden to anyone.”
Name: ____________________________ 

Assignment # 11 Introduction to Main Clauses

There are two primary types of clauses, “main” and “subordinate.” We will begin with compound main clauses, but note that the following also gives a basic definition of subordinate clauses.
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	A. A clause is a subject/verb/complement pattern and all the words that chunk to it. 

B. A subordinate clause functions as a noun, adjective or adverb within another clause. 

C. A main clause has no such function. 

D. Every sentence should have at least one main clause.


Within a sentence, main clauses can be joined to each other by a comma plus “and,” “or” or “but,” or by a semicolon, colon, or dash.  
Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Put a vertical line after each main clause. 
1. Force is all-conquering, but its victories are short-lived. 

– Abraham Lincoln

2. Always forgive your enemies—nothing annoys them so much. 

– Oscar Wilde

3. We didn't lose the game; we just ran out of time. 

– Vince Lombardi

4. There are in nature neither rewards nor punishments – there are consequences. 

– Robert G. Ingersoll

5. You can fool some of the people all of the time, and all of the people some of the time, but you cannot fool all of the people all of the time.  

– Ascribed to Abraham Lincoln
Assignment # 12 Identifying Subordinate Clauses
Subordinate clauses can function in any way that a noun, adjective, or adverb can. Some examples:
As Nouns

Direct Object (DO): *You* Never forget [DO that only dead fish swim {with the stream}]. |
Subject: [Subj. What you don't know] will always hurt you (DO). |
Subject and Predicate Noun (PN): [Subj. What you see] is [PN what you get]. |
Object of Preposition (OP): *You* Always look {at [OP what you have left] }. | *You* Never look {at [OP what you have lost] }. |
As Adjectives

Adjectival clauses usually describe (identity) a noun or pronoun. Typical conjunctions are “who,” “which,” and “that,” but note that to determine the function of a clause you must first identify the clause and then determine what it chunks to. Note the third example, with “when.”

{For every minute} [Adj. to “minute” you are angry (PA)] you lose sixty seconds (DO) {of happiness}. |
Only those [Adj. to “those” who dare to fail (DO) greatly] can ever achieve greatly. |
Spring is the time (PN) [Adj. to “time” when the swallows come]. |
As Adverbs

Adverbial clauses usually add information about time, place, or cause/effect. Thus they answer questions such as “When?” Where?” and “Why” and, like all adverbs, chunk to a verb, adjective, or another adverb. 
*You* Be ashamed (PA) to die [Adv. to “Be” until you have won some victory (DO) {for humanity}]. |
No bird soars too high, [Adv. to “too” if he soars {with his own wings}]. |
*You* Be nice (PA) {to people} {on your way up} [Adv. to “Be” because you meet them (DO) {on your way down}]. |
A Process for Identifying Subordinate Clauses

1. If a sentence has only one S/V/C pattern, put a vertical line after it and go on to the next sentence.

2. If a sentence has more than one clause: 
a. Check first to see if the sentence has two or more main clauses. If they are all main clauses all you need to do is to put vertical lines after each main clause.

b. Check for subordinate conjunctions. (See the list below.) They will often indicate where subordinate clauses begin. If you have put brackets around all the clauses introduced by subordinate conjunctions, and you still have more than one S/V/C pattern in the sentence, go on to “c”.

c. Start with the LAST S/V/C pattern and work backwards! For each clause: 

1. Find the last word in the clause. (Remember that a clause includes all the words that chunk to the words in the S/V/C pattern.)

2. Find the first word in the clause. (Start with the word before the subject and keep moving toward the front of the sentence until you find a word that does not chunk to that S/V/C pattern. 

3. Check to see if the clause answers a question about a word outside itself but within the sentence. (In other words, check to see if the clause functions as a noun, an adjective, or an adverb.) If it does, put brackets around it. If it does not, put a vertical line after it.
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	1. If a sentence has only one S/V/C pattern, put a vertical line after it and go on to the next sentence.

2. If a sentence has more than one S/V/C pattern: 
A. Check for subordinate conjunctions.

B. Start with the last S/V/C pattern and work backwards.

	A List of Subordinating Conjunctions

The following words can function as subordinate conjunctions:
After, although, as, because, before, for, if, less, once, since, so, when, where, while, that, what, who, how, why, which, unless, until, whenever, wherever, whatever, whoever, whichever, whether. 


Name: ____________________________ 

Exercise # 12 – Identifying Subordinate Clauses

Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

4. Put a vertical line after each main clause. 

1. Fear is the darkroom where negatives are developed.

2. If a cow laughed, would milk come out her nose?

3. Her hair glistened in the rain like a nose hair after a sneeze.

4. When a clock is hungry, it goes back four seconds. 

5. A bicycle can't stand on its own because it is two-tired. 

6. If you don't pay your exorcist you get repossessed. 

7. When an actress saw her first strands of gray hair she thought she'd dye. 
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	Fredrick Lord Leighton's 

(1830-1896)

Flaming June

1895


Name: ____________________________

Assignment # 13 Identifying Subordinate Clauses (Tongue Twisters)
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	Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

4. Put a vertical line after each main clause. 


1. Cows graze in groves on grass which grows in grooves in groves. 

2. Big Billy, who had a big belly, was also a big bully. 

3. Shy Shelly says she shall sew sheets. 

4. Who washed Washington's white woolen underwear when Washington's washer woman went west? 

5. While we were walking, we were watching window washers wash Washington's windows with warm washing water.

Name: ____________________________
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	Assignment # 14 Identifying Subordinate Clauses (Andersen’s “The Nightingale”)


Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

4. Put a vertical line after each main clause. 

1. The next night when he heard it again he would again exclaim, “Heavens, how beautiful it is!” 

2. When they heard the nightingale they all said, “This is better than anything!” 

3. There was hurrying to and fro, and a great draught, but this was just what made the bells ring. 

4. When the bird was wound up it could sing one of the songs the real one sang. 

5. But one evening when the bird was singing its best, and the emperor was lying in bed listening to it, something gave way inside the bird with a “whizz.”
Assignment # 15 Embedded Subordinate Clauses

Subordinate clauses can be embedded within subordinate clauses. You can use the same process we have been using to untangle heavily embedded clauses. 
	From

The Master of Ballantrae

by Robert Louis Stevenson
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Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

4. Put a vertical line after each main clause. 

1. She broke out and blamed my lord for his unnatural words, and Mr. Henry because he was sitting there in safety when his brother lay dead, and herself because she had given her sweetheart ill words at his departure, calling him the flower of the flock, wringing her hands, protesting her love, and crying on him by his name - so that the servants stood astonished. 

2. When they were come back to the camp, where Harris and Pinkerton stood guard over Secundra, these two ran upon the Master like viragoes, and were amazed out of measure when they were bidden by their comrades to "stand back and hear what the gentleman had to say."
3. All of a sudden, on a still day of what they call the Indian summer, when the woods were changed into gold and pink and scarlet, the Master laid down his needle and burst into a fit of merriment.

Assignment # 16 Compound Main Clauses (Logic)

Using Colons, Semicolons, and Dashes—the Logic of Compound Main Clauses
Three punctuation marks can also be used not only to combine main clauses, but also to direct readers to see specific logical relationships between the ideas expressed in the clauses. 

Colons and Dashes to Indicate Further Details 

A colon or a dash often indicates a "general/specific" relationship between the ideas in two main clauses. In other words, it amplifies—gives more details—about what is stated in the first main clause: 

The weather was nice – it was sunny with a soft wind. 

Your payment is late: it was due two weeks ago.

In these examples, the first main clause makes a general statement, and the second amplifies it by providing specific details. The choice between a colon and a dash is usually a matter of style and audience. A colon is considered more formal and is thus often used, sometimes required, in business and other official writing—letters to companies, politicians, etc.  A dash usually reflects a more informal style. Thus dashes are used in letters to friends or casual essays. (Unless you are in the business program, most instructors will probably not care whether you use a colon or a dash, as long as you use them correctly.
Semicolons to Emphasize Contrasting Ideas 

Consider the following two sentences: 

He went swimming. She did the dishes.

In effect, they simply state two facts. We can combine them with ", and" and a small "s," but they will still simply state two facts: 

He went swimming, and she did the dishes.

There is, however, another way of combining the two, and it changes the meaning. When a semicolon is used between two main clauses, it suggests that the clauses embody contrasting ideas. Thus, we could write: 

He went swimming; she did the dishes.

The semicolon invites the reader to think about the differences between the two main clauses, and, in this case, a little thought suggests that the underlying contrast here is that he is having fun, but she was stuck working in the kitchen. 
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Used to join main clauses, semicolons suggest a contrast in ideas between the two clauses. A colon (formal) or a dash (informal) suggests that the second clause adds details to the first.

Name: ____________________________ 
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Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Put a vertical line after each main clause. 

4. Combine the sentences in each set using a colon, a semicolon, or a dash. (Simply make the changes on this sheet.) After each, indicate whether your change reflects contrast or amplification. If it is amplification, indicate whether your punctuation mark reflects "formal" or "informal" style. 

1. More and more people are choosing to continue their education at colleges and universities around the world. Some of them choose to stay on campus, or close by. Others decide to travel larger distances daily to get to their destination. [Combine the last two.] 

Reason:__________________________________________________ 

2. We, who have owned dogs, probably remember them as pups. We took these cute and harmless animals into our homes. Many of us hunted with them. [Combine the last two.] 

Reason:__________________________________________________ 

3. What is the difference between an amateur and a professional? The answer to that is easy. A professional gets paid to make mistakes. 

Reason:__________________________________________________ 

4. The dog becomes much more than a friend to some. They affect the quality of life for many of the disabled. 

Reason:__________________________________________________
Assignment # 17 Main-clause Boundary Errors

Probably the most serious grammatical mistakes that some students make are the three types of main-clause boundary errors – comma-splices, run-ons, and fragments. Commas can be used to join short main clauses, but if there are commas within any of the clauses, things get confusing. Note that "splice" means "to join," and "comma-splice" specifically refers to the joining of two main clauses with just a comma. Thus the joining of longer main clauses with a comma is a potentially serious error. And we are not just talking about table manners. As the psycholinguistic model suggests, readers dump the contents of STM at the end of main clauses – and it is the writer's job to give the readers a signal to do so. If the signal is not there, or if there are so many commas that the reader becomes confused, the reading process crashes – your instructor may have to refocus on the sentence, and your thesis, etc. may get pushed out of STM. 

Run-ons are even more serious than comma-splices. Some people think that a run-on is a sentence that is too long, but that is not what the term means. In a run-on, two main clauses are set next to each other with no punctuation to separate them. As a result, readers attempt to chunk words in the second main clause to the main S/V/C pattern in the first. But, as the psycholinguistic model suggests, that does not work. As a result, run-ons almost always cause the reading process to crash. 

A "fragment" is a part of something, and in the jargon of grammar the term refers to a part of a main clause that is punctuated as if it were a complete main clause. If we have time, we may look at fragments in more detail in a later lesson. (Some fragments are not only not errors, they are very effective tools in writing.) For now, however, if, in editing your own writing, you find a "sentence" that does not have a main S/V/C pattern, see if you can attach it to the sentence that precedes or follows it. Often this can be done with a comma, colon, or dash. Fragments are errors when they cause readers to crash. Consider the following overly simplistic example: 

They left on Tuesday. The third day of the week.

The period after "Tuesday" tells readers to dump to LTM. They will then read "day" as the subject of a new main clause. But there is no verb for it (crash). The problem is easily resolved by attaching the fragment to the preceding main clause with a comma: 

They left on Tuesday, the third day of the week.

Remember that, in your papers, I deduct two style points for every comma-splice, run-on, and erroneous fragment, and I put "-2 CS," "-2 RO," or "-2 Frag" in the margin next to the error. You can get these points back by analyzing the relevant sentence(s) and, ideally, correcting the error(s). If you have problems doing so, you are welcome to discuss them with me out of class. 

Beyond the Textbook Rules
For writing course papers and official documents, I strongly encourage you to stay as close to the textbook rules as you can. But if you start to analyze randomly selected texts, you will find minor exceptions to them. The following sentence, for example, was sent to me in an e-mail, in a collection of humorous writing: 

Her eyes were like limpid pools, only they had forgotten to put in any pH cleanser.

Some teachers would mark this as a comma-splice; others would, as I do, simply accept it since the "only" means "but." 

Another thing I have noted is that writers sometimes combine main clauses with an "and," "or," or "but" without a preceding comma. Consider, for example, the following sentences from Sherwood Anderson's "The Egg":

The local freight train came in and the freight crew were fed.

He stood the egg on the counter and it fell on its side.

Mother sometimes protested but father was a rock on the subject of his treasure.

The point here is that writers do "violate" the rules, in minor ways. The rules are not absolutes, equivalent in force to the Ten Commandments. In none of the examples given above, however, does such violation confuse readers.
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	Rene Magritte

Belgian (1898-1967) 

The Forest

1926

Musée de l'art wallon, Liège


Name: ____________________________

Exercise # 17 – Fixing Comma Splices and Run-ons

Directions: 
1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

4. Put a vertical line after each main clause. 

1. Not all tires are created equal, there are many factors that determine what type of tire goes on a automobile.

2. It takes a lot to get the equipment ready, the fireman must wash the inside and out, clean the tires, and also all the equipment on the truck.

3. They also have food provided, for example this year they had a pork roast, soup, hot dogs, soda, and French fries, which was all included with the gun tickets sold.

4. The wildlife is amazing, the birds, and the moose are quite an experience.

5. One thing you might want to note it takes between 25-40 gallons of sap to make one gallon of syrup.

6. My father went into the cage with the bear first then the newspaper person asked my mother if she went in the pen. 

Assignment # 18 Fixing Fragments

Fragments are a problem because readers are accustomed to chunking the words in any sentence to a main S/V/C pattern. Readers therefore become confused when they get to a period or other punctuation mark that signals the end of the main clause and there is no such pattern.. Most fragments result from one of two things. 

Broken Pieces 

In most cases, faulty fragments are prepositional phrases, subordinate clauses, appositives, or verbals that could easily be connected to the sentence that precedes or follows them. For example: 

A student-instructor relationship is very important for the student to become confident in asking questions, and to become confident in his or her work. As in the example of my relationship with Mrs. Hoff.

Having dumped to long term memory after the period after “work,” readers will process the string of prepositional phrases as a new sentence and then wonder where their subject and verb are. Most often, such fragments can simply be attached to the main clause that precedes or follows them: 

A student-instructor relationship is very important for the student to become confident in asking questions, and to become confident in his or her work, as in the example of my relationship with Mrs. Hoff.
Hidden Subjects

The following sentences are examples of sentences in which the meaningful subject is misplaced in a subordinate construction.

{By using the blade} of a knife to gradually sweep away the dirt around the seed will lessen the chance that the seed will be disrupted and will allow it to grow properly. 

In this case, the subject was hidden in a prepositional phrase. To correct it, simply delete the preposition: 

Using the blade of a knife to gradually sweep away the dirt around the seed will lessen the chance that the seed will be disrupted and will allow it to grow properly. 

Subordinate clauses that function as subjects also give some students problems:

Depending {on [how much money the buyers have] and [what options they want] will determine what company they buy from.

The subjects have been hidden in a prepositional phrase:

[How much money the buyers have] and [what options they want] will determine what company they buy from.

	Vincent van Gogh's

(1853-1890)

Self-Portrait at Saint-Rémy

1890, oil on canvas

Musée de l'Impressionnisme at Paris
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Name: ____________________________

Exercise # 18 – Fixing Fragments

Directions: In Pencil 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Place brackets [ ] around each subordinate clause. 

4. Put a vertical line after each main clause. 

5. Fix the fragments by crossing out words and changing capitalization and punctuation. 

6. Change the analysis to reflect your corrections. 

1 Throughout the story, we hear about this Fountain of Youth. Also referred to as the elixir of life or the liquid of youth. This Fountain of Youth is really a state of mind.

2. Also, by giving this type of student a second chance enables them to change their attitude.

3. So, because he was bored with his English class, he missed the rest of his classes. Causing the grades in the rest of his classes to fall.

4. He works by himself in his study. Which many find to be a “very curious place.”
Assignment # 19 Transitions through Conjunctive Adverbs

Conjunctive adverbs (and prepositional phrases that function as conjunctive adverbs) are primarily used to indicate logical relationships between main clauses. They therefore create transitions from one sentence or idea to the next. Your use of these adverbs helps your reader to smoothly follow the direction of your thought (your frame of reference) and thereby understand why you are moving from one idea or topic to the next. Effective use of these transitional words indicates to your reader that you see the logical connections in the ideas that you are trying to explain in your essay.

As we have already discussed in class, one way of looking at logical relationships is to use David Hume's concepts of identity, extension (in space and time), and cause/effect. The following table lists some simple examples. Note that, unlike conjunctions, conjunctive adverbs do not have to be placed directly between the two clauses: 

Sarah fell while she was skating. As a result, she missed a week of classes. 

Sarah fell while she was skating. She missed a week of classes as a result.

In addition, note that conjunctive adverbs are often used in compound sentences: 

Bill went to the store; Jane, however, decided to stay home. 

Bill went to the store; however Jane decided to stay home.

	Identity (Similarity)
	also, for example, for instance, furthermore, indeed, in addition, in essence, in fact, in other words, in the first place, likewise, moreover, similarly

	Identity (Difference)
	however, more importantly, nevertheless, on the contrary, on the other hand, otherwise, significantly

	Extension in Time and Space
	afterward, finally, first, later, meanwhile, next, subsequently, then

	Cause/Effect
	accordingly, as a result, besides, consequently, hence, nevertheless, nonetheless, therefore, thus, unfortunately


In many cases, transitions are extremely important, but in many other cases, their use is a matter of individual style and the writer's impression of his or her intended audience. I hate to beat a superb essay to death, but I still believe that the writer of the first essay that we examined on abstract and concrete words is a better writer and thinker than I am. He is, however, a lean, mean writing machine – he expects his audience to be sharp thinkers who will catch the direction of his thought without much guidance. He used very few transitional phrases. In the version that follows, I have indicated the words or phrases that could be interpreted as transitional within the original in bold, italic red. I have also added several transitional phrases, indicated in bold, underlined blue: 

In order to communicate ideas or facts to one another, we must use language. Within our language, there are several thousand words that represent several thousand ideas and objects. The words that represent ideas, feelings, etc., we call "abstract." Those that represent facts or things, on the other hand, are known as "concrete." 

Abstract words are used to describe those things that we cannot fully understand. As a result, the nature of an abstraction is to never be completely describable or even to be thought of as the same by two people. Thus any emotion or belief is an abstraction: for example, love, hate, God, time. Abstractions are consequently not something that can be held in the hand or otherwise acknowledged with the senses. 

Unlike the abstract, that which is concrete can be, for instance, seen, felt, smelt, hit, tasted, eaten, heard, combed, ridden, built, or walked on. It is, in other words, something that can be touched or proven with data: for example, specific numbers that describe things -- dates of birth, the weight of a piano, the length of a chair leg, or the physical things themselves -- a birth, a piano, a chair leg. These are, in fact, things that are easily understood by all to be the same (although with adjectives we can distinguish a human birth from a hippo's and a Chippendale from a Heppler White.) 

Some words, unfortunately, serve a dual purpose as both abstractions and concrete words. A man's death, for instance, can be observed and located in time and space. We do not yet know, however, what death is, what time is, what is truly a man, or whether we truly observe or just convince others that we observe. The mind of man is, regrettably, too limited and his lines of communication too poor to be able to tell for sure what is real and unreal, concrete and abstract.

By my count, the original writer used four words as transitions. I have added thirty-eight. The first thing I need to note is that college teachers will disagree among themselves as to which is the better version. Most would probably want to see something in between the two. Added to the 277 words in the original, thirty-eight words increase the length of the text by about fourteen percent – without adding much, if anything, to what it means. The additional words, however, do help many readers follow the writer's line of thought, and thus understand the meaning. As so often in writing, we are faced with a trade-off – brevity, or clarity. 

If you remember correctly, when we first examined this essay, and compared it to another on the same subject, most of the class considered the other (ultimately nonsensical essay) to be much better and "clearer." The mistake is somewhat understandable because many students have not been taught either to distinguish main ideas from examples or to challenge the sensibility of the examples that a writer gives. Thus many students objected to "that which is concrete can be seen, felt, smelt, hit, tasted, eaten, heard, combed, ridden, built, or walked on." They considered it to be too "wordy," because they did not perceive the string of verbs as instances (examples) of the concept "concrete." As a result of that misperception, they did not examine at least some of the words in that string {"combed," "built," etc.) to determine whether or not they would agree that such things can be considered "concrete." And as a result of that, they did not understand the entire essay. Note, for example, that many students did precisely the same thing with the second sentence in the final paragraph – "A man's death can be observed and located in time and space." Instead of seeing it as the beginning of an example, many students objected that it simply runs off on a completely unrelated topic. Transitional words, such as those that I added, are intended to help readers avoid this type of mistake.

You may have noted that I added and underlined a number of words that are not normally considered either conjunctive adverbs or transitional. I did so as a result of having used this essay with students for almost two decades, and having seen the problems that students have with it. The most prominent example of this is in the sentence: 

It is, in other words, something that can be touched or proven with data: for example, specific numbers that describe things -- dates of birth, the weight of a piano, the length of a chair leg, or the physical things themselves -- a birth, a piano, a chair leg.

When we first read this essay, many students claimed that the writer was being repetitive -- "birth" and "birth"; "piano" and "piano"; "leg" and "leg." In effect, they were reading words rather than the ideas that the words represent, and thus they missed the significant distinction between the numerical and the physical. The writer made a very neat, but unfortunately for some readers, very fast transition from one type of example to another. Some readers will catch the transition without the transitional words and explanations; others won't. 

Some writers (and teachers) will say that we should use as few transitional words as possible. After all, all they do is to add extra words. Readers should learn how to read better. In an ideal world, that would be nice, but writers need to consider their audience. Although I would like to consider myself brilliant, I'm not. The fact that I caught and understood this particular essay was largely a matter of chance. For one thing, we were already well into the semester, so I had some idea of the writing ability of most of the students. Students may not like to hear this, but as the semester progresses, instructors read different students' papers differently – as soon as we see the name on the paper, we already have some idea of what to expect. 

Some psychologists claim (Note the anonymous authority fallacy.) that we humans usually use only about ten percent of our brain's processing power. When I saw the student's name (now unfortunately forgotten) at the top of the paper, I automatically cranked my attention level up to eleven or twelve percent – I knew I was in for a challenge. And, fortunately, I was not particularly tired, hurried, distracted, or emotionally distressed at the time. Any of those could have resulted in my reading this essay as a piece of junk, particularly if it had come in at the beginning of the semester. In addition, I should note that I did not notice many facets of the brilliance of this particular essay until after I had used it, year after year, with students. I initially chose it, in part by chance, and in part because I realized that the writer understood the terms and he used specific examples. 

You have probably heard me say it many times in class – "K.I.S.S. Keep It Simple because the instructor (That's me.) is Stupid." In this context, that means When in doubt, use transitional words and phrases. You may be brilliant, but if your readers (including your instructors) cannot follow the twists and turns in the direction of your thought, you're the one who is making bad choices, you're the one who is being stupid. Don't blame your readers (including your instructors). Your readers have lives, interests, and problems of their own. If you want them to follow the logic of your writing, it is your job to lead them through it. Transitional words are a very effective tool for so doing.

Name: ____________________________ 

Exercise # 19 – Conjunctive Adverbs

The lesson for this assignment includes lists of four types of conjunctive adverbs -- Identity (Similarity); Identity (Difference); Extension in Time and Space; and Cause/Effect. It also includes four two-sentence examples of how these words are used: 

Sarah fell while she was skating. As a result, she missed a week of classes. 

Bill went to the store; Jane, however, decided to stay home. 

Select two conjunctive adverbs (words or phrases) from each of the four categories, and write an example that shows how each might be used to join main clauses.. Do not use "as a result" or "however." You may do it on this paper, or on a separate sheet. Start by indicating the category, and underline the conjunctive adverbs: 

Identity (Similarity): 

Example 1 

Example 2

Identity (Difference) 

Example 1 

Example 2

Extension in Time and Space 

Example 1 

Example 2

Cause/Effect 

Example 1 

Example 2

Assignment # 20 Semicolons for Comparison/Contrast

Because semicolons imply a contrast between ideas of equal weight, they are frequently used in comparison/contrast writing. In the exercise for this assignment, Robert L. Heilbroner uses semicolons to separate main clauses that establish several major contrasts between Malthus and Ricardo, two economists. He does this all in one paragraph. 

Note, however, that semicolons work very effectively as focal sentences in comparison contrast writing. In the following examples, focal sentences are in red, topic sentences are in blue.

Democrats believe that government can help people; Republicans believe in limited government. Democrats believe …[supporting sentences]

Republicans, on the other hand, think that ……[supporting sentences]

Evolutionists believe that the fossil record supports the theory of evolution; Creationists claim that missing links in the record support Biblical Creationism. Evolutionists point to …[supporting sentences]

Creationists, however, argue that …[supporting sentences]

Plato believed that words have absolute, universal meanings; Locke argued that the meanings of words depend on the sense experiences of individuals. Plato’s believe in an absolute spiritual world led him to argue that …[supporting sentences]

Although Locke believed in God, the way in which people use words differently led him to argue that …[supporting sentences]

Name: ____________________________

Exercise # 20 – Semicolons for Comparison/Contrast

Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

4. Put a vertical line after each main clause. 

From Robert L. Heilbroner's The Worldly Philosophers

N.Y.: Simon and Schuster (Touchstone), Fifth Edition.1980, 80-81.

It would be hard to imagine two persons more widely separated in background and career than Thomas Robert Malthus and David Ricardo. Malthus, as we know, was the son of an eccentric member of the English upper middle class; Ricardo was the son of a Jewish merchant-banker who had immigrated from Holland. Malthus was tenderly tutored for a university under the guidance of a philosophically minded father (one of his tutors went to jail for expressing the wish that the French revolutionaries would invade and conquer England); Ricardo went to work for his father at the age of fourteen. Malthus spent his life in academic research; he was the first professional economist, teaching at the college founded in Haileyburg by the East India Company to train its young administrators; Ricardo set up in business for himself at the age of twenty-two. Malthus was never well-to-do; by the time he was twenty-six, Ricardo – who had started with a capital of eight hundred pounds – was financially independent, and in 1814, at the age of forty-two, he retired with a fortune variously estimated to be worth between £500, 000 and £1,600,000.
Assignment # 21 Rewriting Subordinate Clauses as Main Clauses (Churchill, “Harrow”)

To raise a subordinate clause into a main clause, most often you will have to delete a subordinate conjunction. If that conjunction is a form of “who,” you will have to replace it with another word that can function as the subject. In some cases, you will want to add a word that replaces the meaning of the subordinate conjunction. Finally, don’t forget to adjust the punctuation.
Examples:
1. [After Bill finished supper,] he washed his car. |

Bill finished supper. | Then he washed his car. |
2. Bret Favre, [who used to be with Green Bay], is now quarterback for the New York Jets. |

Bret Favre used to be with Green Bay; | he is now quarterback for the New York Jets. |
Directions: Rewrite the following sentences to change one of the subordinate clauses into a main clause.

1. I had scarcely passed my twelfth birthday when I entered the inhospitable regions of examinations.

2. When I would have willingly displayed my knowledge, they sought to expose my ignorance.

3. As I remained in the Third Fourth three times as long as anyone else, I had three times as much of it.

4. Thus I got into my bones the essential structure of the ordinary British sentence – which is a noble thing. 

5. My father, who is a great man, is also small.

6. One day when I had been no more than a month in the school, I saw a boy standing in a meditative posture wrapped in a towel on the very brink.

7. This examination seemed to have called forth a very special effort on my part, for many boys far above me in the school failed in it.

Name: ____________________________ 

Assignment # 22 Rewriting Main Clauses as Subordinate Clauses (Churchill, “Harrow”)

Reducing a main clause to a subordinate is just the opposite of what you did in assignment nineteen—you need to use a subordinating conjunction. Don’t forget to adjust the punctuation.
Directions: Rewrite the following sentences to change one of the main clauses into a subordinate clause.

1. I would have liked to have been examined in history, poetry, and writing essays. The examiners, on the other hand, were partial to Latin and mathematics.
2. Dr. Welldon, however, took a broad-minded view of my Latin prose: he showed discernment in judging my general ability.
3. But now I formed an alliance with a boy in the Sixth Form. He was very clever and could read Latin as easily as English.
4. I gazed for two whole hours at this sad spectacle: and then merciful ushers collected my piece of foolscap with all the others and carried it up to the headmaster’s table.
5. Amery is head of his House; he is champion at gym; he has got his football colors.
6. I was proud of the honor; I shrank from the ordeal.

Assignment # 23 Style – Words per Main Clause

When it comes to writing, "style" is a complex question, but one of the fundamental aspects of style is a writer's average number of words per main clause. The KISS psycholinguistic model suggests that readers (and writers) chunk the words in main clauses into one big chunk, and, at the end of the main clause, dump that big chunk into long-term memory, thereby clearing short-term memory for the next main clause. This mental processing creates a rhythm to any text, a rhythm that any and every reader naturally perceives: 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10 words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12 words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13 words, dump;

or, for example: 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19 words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20 words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17 words, dump.

If you think about it, the preceding is probably obvious. You have most likely read some texts in which the sentences seemed to be short and "choppy"; and you have probably read other texts in which the sentences have seemed to be too long -- and almost unreadable. In essence, your own norm, the average length with which you yourself are comfortable, was (or is) somewhere between the two extremes. 

Some fascinating studies in the 1960's and 70's demonstrated that a writer's average number of words per main clause naturally increases with age. The following table is a compilation of several studies: 

Average Number of Words per Main Clause by Grade Level
	Grade Level
	Loban's Study
	Hunt's Study
	O'Donnell's Study

	3
	7.60
	
	7.67

	4
	8.02
	8.51
	

	5
	8.76
	
	9.34

	6
	9.04
	
	

	7
	8.94
	
	9.99

	8
	10.37
	11.34
	

	9
	10.05
	
	

	10
	11.79
	
	

	11
	10.69
	
	

	12
	13.27
	14.4
	

	Professional Writers
	
	20.3
	

	Loban's data taken from Language Development: Kindergarten through Grade Twelve. Urbana, IL.: NCTE. 1976. 32. Hunt's and O'Donnell's data taken from the summary in Frank O'Hare, Sentence Combining. Urbana, IL.: NCTE. 1971. 22.


The table supports and quantifies what should be a relatively easy idea – as children grow older, they learn how to chunk more and more words into one main clause. The numbers, however, also suggest one way of discussing and evaluating this basic aspect of style. Since you are learning how to identify main clauses, you yourself can analyze any text, including your own writing, and then calculate the average number of words per main clause in it. You can look at the resulting number to see where it would fit in this table. If the text averages seven or eight words per main clause, it may sound like the writing of a third or fourth grader. If it averages twenty, it may suggest the rhythm of professional writers. 

We need some notes of caution here. First of all, although it is the first, and the basic yardstick for statistical discussions of style, words-per-main-clause is just that – the first, and the basic. As you will see in later lessons, other constructions significantly add to style, and some of those constructions result in fewer words per main clause. Second, we need to keep in mind the hasty generalization fallacy (one of the fallacies you will be studying for major paper #3). An analysis of one sample of a person's writing can give us a tentative perspective on that person's ability and style, but to reach any valid conclusions, we need to consider numerous samples, including samples written on different topics, in different modes (narrative, natural division, etc.) and for different audiences. 

The preceding cautions are very important, but for one of the more important later assignments, you will analyze a single sample of your own writing for, among other things, words per main clause. It would be nice if we had the time to analyze several samples, but we do not. Thus we have to go with one, in spite of the cautions. Why bother? Simply put, I am hoping that you will get some sense of the quality of your own writing. Teachers often tell students that their sentences are "too short" or "too long," but rarely do these teachers give students a valid frame of reference. Usually, these teachers do not even have a frame of reference comparable to the table given above. 

Many years ago a retired government official wanted to write a book about his perspective on the oil crisis. In order to do so, he took an advanced essay course that I was teaching. The class met once a week, and, since I knew his objective, I looked at his writing closely. I could not find any serious problems in it. Week after week I asked him why he thought he needed the course – why didn't he just write the book? Finally, he noted that a teacher had told him that his sentences were too long – that was his problem. That was why he felt he could not write. So we took four or five samples of his writing, counted the words, counted the main clauses, divided the words by the number of main clauses, and came up with his average – 21 words per main clause. That is almost one word higher than the professional average, but the average is an average. Some professionals average twenty-six, and some average eighteen. There was absolutely nothing "wrong" with his sentences – they were not too long. But a teacher had totally destroyed his confidence in his ability to write, perhaps because she herself was a less mature writer than he was. 

Yes, if you have not thought about it, in many ways students are often smarter and more mature than their teachers – and that includes me and many of my own students. Knowing this, I never tell any student that his or her sentences are "too short" or "too long," Instead, I have given you the results of some widely accepted research. The results in the table present a frame of reference. I am also trying to give you the tools with which you can analyze your own (and others') writing. The last thing we need to look at here are the implications of statistical analysis – why should it matter to you? 

Your instructors in plastics, history, nursing, forestry, culinary arts, etc. may not be able to identify the clauses in your writing But as suggested above, they cannot avoid perceiving a rhythm in your main clauses. Over the last twenty years, as students have analyzed passages of their own writing, I have tabulated class averages for words per main clause. My college Freshmen have consistently averaged, as a group, between fifteen and sixteen words per main clause. Some students, however, in their individual samples, averaged only ten words per main clause; others have averaged as high as twenty-six. What does this mean? 

I would suggest that most students probably want to be somewhere near the fifteen-word average. That is the rhythm that most of your college level teachers will see, and that means that they won't even see it. And that is probably precisely what you want. In most courses, you do not want your instructors looking at the sentence-structure of your papers, you want them to concentrate on the content. Psychologists have shown us that we really do not see what we normally see. It becomes automatic, and we see right past it. What catches our eye are deviations from the norm. Thus we need to consider what the effect might be if your average main-clause length is significantly below or above the norm. 

If the papers you hand in, even the short two- or three-sentence answers to quizzes, average ten words per main clause, then that rhythm suggests the mentality of a ninth grader. (See the table.) This is, of course, even more true if your writing lacks all of the advanced constructions such as appositives and gerundives that we will be studying in later lessons. Can a ninth grader understand the concepts that are taught in college? Your personal average for words per main clause, in other words, is another aspect of your ethos. If your main clauses are too short and simple, there will be a downward pull on your grades in other courses, in part because the instructors in those courses will subconsciously perceive the mind behind those main clauses as a ninth grader's mind. It is probably less capable of understanding college-level material than are the minds of most of their students, who are averaging around fifteen words per main clause. Please note here, however, that short and simple is much, much better than long and filled with errors – remember the psycholinguistic model. If you find yourself in this group, we will be looking at some combining exercises that can help you. 

At the other extreme, some students average twenty-five words per main clause, five words above the average for professional writers. Here again, the psycholinguistic model is our guide. Longer, more complex sentences require more slots in STM, thereby leaving fewer slots for the reader to use to remember such things as your thesis, topic sentences, etc. It is quite possible that some students get lower grades on papers simply because their average main clauses are too long. Students literally can overwhelm an instructor's STM capacity. And if that happens, don't expect your instructor to go back and reread parts of your paper to regain your thesis and topic sentences. One of the reasons that you are required to take Freshman composition is that it is your responsibility to learn to write readable sentences. In addition, errors that would cause only minor problems in shorter main clauses can be devastating in longer ones. In shorter main clauses, most readers have sufficient free slots in STM to handle the occasional comma-splice, run-on, spelling error, etc. But longer main clauses require more of the readers' STM slots for basic processing – there are simply more and bigger chunks of words that have to be held together. Thus even simple errors are more likely to cause the reader to crash – and that is the writer's, not the readers', problem. If you tend to write long main clauses, we will also be looking at a de-combining exercise that should help you learn how to break long main clauses into shorter ones. 

Calculating Words per Main Clause 

If you have not already realized it, once you can identify main clauses, calculating the average number of words per main clause is relatively easy. Most word processors will give you the number of words in a text. Thus you can put the text you want to analyze in a word processor. Don't forget that you need to delete titles, paragraph numbers, and anything else that is not part of the basic text. Then check the "Word Count" function in the word processor. You now know the total number of words in the text. 

[image: image34.jpg]


Next, as we have, and will be throughout these exercises, put a vertical line at the end of each main clause in the text. Since there will be one vertical line for every main clause, to determine the number of main clauses, count the vertical lines. To determine the number of words per main clause (w/mc) divide the total number of words by the total number of main clauses. If your analysis of main clauses (and your math) are accurate, you now have a number that you can match against the table given above.

Name: ____________________________

Exercise # 23
Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

4. Put a vertical line after each main clause. 

In 1834, a man named Jacob Perkins patented the first refrigeration compressor. In those early days no one saw the value of this machine so it didn’t catch on until about 1918 when the first refrigerator was sold. Also these early systems used ammonia for refrigerant which is highly toxic, and most people did not want that in their homes. In 1930, R-12 was developed in a laboratory by accident, and that is when the ozone/refrigerant problem started.

Calculate the number of words per main clause, and put the number here _____.
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Madona of the Long Neck

1534

Galleria degli Uffizi, Florence


Assignment # 24 Subordinate Clauses and Texture 
Before we look at texture as a grammatical concept, we need to explore the meaning of the word outside the context of grammar. In essence, we need to examine it in its normal frame of reference. When I ask students if they can distinguish different textures, they all immediately respond in the affirmative. Thus, for example, they can all distinguish between "rough" and "smooth." But when I then ask them what causes texture, there is usually a long period of silence. Finally someone usually suggests that it is the material from which things are made that causes texture. The material certainly affects texture, but the same piece of wood, for example, can be made either rough or smooth. This usually leads some of the students to suggest that texture is a matter of surface structure. Wood can be sanded to make it smooth, or one can use a rasp, for example, to make the smooth surface of wood rough. The point of this little introduction is twofold. First, we can all distinguish different textures, but we rarely consider what causes the differences in those textures. Second, texture is primarily a matter of surface structure. Both of these apply to syntactic texture.

As noted in the previous lesson, readers – your instructors in other fields – sense the surface structure of your sentences without formally considering what causes the differences in those textures. Some students produce richly textured sentences, whereas others produce sentences that tend to be flat and overly simplistic. Your instructors are not thinking about subjects, verbs, or clauses, but they can sense the difference it texture in the same way that we can all distinguish the difference between "rough" and "smooth." 

Another way of looking at this is to say that, in addition to changing the rhythmic length of main clauses, subordinate clauses change the "beat." Assume, for example, that the "beat" of a single main clause is S/V/C [dump to LTM]. Then, among others, subordinate clauses can change this beat to: 

[S/V/C] S/V/C [dump to LTM], or 

S [S/V/C] V/C [dump to LTM], or 

S/V/C [S/V/C] [dump to LTM].

It should be obvious that adjectives, adverbs, and prepositional phrases also affect the rhythm of sentences, but the addition of subordinate clauses create a substantially more distinguishable difference because each subordinate clause will usually contain its own adjectives, adverbs and prepositional phrases. 

In addition to affecting the rhythm of sentences, subordinate clauses create a more important difference – they affect the surface structure of sentences. The "sub" in "subordinate" means "under," and "ordinate" implies ranking. Thus, as a general rule, subordinate clauses contain secondary ideas, ideas that support the idea in the main clause S/V/C pattern. Consider, for example, the following sentences: 

1. Susan played the baseball game. / Then she had dinner. /
2. Susan played the baseball game [before she had dinner]. /
3. [After Susan played the baseball game,] she had dinner. /
In the first version, the main ideas are all in surface level, main clause S/V/C patterns. In effect, this version suggests that Susan's playing and her having dinner are of equal importance. In the second version, however, her having dinner has been put into a subordinate clause. Similarly, in the third version, her playing has been put into a subordinate clause. 

Since the psycholinguistic model indicates that a subordinate clause is chunked to a word in the main S/V/C pattern, it suggests that this chunking, in effect, puts a double focus on the main S/V/C pattern. Put perhaps more simply, readers tend to perceive the words in the main S/V/C pattern as more important. This gives us the MIMC principle -- Main Ideas in Main Clauses. 

For some students, an understanding of the MIMC principle is very important. I say "some" because some students enter college already well in command of the MIMC principle. Other students have not yet fully mastered subordinate clauses in the first place, or they tend to hide important ideas in subordinate clauses. If you haven't realized it yet, college is not so much about learning "facts" as it is about selecting, organizing, and ordering facts. And this applies to every academic discipline. I sometimes hear students say, "I study and know just as much as he does, but he gets better grades. It's not fair." But if the tests involve writing sentences, perhaps it is fair. As you should realize by now, an essay is an organized hierarchy of ideas. The thesis presents the most important idea. Subordinate to the thesis are focal and topic sentences, with topic sentences also being subordinate to focal. But this hierarchy extends into the sentences themselves – subordinate clauses are subordinate to main. Writers who control the MIMC principle can present more organized, more focused answers, even in single sentence responses.
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Name: ____________________________

Exercise # 24 – Subordinate Clauses and Texture

[image: image35.jpg]Memorize!



Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

4. Put a vertical line after each main clause. 

It has often been said that music is a universal language, but until my trip to Poland last year, I didn’t realize how true that statement is. The madrigal group from my high school in Moorestown, New Jersey, had been invited to go on a three-week tour of Poland to help create a better relationship between communist countries and the United States. We spent much of our time sight-seeing the towns that had been rebuilt after the war, and usually people would stop us and ask if we would give an impromptu performance. 

Indicate the number of

Words per main clause:______

Subordinate clauses per main clause:
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	Assignment # 25 
Subordinate Clauses & the Logic of David Hume


As noted in class, the Scottish philosopher David Hume claimed that all logical relationships are questions of 1.) identity, 2.) extension in time or space, or 3.) cause/effect. 
Directions:

1. Place parentheses around each prepositional phrase. 

2. Underline every subject once, every verb twice, and label complements (“PA,” “PN,” “IO,” “DO”). 

3. Put brackets [ ] around every subordinate clause and use arrows or labels to indicate their function. 

4. Put a vertical line at the end of every main clause. 

5. After each sentence, write the type of the logical connection of the subordinate clause -- identify, time, place, cause/effect.
1. She loves the man who can catch big fish. _______________
2. One is scarcely sensible of fatigue while he marches to music. _______________
3. Laziness travels so slowly that Poverty soon overtakes him. _______________
4. The ornaments of a home are the friends that frequent it. _______________
5. Beware of him that flatters you. _______________
6. Never speak anything for truth if you believe it to be false. _______________
7. Careless people often speak before they think. _______________
8. While one wren sang among the dark green leaves, the other was feeding two little open mouths. _______________
9. Because bamboo is found in abundance, the natives apply it to a variety of uses. _______________
10. The old town of Salem, from which ships sailed from its harbor to the ends of the world, was once a famous seaport. _______________
Assignment # 26 Analyzing My Own Writing (MP #2)

Print a double-spaced copy of the introduction and conclusion of your second major paper, and analyze it. 

Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

4. Put a vertical line after each main clause. 

5. At the bottom of the paper (or on the back) complete the following:

1. # of words counted __________

2. # of main clauses __________

3. # of subordinate clauses __________

4. # of words per main clause (# 1/ #2) __________

5. # of subordinate clauses per main clause (# 3/ #2) __________
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Assignment # 27 Subordinate Clauses, Logic, and Focus

In an earlier lesson, we looked at differences in texture and focus that are caused by subordinate clauses. In another context, we also looked at the following two sentences: 

He went swimming. She did the dishes.

We noted that, as they stand, they are two simple statements of fact. We could, however, use a semicolon to emphasize a contrast in the ideas that they present:

He went swimming; she did the dishes.

The semicolon invites experienced readers to consider the contrast – that he (the male) is out having fun, whereas she (the female) is (as usual?) stuck with the kitchen chores. If this is what you mean, then, obviously, you should combine by using the semicolon. Sometimes, however, you may have something else in mind. And for that, you may want to use subordinate clauses:

1a) [While he went swimming], she did the dishes. 
1b) She did the dishes [while he went swimming]. 
2a) He went swimming [while she did the dishes]. 
2b) [While she did the dishes], he went swimming.

Although it is difficult to see outside of context, in (1) the subordinate clause pushes "he went swimming" into the background and highlights, or puts the focus on "she did the dishes." In (2), on the other hand, "she did the dishes" is subordinated, thereby highlighting "he went swimming." As the (a) and (b) examples indicate, the subordinate clause can often come before or after the main S/V/C pattern – which option you would use would depend on the sentences that precede and follow the examples in a specific context.

Finally, subordinate clauses add texture by clarifying the logical relationship between the ideas in the clauses. In "He went swimming. She did the dishes." some readers may assume that the two actions happened at the same time, but that is not necessarily the case. The revisions in (1) and (2) above, however, clearly indicate a temporal relationship between the ideas in the two clauses. Other subordinate conjunctions indicate other relationships: 

3a) [Because he went swimming], she did the dishes. 
3b) He went swimming, [so she did the dishes]. 
4a) He went swimming [because she did the dishes]. 
4b) She did the dishes [so he went swimming].

The preceding sentences have different subjects (“she” and “he). Note what happens when sentences have subjects that mean the same thing:

Students use drinking as their time of socialization. They go to parties to meet new people and end up drinking just to fit in.

We could easily make either sentence the main clause and subordinate the other as an adverb: 

Students use drinking as their time of socialization [so they go to parties to meet new people and end up drinking just to fit in]. 

[Because students use drinking as their time of socialization,] they go to parties to meet new people and end up drinking just to fit in.

But, since "Students" and "They" refer to the same people, we could also make one of the clauses an adjective. To do this, we need to replace one of these subjects with the word "who," a pronoun that can simultaneously function as a subject and a subordinating conjunction. 

Students [who use drinking as their time of socialization] go to parties to meet new people and end up drinking just to fit in.

Students [who go to parties to meet new people and end up drinking just to fit in] use drinking as their time of socialization.
Changing a main clause into an adjectival clause requires more manipulation of the words within the sentence, but it is not as difficult as it may appear. And it changes the logical relationships of the ideas expressed in the clauses. Whereas "because" and "so" indicate cause/effect relationships, the "who" changes the relationship into one of identity since the subordinate clause now clarifies the identity of "Students."

If you are ever tempted to complain because other students (who don’t know any more than you do) get better grades on tests that involve writing sentences, ask yourself how well you control the logic and focus of your sentences.

Name: ____________________________

Exercise # 27 –Subordinate Clauses, Logic, and Focus
Directions: Use a subordinate conjunction to combine the two sentences in each set to establish the indicated focus and logical connection. (Whatever should have the focus should be in the main S/V/C pattern.) You may make your changes on this paper, or you can write your versions on separate paper. 

1. Rose Valley Lake is a picturesque lake. It is nestled in a lovely valley in North Central Pennsylvania. [focus on "picturesque lake"; logical connection = identity] 

2. Rose Valley Lake is a picturesque lake. It is nestled in a lovely valley in North Central Pennsylvania. [focus on "is nestled"; logical connection = identity] 

3 Alice Turner brings her 1993 Ford Escort to the dealership for service and repair. Every time she leaves the service department, the seats and interior are as clean and untouched as she had left them. [focus on "brings"; logical connection = cause/effect] 

4. The Richards Clothing Company has everything you need to fill your closet for

the up and coming season. They definitely know how to please their customers.[focus on "know"; logical connection = identify] 

5. The Richards Clothing Company has everything you need to fill your closet for

the up and coming season. They definitely know how to please their customers. [focus on "has"; logical connection = cause/effect] 

Assignment # 28 –MIMC (Alicia)

One Set of Sentences Yields Two Paragraphs

DIRECTIONS: 
1. Each sentence below contains two or three Main Clauses. 

2. One clause relates to Topic Sentence A; the other relates to Topic Sentence B. Mark which topic each clause relates to–A or B. 

3. If your last name begins with A-M, use Topic Sentence A; otherwise, use Topic Sentence B. 

4. Change the sentences so that the clause (or clauses) related to your topic sentence is the Main Clause. 

5. Make the other clause (or clauses) subordinate. Use a variety of subordinate conjunctions. [after, although, as, because, before, if, since, when, where, while, that, what, who, how, why, which, until, whenever, wherever, whatever, whoever, whichever, whether, for, so] 

6. If your choices are thoughtful, this one set of sentences will yield two different paragraphs! 

TOPIC SENTENCES: 
A. In spite of her many problems, Alicia won the contest for Prom Queen. 
B. Alicia, who won the contest for Prom Queen, had to overcome many problems. 

SUPPORTING SENTENCES: 
1. Her boyfriend, Ralph, had lots of influence as the captain of the football team, and he almost missed the deadline for nominating her. 

2. All of his teammates promised to vote for Alicia, and most of them did; but some of them never got around to voting at all. 

3. The basketball players originally supported one of Alicia's rivals; they eventually gave their votes to Alicia. 

4. Alicia had trouble raising enough money for her campaign, so her sorority sisters came to her rescue. 

5. Trudy was Alicia's campaign manager, and she did a terrific job; however, she came down with the flu halfway through the campaign. 

6. The ballots were counted and re-counted; they clearly gave Alicia the title of Prom Queen. 

7. Alicia experienced many trying times, and she finally became the new Queen. 

This exercise has been adapted from Wanda Van Goor's presentation at the Fifth Annual Conference of the NCTE Assembly for the Teaching of English Grammar, August 12 & 13, 1994. Illinois State University, Normal, IL. Ms. Van Goor teaches at Prince George's Community College, Largo, MD.
Assignment # 29 Gerundives

There are three types of verbals—gerunds, gerundives, and infinitives. With few exceptions, the only verbal that causes problems is the gerundive. Gerundives are somewhat complex in that they often function simultaneously as adverbs and adjectives, but the problems they pose for many writers almost all involve their adjectival function. In essence, gerundives can be seen as reduced adjectival clauses in which the pronoun subject and part of the verb are deleted: 

A large part {of the satisfaction} [that is involved {in this vocation}] is the pay (PN). /
A large part {of the satisfaction} involved {in this vocation} is the pay (PN). /
Because they function as adjectives, gerundives must be clearly connectable to the words they modify. [To determine what they modify, make a question with "Who or what is/was" plus the gerundive.] Sometimes these connections go astray. Consider, for example, the following sentence: 

Being of an impulsive nature, my mother often accompanies me when purchasing clothing.

In processing this sentence, the brain will hold "Being" in an STM slot, and then chunk the prepositional phrase ("of an impulsive nature") to it. Since the brain will chunk any and everything to the nearest thing that makes sense, once it perceives "my mother," it will chunk the "Being" phrase to "mother," i.e., the mother is of an impulsive nature. Ultimately, however, this does not make sense. The total sentence suggests that the writer is the one who is impulsive – that is why her mother accompanies her to stores. What the writer probably meant is "Since I'm impulsive, my mother often accompanies me when I purchase clothing." 

Textbooks usually refer to this error as "misplaced modifiers" or "dangling participles." The name for the error is not important, but it should be clear that such errors confuse readers. In your papers, I usually note these errors by writing "ref" over the gerundive and drawing an arrow to the word that, in your sentence, the gerundive modifies. If you follow the arrow, you will probably see that your sentence does not make sense. Sometimes, however, the sentence may make sense, but it may not mean what you want it to. Consider the following: 

Thrown from the car, he saw her lying on the ground.

This sentence clearly means that he was thrown from the car. If the writer meant that she was, then what the writer wrote was not what the writer meant. In a police accident report, for example, an error such as this could be very serious. Sometimes, however, misaligned gerundives are simply silly: 

Our stomachs were full of butterflies wondering whether, after all this work, we could pull this performance off as a success.

Since "wondering" will automatically chunk to "butterflies," this sentence invites readers to start to wonder themselves. I wondered about the wondering butterflies. I wondered about what they were saying. I wondered about how they felt being inside people's stomachs. I wondered if they wondered about how to get out. I wondered so much that I had serious trouble focusing on what the writer was trying to say in the rest of the essay. Don't invite your readers to wonder about what you mean. Keep gerundives securely connected to the nouns or pronouns that you want them to modify.
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Name: ____________________________

Exercise # 29 –Gerundives

Directions: 

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements (PA, PN, IO, DO). 

3. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

4. Put a vertical line after each main clause. 

5. Put a box around each gerundive, and draw an arrow from it to the word the gerundive modifies. 

1. There are always fresh loaves of crusty hard Italian bread made that morning. 

2. The other day when I was walking through the woods, I saw a rabbit standing in front of a candle making shadows of people on a tree. 

3. A wide avenue, now overgrown like a churchyard with grass and weeds, and flanked by double rows of the same dark trees, old and gigantic, with here and there a gap in their solemn files, and sometimes a fallen tree lying across on the avenue, leads up to the hall door. 

Directions: Analyze the following sentence and then explain the problem(s) in it: 

4. Being chained, the shadows are all the prisoners ever see, not the true objects behind them that are casting the shadows.


5. Write a sentence that includes a gerundive. Circle the gerundive.

Exercise # 16 – Compound Main Clauses
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