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An Important Note about “KISS”

I am habitually stupid. My wife tells that every time that she gives me a simple chore I make it complicated. As a result I named this grammar “KISS” to make me remember to make it simple. But, as I just said, I made several plans that probably confuse users. See the “Free Instructional Materials” page that this will replace. Everything there will become only two series—“One-Year? Only” plans, and a multi-year “Start in Grade” series in which students build on what they learned in previous years. The differences in the two series explained below.

The only thing to be added here is that the instructional books in both series consist of sixty exercises with thirty marked “Skip?” in the teachers’ books. (I’m assuming that a school year consist of thirty weeks.) In the “One-Year? Only,” that means that a teacher can use one exercise a week by skipping those so marked, or do two exercises a week. Another option is to spread the instruction over two years. (Were you wondering about those question marks?)
How KISS Works
The first thing in student workbooks for both series is the following:


[image: image2.emf]

The first thing you are going to learn is how to identify subject / verb / complement (S/V/C) patterns. They are the most important parts of every sentence. In the exercises, some sentences have only one pattern, but some sentences have more than one. Each pattern is the basic part of either a main or a subordinate clause. But to really learn about clauses, you need to be able to identify S/V/C patterns. To help you now, Louie has marked the clauses for you. He put a vertical line after each main clause:

“I saw you catch the wee lamb, | but you shall not catch me.” |
This means that there has to be a pattern before every vertical line. Your job will be to mark the S/V/C patterns. Your answer should look like this:

“I saw you (C) catch the wee lamb, | but you shall not catch me (C).” |
Notice that Louie put “catch” in smaller, bold letters. That means that you are not expected to analyze it. For now, you can ignore such words. KISS exercises are made from sentences from real texts, and to do that, sentences will have words that you are not yet expected to explain.

Louie also shows subordinate clauses by putting them in brackets. For example:
He says [C it is fun to see Father mow]. |
Note that Louie tells you the function of clauses that are complements. Your answer should look like this:
He says [C it is fun (C) to see Father mow]. |
Here again you can ignore “to see Father mow.”

Sometimes a subordinate clause separates the subject and verb in another clause:
Sally, [who ran too fast,] tripped and hurt her knee. |
Your answer:

Sally, [who ran too fast,] tripped and hurt her knee (C). |
In that sentence there are two verbs for the subject “Sally.” When there is more than one subject, verb, or complement, they are called compounds.
Any part of a sentence can be compounded by using the conjunctions “and,” “or,” or “but.” 

Subject: You and Alice and I will make the house (C).

Verb: Cinderella went to the ball but left early.
Complement: I was often given a cabbage leaf (C) or a beet top (C).
Subordinate clause also can be inside another subordinate clause:

Every day the queen would say, [C “I wish [C we had a little daughter].”] |
Your answer:

Every day the queen would say, [C “I wish [C we had a little daughter (C)].”] |
This may look difficult, but Louie told me that you can do it. And when you get used to finding complements by asking “Who, Whom, or What?” after a verb, you’ll probably see that in the last example the first subordinate clause is the complement of “say,” and that the “we” clause is the complement of “wish.” You’ll be way ahead in getting to your objective. Listen to Louie.

Remember: KISS always adds to what you will have learned. Once you have learned how to identify subjects, verbs, and complements, you will always be expected to identify them in later exercises. If you pay attention to what you are learning, you will soon see that the exercises become easier and automatic. The exercises have been made so that you should be able to finish most of them in ten minutes. Look at the exercises as puzzles.



When the students add adjectives and adverbs, Louie adds their type. For example— Sally, [Adj. who ran too fast,] tripped and hurt her knee. |
When the types of complements are added, Louie replaces “C,” with the type of complement— He says [DO it is fun to see Father mow]. |
In other words, students are introduced main and subordinate clauses from the very first exercise. When students get instruction on main clauses, Louie no longer inserts the vertical lines. The same applies one they get to identifying the types of subordinate clauses. I haven’t see any similar instruction in other books, but this KISS approach may make it easy for students to identify main and most subordinate clauses within the one-year 
The Codes and Color Keys

As the previous section suggests KISS exercises include constructions that students have not yet learned. The “AK” books explain these in a reference document:

http://kissgrammar.org/kiss/wb/AK_Codes_Teachers.doc 

The “One-Year Only” Plans?
As I explain below, students cannot master the grammar they need in one year. But I doubt that school systems would commit to a multi-year series, but they might try a “one”-year-plan, especially if it is basically free. If the students are using computers, they could do the exercises in MSWord.
The following chart includes links to the various books. If you look at them, you will see that the instructional material is identical and followed by exactly the same type of exercises. The only difference is the vocabulary in the texts used in the exercises. The books for grades 1 and/or 2 are in red cells, because, as far as I know, second graders are required to be taught to identify clauses. (When KISS started in third grade, a teacher of second graders asked for a book so she could prepare her students for third grade. I made one. See http://www.kissgrammar.org/kiss/wb/PBooks/index_GradeL.htm. 
The links in the table below will take you to the books. Those for “G3 or 4,” are in green because the books are complete. (Downloading them takes some time.)  Those for “G7 or 8” and “G11 or 12” are my highest priority for completion in that order.
The “R f Writing” books are “Reading for Writing” assignments. The sentences in the grammar books are taken from stories, fairy tales, and novels, and those texts are for the “Reading” part and the “Writing” assignments are about them. During my career, I spent most of time teaching college students how to write better papers.
	G1 or 2
	G3 or 4
	G5 or 6
	G7 or 8
	G9 or 10
	G11 or 12

	AK
	AK
	AK
	AK
	AK
	AK

	R f Writing
	R f Writing
	R f Writing
	R f Writing
	R f Writing
	R f Writing

	TE
	TE
	TE
	TE
	TE
	TE


Get the Spreadsheet?
http://www.kissgrammar.org/Short/KISS_1_year.xls 

The books in both series are organized in two spreadsheets. For this series, from that link you can get the same links to those above. In this sheet the links to the students’ books and the “AK” are in Row 1. At the top of column A, you can see how much of each book is done. At the bottom left there are links for each “G” level. The links to the right of column “D” will not work for you. They go to my workshop. At the top, links go to my “C” drive where the original texts and exercises from them are developed. The other links to column “D” go to documents where the same type of exercises for different grades are collected. (That confuses me! Get the spreadsheet, play with it, and tell me what is not working. evavra@kissgrammar.org )
Why Students Need to Study Sentence Structure
 over Several Years
If you look at a number of grammar textbooks, you will probably see that they identify various constructions. Students do one or two exercises on a construction—and instruction drops that construction and moves on to another. In essence, these books teach students definitions and students never learn how these constructions work together to make sentences. Almost all of these books are variations on previous grammars. In the 1980’s I started with the traditional definitions of Paul Roberts’s Understanding Grammar, but homework was (and still is) taken from real texts—students’ writing and stories, etc. that students read. As I improved KISS, I found grammatical constructions that need to be taught for students to fully understand sentence structure. Most of these are described in this document.
In developing KISS, my objective was to enable students to understand the syntax of sentences—the way in which words work with others to make sensible sentences. When I walked into my fifteen-week college grammar course for future teachers, my objective was to teach students as much as I could. And my approach was extremely different than any that I know of. The first thing I did was to give the students a paper written by a college student. Because of time restraints, I began with prepositional phrases. Having given the students instructional materials, we identified all the prepositional phrases in that paper. The assignment for the next class was to identify such phrases in a different student’s paper. Within those fifteen weeks, we “covered” many of the major constructions that are described in this document. I used the quotation marks because many of the students needed more practice. A few students mastered everything.
Perhaps this is the place to discuss students. Those students who mastered everything had a different attitude to education. First of all, they were there because they wanted to learn and not just to pass the course. Second, they understood that they were going to use in every following week what they were learning in the first week. KISS builds on what students have already learned. The weaker students did not understand that. Instead, they looked at the course as teaching them individual facts, rather than teaching a skill. Third, the students who did well had learned to follow sequential directions. Weaker students often ignored the directions for an exercise.

When I taught a smaller version of KISS as part of my college Freshman writing course, we again started with prepositional phrases. I gave students a list of words that function as prepositions, some examples, and a short text for homework. They were expected to put parentheses around each prepositional phrase in that text. All they had to do is to find a preposition in the homework. “In” is a preposition, so if they found it and asked “In what?” they could easily put parentheses around “in the homework.” One student complained that he spent three hours on the homework, and still did not understand. When I asked him what he did, he said that he spent three hours on the web looking for more information. When I asked the class, three or four students said that they did the same thing. Many college instructors have also complained that students ignore directions. Most of the better students in the class finished the exercise in about ten minutes.
The preceding two paragraphs suggest a major problem that teachers of KISS will have. I address it in the design described below. The design has sixty exercises in each of five levels. Most exercises can be done in ten minutes. Half of the exercises are labeled “optional” in the teachers’ book. In addition, exercises for numerous constructions begin with “mixed” exercises. For example, a complement answers the questions “who, whom, and what?” after a verb. Students are introduced to complements in Level 1 Unit 1, and they will be labeling complements “C” in almost every exercise in Level 1. 
Unit Two of  Level 1 begins with three mixed exercises on the types of complements—predicate adjectives, predicate nouns, pronouns as predicate nouns, indirect and direct objects, and the “zero” complement. Many students will be able to identify the types of complements after doing just these first three exercises. But these three are followed by nine exercises—two for each type except for “zero” for the no complement.
Similar mixed exercises appear in L3, U1 – “Distinguishing Finite Verbs from Verbals,” and L3, U3 – “Mixed Subordinate Clauses,” and because subordinate clauses are very important L3 U4 – focuses on “Adverbial Subordinate Clauses,” L3 U5 – on “Adjectival Subordinate Clauses,” and “L3 U6 – on “Subordinate Clauses - Nouns.” L4 U5 –has nine exercises for an “Introduction to the Three Types of Verbals,” The first half of Level Five reinforces the types of verbals—U1 has eight exercises on gerunds, U2, eight on gerundives, and U3 has fourteen on infinitives. 
I apologize if the preceding explanations tried your patience, but my point is that many students will not even need many of the “suggested” exercises. They are there for the students who almost certainly will need them, and teachers can decide which exercises to use or skip. It would not surprise me if some students in, say, seventh grade can master all of KISS in one year. I don’t think that is a good idea, but it may be true. It is not a good idea because practice makes perfect. I remember watching a football game during which a commentator claimed that a receiver made an almost impossible catch. His partner, however, noted that the quarterback and receiver practiced that play hundreds of times.
The “Start in Grade Series”

Over the years, I’ve learned that people want to start KISS with students in different grades. 

A table may make things clearer. Note that the green cells include links. You can click and download these books for free.
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Get the “Start in Grade” Spreadsheet?
http://www.kissgrammar.org/Start_In/_G_level_ToC.xls 
	I am having trouble with the links within the xls file.  (I’m working on it.) The links to the docs in this series are in tan rows. In other words, the links for “7-8” are all in one worksheet so that the “7-8” sheet will four rows that in tan leading each level.



The only difference between this sheet and the “On-year” series 

For each level there are the students’ book (L1) and the teachers’ book (AK) with suggestions for teachers and the suggested “Answer Keys” for the exercises.
This series is designed to consist of five levels. When it is finished, students will  be able to start any time between grades one and eight, but no matter which grade you start in, start with Level 1. When you finish that, go to the next higher level. Note that each column includes two grades of students. In other words, you will be able to start in grade one or two, or in three or four, etc. When a book is finished, its cell will be green. The yellow cells indicate my priorities. For example, I am currently writing the level three books for grades five or six. When the current yellow books are complete, I’ll start on the series that starts in grades seven or eight. Many of the exercises that will be used are already made.  
I have been asked if older students can start with the “G1 or 2” Level One book. The answer is a definite “yes.” The students should just be told the Level One books for older students have not yet been made. The main difference is that the sentences are much simpler.
There are two main reasons for this format. The first is that first and second graders will have problems with the vocabulary and sentence structure of Dickens’ Tale of Two Cities; and seventh graders will not appreciate exercises based on Bunny Rabbit’s Diary. Second, Level 4 may be beyond the “zone” of many fifth or sixth graders. Every book in a level will have similar instructional and exercises in the order described below. 
There will be one printable book (and a corresponding answer key for teachers) for every cell in the table with an “L” in it. Each book will contain sixty exercises divided into two halves, and in each half fifteen exercises are marked “Skip?” in the teachers’ book. This design gives teachers numerous options. I hope to add two companion books 

Enabling Students to See their Progress

The general descriptions do not reflect another major difference of KISS. The majority of KISS exercises are made by taking sentences from real texts. For example, in an exercise on compounds, only sentences that contain compounds are taken from a story. This is necessary to help students learn how to identify specific constructions. But the KISS objective is to enable students to analyze almost every word in their own writing. 

To help students to see how much they can explain, almost every unit has at least one “Passage for Analysis” exercise. In Level One, these exercises are called “How Much I Can Explain.” For example, in the book for students in grades one or two, an exercise in Unit One is from “The Opening of ‘The Little Pine Tree’.” The students have studied subject / verb / complements and compounds with “and,” “or,” or “but.” Students are asked to identify the words in those two constructions—they are also asked to count the words in them. These exercises contain a table like the following.

	How Much I Can Explain

	Total Words = 92
	Words
	Total 
Explained
	% 
of Text

	Words in S / V / C patterns
	51
	51
	55%

	Conjunctions: “and,” “or,” “but”
	3
	54
	59%

	FYI +Adjectives and Adverbs
	27
	81
	88%

	FYI + Prepositions and their objects
	8
	89
	97

	Other words students are not expected to explain—”it,” “When,” and “Oh”
	3
	92
	100%


At this point, students are not expected to get the rows in yellow, but I give the information to teachers so they can see what adding adjectives, adverbs, and prepositional phrases add to what students can explain. Note that in this exercise, students should be able to see that they can already able to explain 59% of the words. Not bad for just one unit.

For the similar exercise in Level One, Unit Six the table is:
	How Much I Can Explain

	Total Words = 90
	Words
	Total 
Explained
	% 
of Text

	Words in S / V / C patterns
	39
	39
	43%

	Conjunctions: 
	2
	41
	46%

	Adjectives + Adverbs (not in prep phrases)
	23
	64
	71%

	Words in Prepositional Phrases
	18
	82
	91%

	Words students were  not expected to explain
	8
	90
	100%


Before this exercise students should have added adjectives and prepositional phrases to their analytical toolboxes. These exercises let students see how much they can already explain—success motivates more success. The counting is dropped in Level Two with “Passages for Analysis,” but by then the students do not need the numbers.

In the tables below, the “S” and “O” columns indicate how many exercises are suggested and how many are optional. Obviously, teachers can use an optional exercise instead of a suggested one. Some of the design described below will be changed as I get feedback from users. The changes will not affect the number of suggested and optional exercises.

Each half of each level includes three “Assessment Quizzes” in the teachers’ “AK” book that are not included in the count. Teachers may want to use one or more of them.


Thank you for reading this, and I hope that you will not only use KISS, but help to develop it. One way would be to create a KISS Grammar Group in your area. If the group has a mailing (discussion) list, you can both ask and answer questions in that group.
 (I’m looking for help to develop a non-profit organization that will improve and keep KISS available after I cannot. As T. S. Eliot has J. Alfred Prufrock say,

“I grow old . . . I grow old . . . 

I shall wear the bottoms of my trousers rolled.”) 
Remember that you can make additional exercises or even entire books based on the interests of a group—4H groups, scout groups, religious groups. I have to use only texts that are in the public domain, so you probably will need to get permission for other texts. The Internet Archive and Project Gutenberg have thousands of public domain texts on many different subjects.
The only thing I ask is that you do not change any KISS terminology. If you look at a number of grammar books, you will find that they define terms differently. That has been a major problem in the teaching of grammar. If you label your books KISS, other users should not be confused by changes in terms.
